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redaqciisagan

Jurnali aqveynebs rogorc tradiciul, ise Tana­

medrove lingvistikisa da literaturaTmcodneobis 

yvela mimdi nareobaze dafuZnebul Teoriul Tu praq­

tikul naSromebs da adgils uTmobs agreTve recen­

ziebsa da Targmanebs.

profesional lingvistTa da literaturaTmcod­

neTa naSromebis gamoqveynebis garda Jurnali miznad 

isaxavs filologiis, rogorc erT­erTi ZirZveli 

humanita ruli mecnierebis popularizacias momaval 

TaobebSi. Jurnalis redkolegia gansakuTrebuli in­

teresiTa da yuradRebiT ekideba doqtorantTa da 

axal gazrda mecnierTa naSromebs.
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reziume
safrangeTis mosaxleobis ganaTle­

bul fenaTa bilingvizmis Sedegad, Sua 

saukuneebSi laTinuri enis frangul 

enasTan fonetikuri mimsgavsebebi xdebo­

da, ramac gamoiwvia laTinuri bgerebis 

Secvla maTTan axlo mdgomi franguli 

bgerebiT. es movlena amsu buqebda ses­

xebis process da xels uw yobda laTi­

nizmTa masobriv SeRwevas frangul 

enaSi. vinaidan laTinuri na ses xobebi  

frangul enaSi wignuri gziT xvdeboda, 

maTi bilingvi avtorebi iswrafvodnen, 

rom SeenarCunebinaT laTinuri memkvi­

dreobiToba laTinuri orTografiisa da 

struqturis gadatanis gziT frangul­

Si. laTinizmTa fone tikuri cvli lebebi 

arsebiTi xasiaTisa ar iyo saSual fran­

gulSi, radgan sesxebis momentamdec ki 

maTi umetesoba nawilobriv asimilireb­

uli iyo frangul Sesabamis sityvebTan. 

fonetikuri cvlilebebi ZiriTadad exe­

boda nases xobaTa bolokidur nawilebs.

sakvanZo sityvebi: 

laTinizmebi, fonetikuri asimilacia, 

neologizmebi, prefiqsebi.

Sesavali
laTinizmTa fonetikuri asimilacia 

frangul enaSi ganpirobebulia laTinur 

nasesxobaTa zogierTi Tavisebure­

biT. laTinuri da franguli, rogorc 

monaTesave enebi, mravali saukunis man­

Zilze gamudmebiT urTierT qmedebdnen. 

XIV­XV saukuneebis laTinurma nases­

xobebma ver hpoves farTo gavrceleba 

xalxTa masebSi da mxolod ganaTle­

bul adamianTa viwro wris sakuTrebas 

warmoadgendnen; am wrisaTvis ga sagebi 

iyo laTinizmTa struqtura da amitomac 

ar iyo aucilebeli, rom maT srulad 

miemsgavsebinaT laTinuri na sesxobebi 

mkvidri (mSobliuri) sityvebisaTvis. am 

mizezTa gamo, laTinizmebi, frangul 

enaSi moxvedrisas, fonetikur asimila­

cias ki ar ganicdidnen, aramed mxolod 

bolokiduris (bolo nawilis) material­

ur gaformebas. laTinizmTa materialur 

gaformebaSi igulisxmeba is minimaluri 

fonetikuri da orTografiuli cvlile­

bebi, rasac laTinizmTa bolo nawili 

ganicdida franguli da laTinuri enis 

fonologiuri sistemebis gavleniT.

ZiriTadi nawili
frangul enaSi, fonetikuri faqtore­

biT ganpirobebul laTinur nasesxobaTa 
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materialuri gaformebis kanonzomiere­

bebTan  dakavSirebiT, unda aRiniSnos is 

faqti, rom laTinizmebi, frangul enaSi 

moxvedrisas, ganicdidnen ori sapirisp­

iro tendenciis gavlenas. erTi mxriv, 

SeiniSneboda miswrafeba, rom analogiis 

gziT, isini moeqciaT arsebul mkvidr 

sityvaTa rigebSi, meore mxriv ki _ iyo 

miswrafeba SeenarCunebinaT laTinuri 

sityvebis fone ti kuri srtuqtura. amis 

mixedviT, laTinizmebi, met­naklebad ems­

gavsebian mkvidr sityvebs, an SemoaqvT 

frangul enaSi sityvis laTinuri struq­

turis elementebi.

XIV s­is frangul enaSi sityvaTa ori 

tipi arsebobda:

1. mamrobiTi, maxviliT bolo mar­

cvalze (maison, ami);
2. mdedrobiTi, maxviliT boloswina 

marcvalze (porte, chose).
frangul enaSi yvela neologizmi, maT 

Soris laTinuri nasesxobebic, nawilde­

bodnen sityvaTa am ori tipis mixedviT. 

ama Tu im tipis arCeva damokidebuli iyo 

laTinuri fuZis daboloebaze, radgan 

saxeldobr is iyo amosavali forma 

laTinuri enidan nasesxobebisaTvis. 

laTinuri enis sityvaTcvalebadi el­

ementebi ukugdebuli iyo (ar miiReboda 

mxedvelobaSi), radgan wyaro­enisaTvis 

damaxasiaTebel gramatikul formaTa 

sistema ar aRiqmeboda msesxebeli enis 

mier,

sesxebis safuZvels warmoadgenda sax­

elobiTi brunva, Tu is emTxveoda fuZes; 

magaliTad: accusator, m – accusateur, m; adula-
tor, m – adulateur, m; agricola, f – agricole, f; apho-
rismus, m – aphorism, m; barbarus, m – barbare, f.
laTinuri enis yvela arsebiT sa­

xels ar hqonda sruli fuZe saxelo­

biT brunvaSi. kerZod, III brunebis mra­

vali arsebiTi da zedsarTavi saxelis 

fuZe srulad vlindeboda mxolod irib 

brunvebSi; magaliTad, arsebiTi saxelis 

_ abstraction, f – fuZe SeiZleboda gamoyo­

filiyo mxolod iribi brunvebiT: N

n. abstractio acceleratio
G. abstractionis accelerationis da a S.
radgan laTinur arsebiT saxelTa 

fuZeebis umetesi nawili bolovdebo­

da Tanxmovanze, amitom frangul enaSi 

Tavdapirvelad xdeboda maTi klasifi­

kacia saZiebel sityvaTa an mamrobiTi 

tipis adreul nasesxobaTa arsebuli 

rigebis analogiis mixedviT; magaliTad:

regimentum, n – regiment, m; supplementum, n – 
supplement, m; fermentum, m – ferment, m, orna-
ment, m, ornament, m, serment, m.­sTan analo­

giiT da a. S.

im periodis frangul enaSi moqmedi 

fonetikuri kanonzomierebebis gavle­

niT, laTinuri fuZis bolokiduri Tan­

xmovani ganicdida gansazRvrul cvli­

lebebs. V­VII saukuneebidan moyolebuli 

xdeboda bolokidur ormag Tan xmovanTa 

dayrueba ukve damkvidrebul nasesxobeb­

Sic da laTinizmebic eqvemdebarebodnen 

am kanonzomierebas:

activum – actif, -ve; captivus – captif, -ve; collec-
tives – collectif, -ve;  successivus _ successif, ve; 
coactivus – coactif, -ve; subjectivus – subjectif, ve; 
vif, naïf da a. S. analogiiT.

laTinizmTa bolokiduri Tanxmovnebi 

ufro metad arsebiT cvlilebebsac 

ganicdidnen im mkvidr sityvaTa zemoq­

medebis Sedegad, romelTac igive Zirebi 

hqondaT, rac nasesxeb sityvebs; magali­

Tad: conscriptus – conscrit, e (écrit, e-is analo­

giiT); abstractus – abstrait,e (trait,e­is analo­

giiT).

laTinizmis devolatus > devolu, eà boloki­

duri nawilis fonetikuri evolucia 

ganviTarda iseTi adreuli laTinuri 

nasesxobebis gavleniT, rogorebicaa: 

dissolutus _ dissolu, -e; absolutes – absolu,e.
frangul enaSi mkvidr sityvaTa Se­
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sabamisi rigis ararsebobis Sem Txve­

vaSi, nasesxebi laTinuri fuZe iReb­

da bolokidur ­e­s, da amgvarad, war­

moiSoboda laTinizmTa klasifikaciis 

axali SesaZlebloba, magram amjerad 

mdedrobiTi tipis mixedviT. amasTanave 

SeiniSneboda laTinuri sityvis iseTi 

warmoTqmis SenarCunebis tendencia, ro­

melic misTvis (sityvisaTvis) damaxasi­

aTebeli iyo laTinur enaSi (sesxebis 

periodSi); 

magaliTad: pedagogus [pe-da-go-gys] – peda-
gogique (m);

hipotheca [i-po-te-ka] – hipothéque;
auspicium [ao-pi-sjo] – auspice (m). N
mcire raodenobis nasesxobam Seicvala 

warmoTqma da orTografia. laTinizmTa 

umetesoba zustad asaxavda laTinur 

sityvaTa warmoTqmas sesxebis momentSi; 

amas adasturebs dafiqsirebuli orTo­

grafiuli variantebi: subrogare [syb-ro-gá-
re] – subroger (XVI s.­mde _ subroguer), derogare 
[de-ro-gá-re] – deroger (XVI s.­mde _ deroguer).
unda gvaxsovdes, rom enaSi funqcioni­

rebisas, laTinur nasesxobebSi, iseve 

rogorc mkvidr sityvebSi, SeiZleba war­

moiSvas sxvadasxva fonetikuri da or­

Tografiuli cvlilebebi; magaliTad, 

“i”, prefiqsSi in –(im-), warmoiTqmis ro­

gorc [ẽ], Tanxmovnebis win:

impossibilis > impossible (XIV s.), imbecillus > 
imbecile; insalubris > insalubre da sxv.
zogjer ki rogorc [i]: innomé, immortal < 

immortalis, inoubliable, inutile da sxv.

daskvna
ori enis (laTinurisa da frangulis) 

fonologiuri sistemebis gavle na wi­

naaRmdegobrivi xasiaTisa iyo: fran guli 

enis fonologiuri sistema laTinizmTa 

nawilze gardamqmnel zemoqmedebas ax­

denda, laTinuri enis fonologiuri 

sistema ki konservatuli iyo.

amgvarad, laTinizmTa fonetikuri 

cvli lebebi arsebiTi xasiaTisa ar iyo 

saSual frangulSi, radgan sesxebis mo­

mentamdec ki maTi umetesoba nawilobriv 

asimilirebuli iyo frangul Sesabamis 

sityvebTan.

fonetikuri cvlilebebi ZiriTadad 

exeboda nasesxobaTa bolokidur nawi­

lebs.
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Abstract
In the Middle Ages, in the consequence of bi-

lingualism, which formed from a different levels 
of french population, had been occurred the pho-
netic likening of latin language to french, as a result 
some latin sounds had been changed with the closest 
sounds of french language. This simplify the process 
of adoption and contributed to the mass penetration 
of latinisms into french language.

The phonological system of latin language could 
not influence on latinisms, but through them and 
onto French in XIV–XV centuries, because it had 
been assimilated late.

Basically, the last parts of latinisms tested pho-
netical and orthographical chan ges.

Keywords: 
Latinisms, phonetical assimilation, neologisms, 

prefixes.
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Тбилисский государственный университет
Факультет гуманитарных наук
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Руадзе Нона Нугзаровна
Тбилисский государственный университет
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Резюме
В средние века, в следствии билингвизма обра-

зованных слоев населения во Франции, произо-
шло фонетическое уподобление латинского язы-
ка французскому, в результате чего в латинском 
языке были заменены латинские звуки наиболее 
близкими звуками французского языка. Это об-
легчало процесс заимствования и способство-
вало массовому проникновению латинизмов во 
французский язык.

Фонологическая система латинского языка 
не могла оказатъ существенного влияния на ла-
тинизмы, а через них и на французский язык в 
XIV-XV веках, так как сама была полностъю ас-
симилирована последним.

В основном, фонетические и орфографические 
изменения испытывали последние части лати-
низмов.

Ключевые слова:
латинизмы, фонетическая ассимиляция, 

неологизмы, префиксы.
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Influence of Culture on learning English

irine Goshkheteliani
Shota Rustavelis‘ State University
35 Ninoshvili str., Batumi, Georgia
Tel.: 599 558 947
Email: goshkheteliani@yahoo.com

Abstract
Presented topic aims to investigate how the dif-

ferences in cultures influence on learning English 
language and later as a result, to create a model of 
lingual environment reflected in the relevant situ-
ational conversations. Thus, the latter will enable 
us to apply social, psychological as well as ethno-
cultural aspects being correspondingly reflected in 
socio-metrication and psychological parameter-
ization of conversational models, as w ell as their 
ethno-cultural dimension and linguistic research of 
dialectal characteristics of lingual environment. 

In order to understand the English speaker fo-
reigner must know not only English but he should 
be aware of English traditions, beliefs and culture. 
Language not only reflects reality but it interprets it, 
establishes specific reality. The concept of culture 
defined as people’s world view is also the one most 
closely related to the traditional concerns of humani-
ties. Mystery of language is the greatest mystery of 
mankind; if we expose it many hidden secrets will 
be revealed.

Keywords:
Ethnocultural aspects, language model, English 

traditions, English speaker, communicative stra tegy.

Introduction
Under conditions of globalization particular 

importance is attached to the issue of intercultural 
relations, resulting in filling a linguistic competence 

with cultural competence. Perfect lingual and cultural 
information is required for organic involvement of 
small nations into the multi-lingual universe. 

Description of communicative strategies of 
the language and taxonomy enables us to fill the 
informational deficit created under the absence of 
lingual environment. Unequal lingual situation of 
Georgian regions requires a differential approach 
towards mastering languages. 

presented topic aims to investigate how the 
differences in cultures influence on learning English 
language and later as a result, to create a model 
of lingual environment reflected in the relevant 
situational conversations. Thus, the latter will 
enable us to apply social, psychological as well 
as ethos-cultural aspects being correspondingly 
reflected in socio-metrication and psychological 
parameterization of conversational models, as well 
as their ethos-cultural dimension and linguistic 
research of dialectal characteristics of lingual 
environment.. 

Main body
Language and Culture
Linguistic creativity much depends on how 

language is used by speakers in relation to local 
contextual purposes and especially interpersonal 
interactions with language. As Aaron V. Cicoure 
(2006) remarks in “The Interaction of Discourse, 
cognition and culture~ children grow up in the 
midst of the socially and historically constituted   
artifacts and traditions, which enables them 1) 
to benefit from the accumulated knowledge and 
skills of their social groups; 2) to acquire and use 
cognitive representations in the form of linguistic 
symbols, analogies and metaphors constructed 
from these symbols; 3) to internalize certain types 
of discourse interactions into skills of dialogic 
thinking; 4) to develop cultural awareness. The 
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speaker accumulates all these skills and knowledge 
to perform creative discourse. The fundamental aim 
of conversation is for each participant to achieve the 
understanding of what the other intend to convey. 
The question of communication of language with 
culture is one of those questions of linguistics, which 
really has practical value in teaching English as a 
second language. Students learn English vocabulary, 
grammar, phonetics and develop their speaking, 
writing, reading and listening skills. But when 
they happen to be in an English environment they 
are confused and embarrassed, as it is difficult for 
them to communicate. Besides the speech- speed, 
they find it difficult to understand quite familiar 
words, as they have different `cultural `connotation. 
E.g. while Englishman says `It is dead easy~ 
Georgian misunderstands him. Lexical stock of 
English (phrasal verbs, abbreviation, and idioms), 
grammatical tenses, articles, prepositions, sentence 
structure, rules of reading and writing, are the main 
linguistic factors that cause obstacle for Georgian 
students. All these difficulties are easier to overcome 
after training, but cultural difference is deeper and 
harder to avoid, as the students are not aware of all 
hints of English culture embodied in vocabulary.

We  speak about the `language~ as a universal 
phenomenon. There are many definitions of 
language.  Cambridge International Dictionary 
of English defines language as a system of 
communication consisting of a set of small parts and 
a set of rules which decide the ways in which these 
parts can be combined to produce messages that have 
meaning. Human language consists of words that are 
usually spoken or written (Cambridge International 
Dictionary of English. Cambridge University Press, 
1995.)    In order to understand the English speaker 
foreigner must know not only English but he should 
be aware of his traditions, beliefs and culture. 
Language not only reflects reality but it interprets 
it, establishes specific reality. Language is a mirror 
of culture, the real world surrounding the person is 
reflected in it, not only real conditions of his life, but 
also public consciousness of the people, its mentality, 
national character, a way of life, traditions, customs, 

morals, system of values, attitude, world vision. 
Language is a treasury, a pantry, a culture coin box. 
It stores cultural values — in lexicon, in grammar, 
in idiomatic, in proverbs, sayings, in folklore, in the 
art and scientific literature, in forms of written and 
oral speech. Language is the transmitter, the culture 
carrier, it transfers treasures of the national culture 
stored in it, from generation to generation. Seizing 
a native language, children acquire together with it 
and the generalized cultural experience of previous 
generations. Language is the tool, the culture tool. 
A native speaker puts in language his world vision, 
mentality, and the relation to other people in cross-
cultural dialogue. All these definitions are connected 
with the `homo sapience~, a thinker, a creator, a 
transmitter of   the culture, he is the part of society, 
and he uses language to communicate with other 
members of this society where he is supposed to be 
understood as they belong to the same community. 
But indispensable condition of realization of any 
communication a speaker and a listener should have 
a mutual knowledge of realities or the background 
knowledge as a basis of a language interaction to 
understand each other. „language world image~ 
gives a foreigner opportunity to realize implicit 
meaning of the vocabulary through explicit 
meaning, to understand cumulated unconscious 
cultural information via background knowledge, 
to investigate cultural values via  communicative 
process, to synthesize  interrelation and interaction 
of culture and language.

Culture exists in language, and language exists 
in culture; culture is transmitted through language 
and learning language means learning culture 
of the country, which is better acquired through 
communication, it is the way which people use to 
form relationships with other people, to understand 
them, to exchange information, to express their 
feelings. Different nations have different culture, 
so when they communicate they share part of their 
national traditions and beliefs with other people. 
Culture is the way of life, especially general 
customs and beliefs of a particular group of people 
at a particular time that are produced or shared by a 
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particular society. When Georgians greet you they 
say `gamarjoba- gagimarjos~ that means `victory.~ 
This word reflects Georgian history. During many 
centuries, the country was invaded by various 
conquerors, so the only wish of the Georgians was 
to win the battle, the words express this desire.  

Connection of culture and language is especially 
evident in phraseology and paremiology. When 
Englishman says, `carry coals to Newcastle~ it 
says nothing to a foreigner if he doesn’t know that 
newcastle is the place rich in coal. idioms and 
proverbs to cumulate the history and culture of 
people, and if we want to learn the English language, 
we must learn the culture and history of these people.

The concept of culture defined as people’s world 
view is the one most closely related to the traditional 
concerns of humanities. Mystery of language is the 
greatest mystery of mankind; if we expose it, many 
hidden secrets will be revealed. to know culture is 
like knowing a language. If culture is learned, then 
much of it can be thought of in terms of knowledge 
of the world. This does not only mean that members 
of a culture must know certain facts or be able to 
recognize objects, places, and people. It also means 
that they must share certain patterns of thought, 
ways of understanding the world, making inferences 
and predictions.(Duranti, A. 1997)

Culture and language are meant of collective 
coexistence; it is social practice kept in social 
memory of the societies that are created by the 
people during the centuries. it is through language 
that we make friends or enemies, solve problems 
and conflicts, learn about our society and the world 
culture. A society’s language is an aspect of its 
culture. The relation of language to culture is the 
part of the whole.

Differences in Culture Reflected in language
People use language for more than direct 

transmission of cultural concepts. Your choice of 
language, how you use it, your style of speaking, your 
choice of words and degree of politeness, etc. all say 
something about you and your national culture that 
is reflected in context. The word `please~ is very 

common in English language, while in Georgian 
it is less characteristic, politeness is synthesized 
in words, e.g. `dabrZandiT, mobrZandiT, 

miirTviT, inebeT, etc. So, while communicating 
in english the Georgians `forget’~ to use `please.~ 
it sometimes causes misunderstanding. in the 
process of teaching English we should remark that 
it is the part of English culture, and it must be used. 
`If two language learners from different cultural 
backgrounds communicate with each other in the 
same target language, misunderstandings or even a 
total breakdown in communication can arise, despite 
that both may have acquired a near perfect structural 
command of the target language~ (Myung-Soon 
Hong, 2005).

The cultural difference is especially reflected in 
vocabulary. The words with cultural components 
may be divided into three groups: 1. words with 
no direct equivalents in other languages, culture-
specific vocabulary (toponyms, antroponyms,  
historisms,  idioms) 2. Connotative words (e.g. 
steed, girlie, buddy)   3. Background lexicon (e.g. 
college,  Silicon Valley, Wall Street, Colours-
school uniforms,  May week-2 weeks in June, the 
end of the term, Oxbridge, bear – schoolmaster,  
coach - (semi-call) -  private tutor,      old boy (girl) 
- a former person of a school, boarding   school, 
Mister Right (or Miss Right)

The first are the words expressing concepts, which 
are absent in other cultures, and not having direct 
equivalents outside the given language. the second 
are words, which not only specify a subject, but 
bear in it a designation of its distinctive properties. 
Background lexicon is the words or the expressions 
having additional maintenance and semantic or 
stylistic shades, which are imposed on its conceptual 
meaning, known to a speaker and listener belonging 
to the given language culture.

Language is a social phenomenon, so it is 
a system and anti system, it is activity and the 
product of activity, spiritual and material, emotional 
and neutral, creative and non creative, structured 
and imaginative.  Language is personal; it is a 
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member of language family, and it is the result of 
complicated cognitive activity of an individual and 
the whole nation, the result of creative activity of 
the human institutions. However, the major goal of 
the language is that it is a tool of communication.  
Culture expressed in language is purely national 
communicative activity, it has symbolic value, 
generalized idea, style, and it is materialized in 
communication.

Difference between cultures causes some 
misunderstandings in interactive communication 
between people.  Millions of people travel around 
the world, and they communicate. They need to 
acquire not only linguistic competence but cultural 
awareness too. cross-cultural investigations provide 
materials that assist language learners to deal with 
the problems of unknown environment.      

Good example of cultural misunderstanding was 
given by Ann Wierzbicka in `english. meaning 
and culture~ (2006). She described the event that 
happened to Abraham Rihbany (The author of the 
book `The Syrian Christ~). He emigrated from Syria 
to the United States as a young man. Having lived 
for many years in America, he became acute aware 
of many differences between Anglo-American and 
Syrian ways of speaking and between the cultural 
values reflected in them. He became bicultural.  
He was strongly impressed by the decidedly sharp 
contrast between Syrian and the Anglo-Saxon modes 
of thought while visiting Syria after many years. In 
welcoming him to his house his old friend spoke 
with impressive cheerfulness as follows: `You have 
extremely honored me by coming into my abode. I 
am not worthy of it. This house is yours; you can 
burn it if you wish. My children are also at your 
disposal. I would sacrifice them all for your pleasure. 
What a blessed day this is., now that the light of your 
countenance has shown upon us.~ mr. abraham 
Rihbany understood that his friend was glad to see 
him, but his American wife was greatly alarmed. 
though the host meant `I am delighted to see you, 
please make yourself at home~ (Ann Wierzbicka, 
2006).

Georgians are also very effusive and emotional. 
While welcoming their guests, they are  very 
expressive as well (but not at the Syrian rate). Our 
American friends were excited when they were 
invited to the Georgian birthday and wedding 
parties. on so called `supras~(feast) Georgians 
propose toasts where they praise each other, their 
country, family, love, good recollections, etc. 
This type of exaggeration is common to everyday 
Georgian speech, which is also very metaphorical. 
Usage of idioms and proverbs are also characteristic 
of Georgian conversational exchanges.  

In language education, culture traditionally 
occupies a prominent position. cross-cultural 
interaction is one of the fastest-growing areas of 
language study. Responses to the question:  

‘What does culture mean?’ fall into three 
interrelated categories: products, ideas and behaviors.

There are some main goals for facilitation the 
development of cross-cultural communication skills:

1. To help students to increase their awareness of the 
cultural connotations of words and phrases in the target 
language.

2. To help students to develop the ability to evaluate 
and refine generalizations about the target culture in 
terms of supporting evidence.

3. To help students to develop the necessary skills to 
locate and organize information about the target culture.

4. To stimulate students’ intellectual curiosity about 
the target culture and to encourage empathy towards its 
people. (Barry Tomalin, Susan Stepleski (1996)

Experiment
Difference in culture results different behaviors. 

To investigate how Georgians act in different social 
situations I gave them some questionnaires from 
`cultural awareness~ by Barry Tomalin and Susan 
Stepleski (1996) with slight changes. Comparing and 
contrasting the choice of Georgian students showed 
the difference in cultural behavior.  

The aim of experiment was to help students to 
develop an understanding of different cultures.

They were asked a) to describe themselves 
as social individuals belonging to particular 
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nationality, religious. b) what experiences they 
have had with people from cultural backgrounds 
different from their own: friendship, social relation, 
work relationship, travel contacts; c) if they have 
experienced any communication problem because of 
differences between their own and another person’s 
cultural background; d) what they can do to make 
communication between themselves and people of 
other backgrounds more effective.

The result of the experiment showed that the 
difference in culture caused some difficulties in 

communication. One of the types of tasks was as 
following: 

Decide what would happen in similar 
situation in Georgia. Focus the discussion on the 
following questions:

  --- in which situation is behavior in the UK 
or the US different from behavior in Georgia?

-----in which situation is behavior similar?
 ---- What, if anything did you learn about 

behavior in the UK or the US from the activity?

                 UK/US                                                                                         Georgia

1.When the people are invited to the   They take flowers, sweets or gift 
party, they often take a bottle of wine
or even bottles of beer
2. When invited to the dinner-party  people   Georgians are often late.  
usually arrive within fifteen minutes.
of the appointed time.
3. At an informal party, people don’t   People are mostly introduced  
wait to be introduced, they introduce
themselves.
4. After the formal introduction,    The same
people often use titles until they are 
invited to use first names.
5. People shake hands when they    People usually shake their hands  
meet other people for the first time,    time they meet.
but not every time they see them after that.
6. People often try to start conversation   The same
 with someone they don’t know
 by making comments about the
 weather.
7. Men and women sometimes share 
expenses   on a date       Never. Men always pay on a date.

Suggested methods
There are far more language workshops that give 

the students opportunity to increase their knowledge 
on culture and at the same time to improve their 
communication skills; e.g.

1. Students answer yes/ no questions about the 
people in a particular country or region, e.g. `are 
they tall?~, until their partners guess which country 
they are thinking of. This is a good opportunity to 
introduce the language of generalization that students 

need to talk about cultural differences intelligently 
without offending anyone, like `Many people think 
that~ or `A considerable number of people in that 
country is~  

2. one person makes a sentence about an 
action and a particular nationality, e.g. `British 
people have scones for tea at 3 o’clock~. the other 
students have to add an adverb of frequency to make 
a factual and grammatically correct sentence, e.g. 
`British people hardly ever have scones for tea at 
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language. At this stage, usually to people’s surprise, 
the intersecting part of things the two countries have 
in common usually wins.

6. this game combines words that tend to stick 
together with words that tend to stick to countries. 
Give students two columns of words from split up 
compound nouns and other common collocations 
connected to particular countries, e.g. `bowler~ plus 
`hat~ and `exam~ plus `hell.~ Without using a pen, 
students try to match up the halves and then give 
their partner clues on the matches they have found, 
e.g. `British businessmen often wear these in the 
movies, but I have never seen one in real life.~  

7. Give students a list of things to rank whose 
positions might depend on the culture of the people 
ranking them, e.g. a list of ten jobs to rank from 
highest status to lowest status, or a list of things to 
rank by how rude they are. After they have agreed 
on a ranking in pairs, they should combine with 
another group, compare their answers and make a 
new agreed ranking between all four of them. This 
can also continue in larger and larger groups.

8. Give the students a list of conversational 
topics, some of them ones that are easy to talk about 
with strangers in their own or other countries (e.g. the 
weather), and some of which are difficult to talk about 
or even taboo, e.g. a death in the family or how much 
you earn. Get the students to rank each topic from 1 
(easy) to 5 (difficult or taboo). Students then decide 
how difficult a topic they want to try and talk about, 
and are given a percentage of the points available for 
that topic by the people who were listening, e.g. 4 
points for an almost successful attempt at a 5 point 
question. At the end of the game, the person with 
most points is the winner. After the activity, discuss 
if the difficulty of some of the conversation topics 
might be different in other countries, e.g. in Saudi 
Arabia it is taboo to talk about your pet dog. 

Conclusion
In conclusion, each language creates its conceptual 

image of the world that is logical reflection of reality 

3 o’clock~. This game is a good practice of Present 
Simple, a good way of cultural myth busting, and 
gives even low level students a way of avoiding 
cultural generalizations that are too sweeping.  

3. Brainstorm all the national and religious 
holidays that the students know onto the board, from 
January to December. Add one more holiday from 
anywhere in the world, either real or imaginary, to 
the list. Tell the students something about it, e.g. `in 
Mexico, they celebrate the feast of St Zebedee on 
the 3rd Sunday of August by setting fire to doll’s 
houses.~ Students need to guess if the sentence is 
true or false. Continue with the students giving 
details of more holidays, either from their knowledge 
and imaginations or selecting from ones you have 
prepared in advance. You can also do this with all 
true holidays and festivals, but with one changed 
detail that the students have to spot.  

4. Students choose one of a list of descriptions 
of customs in different cultures and give reasons 
for why it occurs that they know or can make up, 
without saying which sentence they are describing. 
The other students try to guess which sentence they 
are talking about, and then discuss if they think 
that explanation is possible or not. This is good for 
practice of language like `in order to~ which is used 
in academic writing. 

5. This is another nice way of talking about 
cultural differences without giving the impression 
that all other cultures are weird. draw two intersecting 
circles on the board and label them with the names 
of two countries, e.g. `Spain~ and `Germany.~ 
Brainstorm things they have in common for the space 
where the two circles intersect (e.g. European), and 
things that are only true for one country to the spaces 
of their respective circles outside the intersecting 
part. Split the class into three teams, and do the 
same for two different countries, but with each team 
choosing which segment to brainstorm for- the team 
with the most items in their segment at the end of the 
time limit being the winners. After the brainstorming 
time is up, let the teams argue about whether things 
should be in another section or be crossed off 
because they are not true without lots of hedging 



19

in the conscious. If the world is an interaction of 
mankind and environment, then the world image is 
a result of processing of information about mankind 
and environment. Our conceptual system reflected 
in the language image of the world depends on and 
is closely connected with our physical and cultural 
experience.  The language image of the world forms 
definite relationship of a person to the world. It 
defines the norm of people’s activity, their collective 
philosophy and culture. The role of language is 
not only transmitting information, but it has the 
function of inner organization of this information. 
When people of different cultures and languages 
communicate they have in common image of the 
world, but transferring information happens with 
different linguistic signs. As the image is similar to 
all people, it is not difficult for them to learn foreign 
languages.
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В статье  иссле дуетсся различие культур, 
которое влияет на изучение английского 
языка. позднее была создана языковая модель 
окружающей среды, в которой отражены 
соответствующие ситуативные коммуникации, 
что позволило применить социальные, 
психологические как этнокультурные аспекты, 
отражаемые в социометризации и пси хо ло-
гической параметризации диалоговых моделей, 

а также их этнокультурные измерения и 
лингвистические исследования диалектных 
особенностей языковой системы окружающей 
среды. 

Чтобы понять англичанина, иностранец   
должен знать не только английский язык, 
но также должен иметь представление об 
английских традициях, верованиях и культуре. 
язык не только отражает действительность, но 
так же интерпретирует ее. понятие культуры, как 
мировоззрение людей, наиболее близко связано 
с традиционными проблемами гуманитарных 
наук. тайна языка - самая большая тайна 
человечества, и если мы откроем ее, то многое 
станет ясным.

Ключевые слова:
латинизмы, фонетическая ассимиляция, 

неологизмы, префикс.
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Resumé
La réflexion représente un domaine du français 

pratique qui s’occupe de l’approche sociolinguis-
tique et didactique de la langue professionnelle. 
L’intention de notre étude est d’opérer une nouvelle 
conceptualisation qui permettra aux apprenants de 
participer à l’interaction professionnelle.

L’enseignant d’une classe de français, langue 
professionnelle, extérieur au domaine spécialisé  
dont il est chargé de transmettre les savoirs doit 
reconstruire son propre discours, lui redonner une 
cohérence, une identité pour le rendre accessible aux 
apprenants. Il s’agit pour lui de reformuler les dires 
des experts, c’est- à -dire de les «`altérer`», tout en 
reconstruisant  ailleurs  au fil des interactions, son 
statu  d’expert didactique. En nous appuyant sur la 
notion «`d’altération discursive`» nous examinons 
comment l’enseignant redistribue dans son discours 
le rôle d’expert et puis comment il mène l’activité de 
reformulation. Ainsi, la recherche met bien en évi-
dence la reformulation des dénominations spéciali-
sées par leurs synonymes référentiels.   

Mots-clés:
vocabulaire spécialisé, terminologie, interaction, 

«altération discursive», enseignement, apprentis-
sage.

Introduction
Une langue est la forme linguistique idéale qui 

s’impose à tous les individus d’un même groupe so-
ciale et c’est de la nature et de l’extension du groupe 
que résulte le caractère de la langue.

A côté de la langue littéraire, qui s`écrit partout 
et que les gens cultivés réalisent en parlant, il y a les 
dialectes -les langues correspondants aux différents 
groupements`: langue de salon, le jargon, l`argot, 
langue  professionnelles.

La variété de ses langues tient à la complexité 
des rapports sociaux. Ces rapports sociaux condi-
tionnent la compétence  linguistique des sujets`.
Chaque classe sociale possède sa langue spécifique 
distinctive. La langue d`un groupe social détermine 
l`activité particulière de ce groupe. La langue de 
spécialité caractérise l’activité socioprofessionnelle, 
elle a ses propres règles linguistiques, son vocabu-
laire, sa syntaxe qui crée un ensemble de contraintes 
propres à un type spécifique de stratégie argumen-
tative.

Le but de l`enseignement/apprentissage de la 
langue de spécialités est un usage de la langue telle 
qu`elle est pratiquée dans la profession à laquelle 
prépare le cours. La focalisation du discours se fait 
sur les mots de la langue professionnelle dont le sens 
est très précis par le contexte. Engagés dans la pro-
fession il faudra aux apprenants convertir ces don-
nées et opérer une nouvelle conceptualisation qui 
leur permettra de participer à l`interaction profes-
sionnelle. 
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Partie principale
Tenant compte du fonctionnement réel du terme 

la socioterminologie est une approche terminolo-
gique qui s’est penchée sur la circulation sociale 
des termes dans leurs contextes de spécialisation. Il 
s’agie d’une terminologie réconciliée avec l’usage, 
elle constate que «`faire la terminologie suppose de 
s’interroger à la fois sur l’aspect conceptuel et sur 
l’aspect discursif`».

L’approche sociotérminologique est une ap-
proche sociolinguistique en terminologie qui relie la 
pratique glottopolitique avec les usages sociaux. La 
variation terminologique est un phénomène répandu 
en terminologie spécialisé (de la correspondance 
d’affaire lettre commerciale, lettre de business) nous 
jugeons souhaitable de recourir à la sociotermino-
logie  pour tenter d’étudier le fonctionnement des 
termes spécialisés (de la correspondance d’affaires) 
considérés comme unités textuelles et non plus 
comme des termes indépendants du contexte discur-
sif. 

Le terme est à la fois un signe linguistique et un 
contenu de connaissance, un concept qui se défini 
explicitement en référence à un domaine de savoir.

L’interprétation du contenu de connaissance d’un 
terme ne peut pas être effectuée hors du contexte et 
un terme doit être observable dans le corpus.

La socioterminologie a pour objectif «de se sou-
cier du fonctionnement des termes et des   conditions 
sociologiques » `(Gaudin 1990).

En effet, fondé sur une approche sociolinguis-
tique, la socioterminologie met l’accent sur «les 
pratiques langagières et non plus sur la seul langue 
réglée par des experts et des normes.

dans le cadre de notre travail sur la terminologie  
spécialisé` l’attitude descriptive est «une attitude 
plus linguistique «qui suppose que les termes sont 
étudiés dans leur dimension discursive. L’objectif de 
la socioterminologie est de chercher à réintroduire la 
terminologie dans la pratique socio- discursive et à 
comprendre le lien entre la dimension sociale des ter-
minologies prises dans les relations de concurrence, 
de pouvoir et la dimension linguistique –cognitive 
(Gambier 1993).

L’expression «`publique spécialisé`»concerne 
l’enseignement du français à des publique adultes de 
spécialités  divers, à différents niveaux profession-
nels. 

La langue de spécialité joue un rôle important 
dans la communication.

En appréciant le rôle de la terminologie en langue 
de spécialisation  on fait l’analyse linguistique de la 
terminologie spécialisé. Sur la base des textes spé-
cialisés (économiques) français des glossaires des 
termes spécialisés a été élaboré. La difficulté de 
l’enseignement du français de spécialité vient de ce 
qu’il mêle  l’apprentissage de la langue  et celui de 
techniques spécialisées. 

il arrive souvent que les termes`migrent d’un 
domaine disciplinaire à un autre. Ainsi des termes 
économiques puisés dans la physique comme  force, 
masse, vitesse, accélérateur ont pris de nouvelles 
dimensions en économie tout en conservant le gout 
de la science dont ils dérivent.

Les termes effectuent des allers-retours entre 
la langue courante et la langue spécialisée ainsi de 
croissance  qui en économie «` devient, par analo-
gie au développement d’un organisme, «`accrois-
sement à moyen et long terme de la production na-
tional, qui implique des changements structurels`» 
mais qui reste aussi (en conformité avec son sens 
général) «augmentation comme dans croissance du 
chômage, de l’emploi, de la productivité`».

De plus il faut souligner que dans les langues de 
spécialité le lexique est soumis à la variation du au 
contexte sociolinguistique, ainsi que le rappelle J`. 
Boutet: «L’intense création verbale au travail abou-
tit à ce que s’y confrontent au moins trois ensemble 
des personnes qui parlent français`; le lexique tech-
nique ou spécialisé, c’est-à-dire le lexique qui est 
prescrit par les offices de terminologie  ou les direc-
tions d’entreprises ou les organismes de formation`; 
le lexique des salariés eux-mêmes, celui qu’ils ont 
crée, soit pour  remplacer les dénominations com-
munes, soit pour remplacer les mots techniques`».

D’où par exemple, dans le monde de l’impri-
merie, trois termes pour désigner le directeur d’une 
imprimerie: le patron (terme commun),  le directeur 
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(terme officiel),  le singe (argot des salariés).
Aussi la spécificité des langues de spécialité ne 

réside –t- elle pas dans le lexique qui s’y trouve sou-
mis aux même variations sémantique et sociales que 
dans les langues ordinaires.   

L’enseignant  et les savoirs spécialisés.
Enseigner une langue étrangère amène l’ensei-

gnant à élaborer une série d’hypothèses didactique 
qui influeront sur le scénario qu’il retiendra pour sa 
classe.

Dans une classe de français langue profession-
nelle (FLP) certains de questions oriente sa dé-
marche et qui portent sur la connaissance à trans-
mettre peuvent être formulées comme suit`: com-
ment rendre  accessibles pour des apprenants venant 
d’une autre culture des savoir – faire professionnels, 
des savoir sur un domaine. 

pour comprendre ce qui se passe en classe de 
Français Langue Professionnelle (FLP) il nous 
semble nécessaire de partir du cadre interactionnel 
dans lequel se développent les échanges langagiers. 
Le statut des interactants (professeur –apprenants) 
correspond à celui de toute situation d’interaction 
didactique`: en classe de langue en effet ,`» il y a 
nécessairement en présence un locuteur compétent 
face à un ou des locuteurs moins savants ayant en 
principe accepté ou reconnu cette relation asymé-
trique`» (Cicurel 1992)`.L’enseignant est en posi-
tion d’expert , il possède des savoir à transmettre. Se 
pose alors la question de savoir dans quelle mesure 
l’enseignant de  Français Langue Professionnelle est 
en position d’expert. Extérieur au domaine profes-
sionnel dont il est chargé de transmettre les savoirs, 
il doit reconstruire son propre discours didactique, 
lui redonner une cohérence, une identité en y «`inté-
grant`» des discours autres. En classe il s’agit pour 
lui de reformuler ces dires pour les rendre acces-
sibles aux apprenants, c’est-à-dire de les altérer.

Pour remplir en classe de langue, ses rôles d’in-
formateur et d’évaluateur, pour transmettre aux 
apprenants des savoirs professionnels que lui-même 

ne possède pas à l’origine, l’enseignant a du «`en 
amont`» de la classe s’approprier des discours variés, 
discours spécialisés (ceux des expert du domaine), 
discours vulgarisés, discours des manuels de FLP, 
des «`livres du professeur`» correspondant, etc.

 Peytard nomme tiers- parlant ces discours 
antérieurs qui transparaissent dans les dires d’un 
locuteur`:`«`j’entends par tiers- parlant un en-
semble indéfini d’énoncés prêtés à des énonciateurs 
et dont la trace est manifestée par`:`»les gents disent 
que`»,`«`on raconte que`». Enoncés qui appar-
tiennent à la masse interdiscursive  à laquelle em-
pruntent les agents de l’échange verbal pour étayer 
leurs propos`».

Dans l’interaction didactique, l’altération se dé-
double. on peut distinguer`:  

1. L’altération à l’œuvre dans les dires de l’en-
seignant (qui concerne ses relations à des discours 
antérieurs).

2. L’altération des discours même de l’enseignant 
lorsqu’ils sont repris par les apprenants (l’apprenant 
est lui aussi un «`agent altérant`»)`. 

3. Le manuel de français langue professionnelle 
utilisé par les interactants qui reformulent les dis-
cours spécialisés pour les vulgariser. Ainsi, en classe 
deux agents «`experts`» altèrent (transforme) le 
tiers- parlant`: l’enseignant et le manuel. Dans le dé-
roulement de l’interaction  enseignant – apprenant, 
le professeur doit tenir compte,  peut-être  même  
«opérer des compromis» avec cet autre énonciateur  
altérant  qu’est manuel.

Dans des discours comme celui de l’enseignant  
de Français Langue Professionnelle consacré tout au 
long du déroulement de la classe à la transmission 
de discours autre, le professeur a parfois recours à 
une reformulation sans traces linguistique à la sur-
face du texte, à ce qu’on pourrait  appeler «altéra-
tion  constitutive». Pour  conserver une identité à son 
discours, pour maintenir sa position haute en classe, 
pour qu’une partie au moins de son rôle d’informa-
teur lui revienne en propre, il arrive que le professeur 
prenne totalement à sa charge la reprise des discours 
d’autrui.
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Chargé d’enseigner un autre discipline que la 
sienne, l’enseignant perd une part de son statut d’ex-
pert et il lui arrive d’afficher cette différence.  Il peut 
par exemple se «positionner» comme membre de 
fait de la vie économique du pays; il transmet alors 
un témoignage plus qu’un  savoir.

Ailleurs, l’enseignant souligne le statut d’ex-
pert de l’autre`; il fait alors référence au tiers 
parlant,`mais plus fréquemment, l’enseignant «re-
distribue`» les rôles énonciatifs en effaçant toute 
allusion aux professionnels. Nombreux sont les frag-
ments de la chaine parlée ou toute allusion à la com-
munié extérieur est effacée: l’altération effectuée par 
l’enseignant devient «constitutive» de son discours. 
Le savoir se transmet sans intermédiaire.

Conclusion
Transmettre  un  discours dont on n’est pas expert 

revient à le transformer, à le reformuler, selon Péy-
tard  à l’altérer. Cette reformulation peut porter sur 
n’importe quel segment de l’énoncé, ici nous avons 
choisi d’observer dans le déroulement du discours de 
la classe l’altération d’un`des pivots discursifs des 
discours spécialisés`: la dénomination spécifique. 

L’enseignant reformulant un discours , en a tout 
d’abord une représentation`: l’enseignant conçoit le 
sens des termes spécifiques en «non professionnel et 
«c’est ainsi qu’il les représente à la classe, il refor-
mule les dénominations spécialisées par leurs syno-
nymes référentiels.
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reziume
statia eZRvneba profesiuli fran­

guli enis swavlebis sociolingvistur 

da didaqtikur aspeqtebs. kvlevis sagans 

warmoadgens im axali meTodologiuri 

midgomis Cveneba, romelic enis Semswav­

lelebs miRebuli codnis profesiul 

saqmianobaSi gamoyenebis saSualebas 

miscems. 

profesiuli franguli enis mas­

wavlebeli ar warmoadgens im spe­

cializebuli sferos eqsperts, romlis 

cod nis gadacemac mas evaleba. is 

valdebulia Seqmnas specializebuli 

leqsikis maragi (specializebuli dis­

kursi), mianiWos mas Tanmimdevruloba, 

identuroba, gaxados is gasagebi Sem­

swavlelTaTvis. maswavlebeli eq sper­

tTa sityvebis perifrazirebas axdens. 

man unda Caanacvlos eqsperti da, 

interaqciis dros, Seqmnas maswavlebel-
eqspertis statusi. `diskursul alte­
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raciaze~ dayrdnobiT, Cven vikvlevT 

maswavlebel-eqspertis statusis Seqm­

nis da inormaciis miwodebis process.

sakvanZo sityvebi: 
specializebuli leqsika, termino­

logia, interaqcia, `diskursuli alte­

racia~, swavleba, Seswavla
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Резюме
статья посвещена социолингвистическому 
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цузского профессионального языка. учитель, 
не являющйся  экспертом в этой области  несет 
ответственность за передачу знаний. он обязан 
перефразировать слова экспертов, построить 

собственную речь, придать ей последователь-
ность, идентичность и сделать ее доступной для 
учащихся. учитель должен заменить, а`также, 
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reziume
Tanamedrove etapze sul ufro aqtua­

luri xdeba audirebis, rogorc aRqmis, 

inglisurenovani metyvelebis mosmeniT 

gagebis swavleba. unda aRiniSnos, rom 

Tanamedrove meTodikaSi audirebis kon­

trolisa da TviTkontrolisaTvis efe­

qturad gamoiyeneba kompiuteruli te­

qnologiebi, xolo saukeTeso Sedegis 

miRweva SesaZlebelia yvela tipis au­

diomasalis kompleqsurad gamoyenebis 

SemTxvevaSi. 

sakvanZo sityvebi: 
specialuri savarjiSoebi metyveleba­

Si, araspecialuri savarjiSoebi, audi­

rebis kontroli da TviTkontroli.

M

Sesavali
audirebis, rogorc aRqmisa da ingli­

surenovani metyvelebis mosmeniT gagebis 

swavleba sul ufro aqtualuri xdeba 

Tanamedrove etapze, radgan saubarTan 

erTad is urTierTobis saSualebasac 

uzrunvelyofs. audirebis mniSvnelobis 

daufasebloba SeiZleba uaryofiTad 

aisaxos moswavlis enobriv momzadebaze. 

amasTan audireba warmoadgens metyvele­

bis swavlebis yvelaze rTul saxeobas, 

iqidan gamomdinare, rom saWiroa sru­

lad da Rrmad gaigo sxvadasxva tempis, 

intonaciuri gaformebisa da sisworis 

sxvadasxva donis metyveleba.

ZiriTadi nawili
Tanamedrove meTodikaSi audireba 

SeiZleba iyos mizanic da swavlebis sa­

Sualebac. gakveTilebze es ori funqcia 

exameba da avsebs erTmaneTs. inglisuri 

enis mosmeniT gagebis swavleba iTvalis­

winebs im sirTuleebis moxsnas, romle­

bic aucileblad dgeba audirebis pro­

cesSi. es aris ucxo sityvebis gagebis 

sirTule [gezi n. i.; 1981] rTuli konst­

ruqciebis, swrafi tempiT metyvelebisa 

da sxvadasxva diqtorebis gageba, didi 

moculobis audioteqstis gageba infor­

maciis erTi mosmeniT, mxedvelobiTi 

sayrdenis gareSe da sxvadasxva xarveze­

bis TanxlebiT. am sirTuleebis mosaxs­

nelad saWiroa saTanado savarjiSoebi 

informaciis audio da audiovizualuri 

wyaroebis gamoyenebiT. 

kompiuteruli teqnologiebis gamoy­

eneba efeqturia audirebis procesis 

kontrolisa da TviTkontrolisaTvis, 

rac moswavleebSi amocanis Sesrulebi­

sa da ufro maRali Sedegis miRwevis 

survils iwvevs.

audireba ucxo enis Seswavlis efeqtu­

ri saSualebaa. is iZleva enis xmovanebis 

Seswavlis, misi fonemuri Semadgenlo­

bisa da intonaciis: ritmis, maxvilis, 
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melodiurobis, dauflebis saSualebas.

audirebis saSualebiT xdeba enis le­

qsikisa da misi gramatikuli struqturis 

Seswavla. amave dros audireba aiolebs 

saubris, kiTxvisa da weris dauflebas, 

rac warmoadgens umTavres mizans swav­

lebaSi audirebis damxmare, zogjer ki 

ZiriTad saSualebad gamo yenebisaTvis 

[eluxina n. v.; 1977].

aSkaraa, rom audireba, rogorc met­

yvelebis saxeoba, did rols TamaSobs 

praqtikuli, ganmaviTarebeli, saganmana­

Tleblo miznebis miRwevaSi da efeqtu­

ri saSualebaa inglisuri enis Seswav­

lisaTvis.

meTodikaSi SeiniSneba audirebis Ses­

wavlis ori gza: pirveli iTvaliswinebs 

audirebis Seswavlas specialuri sa­

varjiSoebis Sesrulebis procesSi, anu 

audireba swavlebis miznad gvevlineba. 

Sesabamisad, am gziT audireba unda vas­

wavloT rogorc metyvelebis saxeoba. 

meore gzis momxreebi ki miuTiTeben, rom 

saWiroa audirebis saswavlo savarji­

Soebis Sexameba saubris, kiTxvisa da 

weris elementebTan, anu audireba am Sem­

TxvevaSi gamodis metyvelebis sxva saxe­

obebis swavlebis saSualebad. amisaT­

vis gaTvaliswinebulia araspecialuri 

savarjiSoebi. bevri Tanamedrove meTo­

disti aerTianebs am or gzas, isini 

gvTavazoben audireba jer vaswavloT 

rogorc mizani, Semdeg ki _ rogorc sa­

Sualeba, amitom, maTi azriT, audirebis 

saswavlo savarjiSoebis sistema unda 

Seicavdes rogorc specialur, ise ara­

specialur savarjiSoebs metyvelebaSi.  

specialuri savarjiSoebi metyvele­

baSi sruldeba imisaTvis, rom moswav­

leebma SeZlon sametyvelo sinTezis 

mza nimuSebis gamoyeneba, sxvadasxvagvar 

garemocvaSi cnobili konstruqciebis 

amocnoba da gageba. aseTi savarjiSoebis 

Sesrulebis dros unda vecadoT, Tavi 

avaridoT Targmnas. es SeiZleba iyos 

savarjiSoebi gamonaTqvamis zogadi Si­

naarsis aRqmaze an calkeuli azrobrivi 

jgufebis gamoyofaze.

specialuri metyvelebis savarji Soebs 

ganekuTvneba smeniT aRqmis procesSi 

mTelisa da nawilis mimarTebis daWeris 

unaris ganmaviTarebeli savarjiSoebi, 

metyvelebaSi dedaazris povna, ZiriTa­

di Sinaarsis gageba, winaswar miTiTe­

bul nawyvetze yuradRebis gamaxvileba, 

teqstis mTlianobaSi gageba calkeuli 

Znelad gasagebi nawilebis (sityvebis, 

winadadebebis) miuxedavad, mTlianobaSi 

gagebis safuZvelze calkeuli ucnobi 

elementebis daniSnulebis gageba, anu 

enobrivi da logikuri alRos gamoyene­

ba smeniT aRq mis procesSi.

araspecialuri savarjiSoebi mimar­

Tulia ara mxolod audirebis Seswav­

laze, aramed misi saSualebiT lapara­

kis, werisa da kiTxvis aTvisebazec, 

[uizeri g., folomkina s.; 1960] anu, am sa­

varjiSoebis mizania aswavlon audireba, 

rogorc metyvelebis sxva tipebisaTvis 

damxmare saSualeba. am savarjiSoebs 

ganekuTvneba:

1. dialogis swavleba: `moismineT 

dialogis dasawyisi da SeadgineT misi 

daboloeba~;

2. dialogis aRqmis savarjiSoebi 

dialogSi monawileobis procesSi;

3. savarjiSoebi monologis aRsaq­

melad: `moismineT teqsti, sruli pa­

suxi gaeciT dasmul SekiTxvebs~; `uyu­

reT films, gadmoeciT misi ZiriTadi 

idea~; `mowodebuli informacia daya­

viT nawilebad da daasaTaureT~; `mois­

mineT teqsti, SeadgineT masze recen­

zia Semdegi gegmis mixedviT: a) Tema;  

b) moqmedi pirebi; g) mokle Sinaarsi;  

d) ZiriTadi idea.~
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rogorc cnobilia, metyveleba az­

rovnebis erT­erTi Semadgeneli nawilia. 

amis safuZvelze SeiZleba davaskvnaT, 

rom kiTxva, ufro sworad ki swo­

rad kiTxva, SeuZlebelia audirebis 

dauflebis gareSe, radgan rogorc xma­

maRla, ise `gulSi~ kiTxvis dros ada­

miani iyenebs metyvelebas, ukanasknel 

SemTxvevaSi Sinagan metyvelebas. is ada­

mians sakuTari Tavisa da sakuTari gam­

onaTqvamebis gakontrolebis saSuale­

bas aZlevs. aqedan Tu gamo valT, Cven 

SeiZleba davaskvnaT, rom metyvelebis 

yvela saxeobis dauflebis gareSe ar 

SeiZleba viswavloT sworad kiTxva, au­

direba ki saukeTeso saSualebaa gamoTq­

mis gasavarjiSeblad, rac zemoTac 

aRvniSneT. 

daskvna
yovelive zemoTqmulidan gamomdin­

are, davaskvniT, rom arsebobs realuri 

SesaZlebloba zepiri metyvelebis unar­

Cvevebis formirebisa audirebis safuZ­

velze. yvelaze kargia is xerxebi, rom­

lebic qmnis bunebrivi enobrivi urTier­

Tobis situaciebs [eluxina n. v.; 1986] da 

moswavleebs laparakis, azrTa gacvla­

gamocvlis stimuls aZlevs. mosmenili 

teqstis mixedviT micemuli davalebebi 

unda iyos SemoqmedebiTi, moswavleTa 

moqmedebebi _ Sinaganad motivirebuli, 

sasurvelia maT hqondeT problematuri 

xasiaTi, moswavleebs uRviZebdnen miRe­

buli codnis gamoyenebis survils pa­

suxis gacemisas, ayenebdnen maT Sedar­

ebis, mixvedris, gadawyvetilebis te­

qstSi povnis aucileblobis winaSe, anu 

komunikaciur amocanebs moswavleebi da­

moukideblad unda wyvetdnen leqsikur­

semantikuri sayrdenebis gamo yenebiT. es 

sayrdenebi audio masalis ukeT gagebisa 

da da maxsovrebis xelSem wyobia. sauke­

Teso saswavlo­aRmzrdelobiTi efeqtis 

miRweva xdeba yvela CamoTvlili saSu­

alebis kompleqsurad gamoyenebis Sem­

TxvevaSi.
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Abstract
Nowadays teaching listening  in order to  under-

stand english speech via hearing becomes more and 
more actual. In modern methodology computer tech-
nologies are used  effectively to provide control and 
self-control in listening  and the best result is achie-
ved by using all types of audio materials in complex.

Keywords: 
special exercises in speech, non-special exer-

cises, control and self-control in listening.
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Резюме
На современном этапе всё актуальнее ста-

новится изучение аудирования, как восприятие 
англоязычной речи. Надо отметить, что в совре-
менной методике для контроля и самоконтроля 
эффективно используются компьютерные тех-
нологии, а достижение лучших результатов воз-
можно при использовании всех типов комплекс-
ного аудирования.

Ключевые слова: 
специальные упражнения для речи, неспе-

циальные упражнения, контроль и самоконтроль 
аудирования.
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reziume

ucxouri enis Seswavlisa da am enaze 

garkveuli unar­Cvevebis gamomu Savebis 

karg saSualebas warmoadgens multime­

diuri davalebebi, romelTa gamoyenebac 

aviTarebs pirovnul refleqsiebsa da 

metakognitur unarebs, rac Semswavlels 

ara marto faqtobriv codnas sZens, ara­

med aZlevs saSualebas  gansazRvros, 

Tu rogor gamoiyenos miRebuli codna 

da daeuflos swavlis swavlis elemen­

tebs. amasTanave, moswavlis mier swor­

ad SerCeuli strategia ganaviTarebs pi­

rovnul refleqsias, romlis kognituri 

komponenti daexmareba subieqts indivi­

dualuri SesaZleblobebis gamovlnaSi 

da sakuTari Tavis SecnobaSi. 

sakvanZo sityvebi: 

individualuri swavlebis reJimi, in­

teresis amaRleba, uwyveti kontroli, 

kognituri da afeqturi potenciali, 

swavlebis aqtivizeba.

Sesavali

metakognicia – niSnavs sakuTari Se­

mecnebiTi (azrovnebis) procesebis –az­

rebis, fiqrebis gacnobierebas da marT­

vas. sxva sityvebiT, metakognicia aris 

azrovneba azrovnebis Sesaxeb. Ees aris 

codna sakuTari kognituri sistemi­

sa da misi funqcionirebis Sesaxeb da 

misi kontrolis unari. Mmetakogniciis 

dros xdeba imis Semecneba, Tu ra viciT 

(metakognituri codna), imis gacnobiere­

ba, Tu ras vakeTebT, rogor viqceviT 

(metakognituri unari), an rogoria Cveni 

mimdinare kognituri da emociuri mdgo­

mareoba (metakognituri SegrZneba).

ZiriTadi nawili

rodesac metakognicia exeba saku­

Tari swavlis procesebis gacnobiere­

bas, maSin adgili aqvs swavlis `swav­

las~ _ adamianis mier sakuTari swav­

lis marTvas, romelic moicavs swav­

lis dagegmvas, Sefasebas da mud­

miv monitorings. swavlis `swavlis~ 

fenomeni warmoadgens adamianis unars 

cnobierad marTos sakuTari swavlis 

procesebi. es ki gulisxmobs sakuTari 

swavlis dagegmvas, Sefasebas da mudmiv 

monitorings. marTlac, Tanamedrove 

saskolo ganaTlebis mizania moswav­

lisTvis ara mxolod faqtobrivi 

cod nis micema garkveul sagnebSi, 

ara med imis swavlebac, Tu rogor 

gamoiyenos miRebuli codna axali 

amocanis gadasaWrelad anu daeuflos 

swavlis `swavlis~ elementebs. zogadi 

ganaTlebis dasrulebisas axalgazrda 

unda flobdes mis winaSe arsebuli 

amocanis adekvaturi Sefasebisa da 
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Sesatyvisi qcevis ganxorcielebis 

gansazRvrul xerxebsa da meTodebs. 

swored es aris ganaTlebis ZiriTadi 

erovnuli mizani.

metakogniciis kvleva ganaTlebis fsi­

qologiaSi me­20 saukunis 70­ian wlebSi 

daiwyo. misi arsi moswavlis, rogorc 

samyaros aqtiuri Semmecneblisa da ga­

dawyvetilebis damoukideblad mim Rebi 

subieqtis CamoyalibebaSi mdgo mareobs.

swavla qcevaa. amdenad, sxva qcevaTa 

msgavsad, SesaZlebelia am qcevis da­

ufleba anu swavla. swavlis `swav­

lac~ swored amas gulisxmobs _ es  

aris swavlis qcevis kognituri da 

emociu ri regulacia. cxadia, aq wam yva­

ni roli saazrovno procesebs uWiravs, 

Tumca maT Tan aucileblad axlavT 

amocanis warmatebiT gadawyvetis sur­

vili. swav lis `swavlis~ kvlevisas ga­

moiyofa misi ganmsazRvreli ori sfero 

_ kognituri da afeqturi (emociuri). 

Sesabamisad, metakognicia, rogorc aka­

demiuri da pirovnuli ganviTarebis 

erT­erTi wamyvani fenomeni, afasebs ara 

mxolod moswavlis saazrovno unarebs, 

aramed imasac iTvaliswinebs, Tu rogor 

iyenebs moswavle  Tavis unar­Cvevebs 

akademiuri davalebebis gadasaWrelad. 

Mmetakogniciis ganviTarebis efeq­

tur saSualebad gvevlineba mul­

ti  mediuri saxelmZRvanelo, radgan 

mis ZiriTad funqciad SeiZleba mi­

viC nioT: individualuri swavlebis 

reJimi, Semswavlelis damoukideblad 

muSaobis SesaZleblobebis gafarToeba, 

Sesaswavli masalisadmi Semswavlelis 

interesis amaRleba, codnis SeZenis 

unar­Cvevebis formirebis daCqareba, 

Semecnebis procesis organizebis 

cvlileba, misi sistemuri azrovnebisaken 

gadanacvlebiT, multimediuri 

savarjiSoebis Sesrulebisas uwyveti 

kontroli da komentaris miReba imis 

Sesaxeb, Tu ra aris pasuxSi araswori da 

ratom aris pasuxi swori (ukukavSiris 

saSualeba); saswavlo masalebis 

mudmivi ganaxleba da gamdidreba 

mecnierebisa da pedagogiuri praqtikis 

uaxlesi miRwevebis gaTvaliswinebiT, 

SemswavlelisaTvis aucilebeli sas­

wavlo masalis miwodebis opera tiuloba 

misTvis yvelaze ufro moxerxebuli 

formiT [Бордо Г. В., кузьмин и. п 1989];

rogorc zemoT aRvniSneT, metakog­

nicias aqvs ori komponenti: kognituri 

da emociuri. Mmultimediuri saxelm­

ZRvanelo kargi saSualebaa kognituri 

da afeqturi potencialis Sesatyvisi 

saazrovno unarebis efeqturad amoq­

medebisaTvis. Mmultimediuri swavlebis 

procesSi, dialoguri reJimiT Semswav­

lels SeuZlia upasuxos kompiuteris 

mier dasmul kiTxvebs, romlebic mTli­

anad amowuravs Sesaswavli masalis yve­

la niuanss da saWiroebis SemTxvevaSi, 

akoreqtirebs swavlebis process. is, 

risi SesaZleblobac aqvs multimediur 

saxelmZRvanelos, ra Tqma unda, ara aqvs 

tradiciul saxelmZRvanelos. tradici­

ul saxelmZRvaneloSi motanili masala 

erTjeradia. 

TvalsaCinoebis gamoyeneba, romelic 

multimediuri saxelmZRvanelos erT­

erTi umTavresi atributia, swavlebis 

aqtivizebis mniSvnelovani saSualebaa. 

Fferis, grafikis, multiplikaciis, xmi­

sa da videoteqnikis Yyvela Tanamedrove 

saSualebis gamoyeneba SesaZle bels 

xdis Semoqmedebis realuri situaciis 

Seqmnas, rac Sesaswavl masalas AaZlevs 

«gacocxlebul» saxes, xolo procesi, 

romelsac aRwers Sesaswavli Tema, dina­

miuria da Semswavlelis Tvalwin mim­

dinareobs bunebrivad da TvalsaCinod. 

Yyovelive es ki metakogniciis emociuri 
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komponentis ganviTarebis sawindaria.

Mmultimediuri davalebebi gansa­

kuTrebiT efeqturi iqneba, Tu isini ise 

iqneba Sedgenili, rom moswavlem SeZlos 

arCevanis gakeTeba savar jiSoTa varian­

tebidan, gaiazros, romeli strategia 

iqneba misTvis ukeTesi swavlis proces­

Si. yovelive es xels Seuwyobs pirovnu­

li refleqsiis, TviTSemecnebis meqaniz­

mis da metaSesaZleblobis komponentis 

ganviTarebas. pirovnuli refleqsiis 

kognituri komponenti subieqts exmareba 

Tavisi Sinagani bunebis, individual­

uri SesaZleblobebis gamovlenasa da 

sakuTari Tavis SecnobaSi, saSualebas 

aZlevs  mas dasaxos sakuTari SesaZle­

blobebis adekvaturi samomavlo mizne­

bi. emociur­Semfasebluri  komponenti 

aRZravs  pirovnuli mniSvnelobis mqone 

gancdebs, sakuTari Tavis Sesaxeb axa­

li codnis gancdasa da adekvatur Se­

fasebas. pirovnuli refleqsiis qceviTi 

(regularuli) komponenti ki uzrunve­

lyofs sakuTari saqcielisa da fsiqi­

kuri mdgomareobis Segnebას, kontrolსა 
da TviTregulaciას.

multimediuri savarjiSoebi swored 

refleqsiis ganviTarebis maRal dones 

uzrunvelyofs, radgan multimediuri 

saxelmZRvanelo afar Toebs yoveli stu­

dentis in di vi du alur­damoukidebeli 

muSaobis Se saZ leblobebs, Semswavlels 

uR vi vebs erTgvar interess Sesaswavli 

masalisadmi, misi dinamikaSi moyvanisa 

da sxvadasxva kombinaciuri situaciis 

arCeva­gaanalizebis saSualebas aZlevs 

[nanobaSvili q.; 1996]. yovelive es, ra 

Tqma unda, ucxouri enis Seswavlisa da 

am enaze garkveuli unar­Cvevebis gamo­

muSavebis karg saSualebas war moadgens.

multimediuri saxelmZRvanelos da x­

ma rebiT swavleba moxsnis am prob lemas, 

radgan kompiuterTan ur TierTobisas 

Semswavleli TviTon mar Tavs Tavisi 

winsvlis temps. swra fi sazrianobis Sem­

TxvevaSi Semswav lelis gankarguleba­

Sia mTeli pro grama. mas SesaZlebloba 

aqvs um cires vadebSi miaRwios dadeb­

iT Sedegebs. garda swavlebis dadebi­

Ti Sedegebisa, arsebobs mTeli rigi 

fsiqologiuri upiratesobebi. Sem swav­

lelTa saqcielze dakvirveba gviCvenebs, 

rom warmatebas xSirad  Tan axlavs sia­

movnebis grZnoba. xanda xan aRfrTovane­

bac ki, romelic iwvevs mecadineobis 

gagrZelebis survils, umtkicebs  maT 

sakuTar ZalebSi rwmenas da TviTpati­

viscemas.

daskvna

amgvarad, multimedia uzrunvelyofs 

pirovnuli refleqsiis ganviTarebas 

metakognitiuri gamocdilebis gam­

didrebis procesSi, radgan am dros 

viTardeba misi struqturuli kompo­

nentebi. multimediuri saxelmZRva ne­

los efeqturi gamoyeneba damokidebu­

lia mis miznobriv daniSnulebaze da 

igi miT ufro maRali iqneba, rac ufro 

profesiul doneze, fsiqologiurad da 

meTodologiurad sworad gan vsazRvravT 

scenarebs, romelTa rea lizeba mimdin­

areobs swav lebis pro cesSi [CaCaniZe g., 

gelbaqiani v., jinjixaZe m. 1998, nanobaS­

vili q. 1996, nanobaSvili q. 1998].
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Abstract
Multimedia exercises appear to be the means of 

developing definite skills in foreign language acqui-
sition. These are self-reflection and metacognitive 
skills. On the one hand, they can provide the factu-
al knowledge and on the other hand the knowledge 
about the ways of using this knowledge. Furthermo-

re, the chosen strategy will develop self-reflection  
and its cognitive component will help the students to 
expose their individual abilities.

Keywords: 
individual learning regime, increasing  the in-

terest, continuous  control, cognitive and affective 
potencial.
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Резюме
Хорошим способом обучения иностранных 

языков и выработки на этом языке определённых 
навыков являются мултимедийные упражнения, 
использование которых развивает личностную 
рефлексию и метакогнитические навыки, 
которые обеспечивают не только фактическими 
знаниями, но и возможностью определить, как  
использовать эти знания. правильный подбор 
стратегии развивает личностную реф лексию, 
когнитический компонент которого способствует 
проявлению индивидуальных способностей. 

Ключевые слова: 
режим индивидуального обучения, увеличе-

ние интереса, непреривный контроль, когнити-
ческий и аффективный потенциал.
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Abstract 
The paper views one of the forms of business ac-

tivity, namely, business meeting. On the one hand, 
as a task-based activity, it combines all forms of oral 
speech communication. On the other hand, meet-
ing as a communicative activity involves a business 
polylogue, which implies a higher level of commu-
nicative interaction, with a number of specific fea-
tures to be taken into account when teaching it in the 
classroom. Among the specific features of a business 
meeting as a genre of business communication and 
a part of business interaction are the following: the 
structure of face-to-face interaction requires exter-
nal and internal regulation. Effective contribution 
to the polylogue includes not only the simultaneous 
processes of intense listening, analyzing and speech 
formulation, but also that of approapriate entry into 
the discussion.

Participation in a meeting, an indispensable busi-
ness skill, enables students to use language mean-
ingfully and appropriately and make a step towards 
effective business interaction.

Keywords: 
business interaction, business communication, 

dialogue, polylogue, communicative competence, 
communicative interaction. 

Introduction  
A good command of English is now recognized 

as an indispensable part of many professions. The 

knowledge of at least one foreign language allows 
modern specialists to follow the developments in the 
area of their interests and gives them an opportunity 
to communicate with their foreign partners without 
any meditators. 

As the need for effective communication in the 
sphere of business is rapidly growing, the domain of 
Business english teaching now has to take into ac-
count a wide range of aspects. 

Communication is known not only to transfer 
information but also to determine the behavior of 
the communicants. Thus, psychologically, we dis-
tinguish between two aspects of communication: 
descriptive, or informative, and persuasive. The de-
scriptive or informative aspect of communication 
transfers the data and represents the content of the 
message. the persuasive aspect deals with determin-
ing what kind of information it is and how it is to be 
perceived. The persuasive aspect is rarely revealed 
verbally during communication, but is mainly im-
plied in the person’s behavior. Psychologists state 
that effective communication is characterized by the 
priority of the informative aspect over the persuasive 
one (1). 

Main Body 
V. Vinogradov’s theory of the functions of lan-

guage (communication, information, and influence) 
and the functions of speech (information and influ-
ence) supports the above statement from the point of 
view of linguistics.

As far as business communication is  concerned 
there are two clear areas of communication: content 
(vocabulary and business issues) and metacontent 
(how all the different features combine to convey a 
message). The importance of the latter aspect cannot 
be overestimated. The knowledge of the so-called 
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`functions~ in addition to the pragmatic issues of 
business interaction proves to be no less important  
than the subject of interaction proper. They are more 
or less taken into account in teaching oral commu-
nication skills. 

Among other business activities traditionally 
covered in the classroom are socializing, telephon-
ing, presentations, negotiations, and meeting. Al-
though they present different forms of oral commu-
nication (monologue, dialogue, and polylogue), all 
of them require the ability to take part in the business 
interaction, which is understood to include initiating, 
keeping up, and closing communication on various 
business issues.

According to L. V. Scherba, dialogue is the pri-
mary and natural form of human interaction. Even 
monologue proper, as in a presentation, evokes dia-
logue interaction, which is realized in the form of 
follow-up question activity or the necessity to ap-
peal to the audience or even involve it in the contex-
tual development of the speech. Dialogue proper, as 
is common in the course of negotiations, may well 
evoke polylogue interaction. These shifts, or trans-
formations, towards double – or multi-part talk in a 
particular business activity reflect some characteris-
tics of business-oriented communication and the spe-
cific skills it requires to be taught in the classroom – 
those of conversation, which are by no means identi-
cal to ordinary speaking skills. The difference lies in 
the communicative competence included in the first 
case and excluded in the latter. Whereas possessing 
conversation skills implies being proficient in both 
content and metacontent, that is, what we have to 
say and how we  express it by the means of the target 
language, speaking skills are usually focused mainly 
on metacontent. Content and the contextual or com-
municative appropriateness of the conversation ele-
ment comes into the foreground in the teaching of 
conversation skills. It can be achieved by `meaning-
ful use of the language~ through `task-based prac-
tice~ (3). 

One task-oriented activity is a meeting. It is a 
fine example of multi-faceted business interaction, 

combining all forms of oral speech communica-
tion (monologue presentations or reports, dialogue 
question interaction, and polylogue discussion) and 
enabling `meaningful use of the language~ in a busi-
ness context.

Business conversations take up greatest part of 
the core decision-making activity. They occur in 
the form of discussions, which usually represent 
a specific form of communication – that of a busi-
ness polylogue. Business meeting involving three or 
more communicants is a controlled group discussion 
of some business issues. Unlike the dialogue, which 
is restricted to two interlocutors, polylogue is a com-
munication involving more than two participants. 
The distinction is absolutely essential and is by no 
means simply theoretical. With the increasing num-
ber of participants the character of the interaction to 
be taught in the dialogue changes.

the usual dialogue setting requires internal and 
external  regulation and control. It may be explained 
by the natural tendency of each individual to react to 
what has been said (4), on the one hand, and, on the 
other, the obvious necessity to let every member of 
the meeting express his or her point of view on the 
subject. 

Let us turn to other specific features of a business 
polylogue interaction, so as to be able to make sug-
gestions for effective teaching of this essential item 
of Business English.

participation in a meeting requires special com-
municative structuring with the help of mutually 
accepted signals. In addition, such multi-part con-
versational activity makes the process of effective 
contribution more difficult. Apart from the simul-
taneous processes of listening to the speaker(s) and 
the internal formulation of an individual response or 
contribution, there is a necessity to enter the whole 
communication smoothly. This requires the ability 
to determine the point of turn-taking correctly, as 
well as to signal it in the appropriate way (verbally: 
May I say something? Nonverbally: eye contact, fast 
tempo, etc.) to other participants. The latter may 
cause additional difficulties to nonnative speakers, 
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as the problem of turn-taking is often to some extent 
culturally-conditioned (5).

Another characteristic feature of business meet-
ing is their close contextual integration. The flow 
and outcome of an interaction depends not only on 
personal effectiveness, but also on the group aware-
ness and self-positioning within this group. Com-
municative priority in terms of the abovementioned 
turn-taking belongs to those with higher status and 
power (6). The distribution of power may be either 
allocated externally, as in formal meetings, or in-
wardly, mainly in informal meetings. The student 
simulations often fail to arrive at the appropriate 
decision because students are not aware of power 
distribution in the newly formed group. It results in 
the inability to insist on the correct decision or rigid 
non-democratic imposition of a personal viewpoint. 
Both approaches are no-go and suggest conceptual 
failure.

The degree of formality in a business meeting  
may also be of difficulty to non-native speakers of 
Business English. As a rule, students feel more at 
ease with the formal setting, since it makes it likely 
that the meeting will proceed in a predictable way, 
regardless of the contextual situation. An informal 
atmosphere requires deeper analysis of the discourse 
and better feeling for the group, as well as closer in-
tegration and more active involvement in the inter-
action.

Conclusion
Summing up, it can be noted that teaching Busi-

ness English means teaching contextual interaction, 
including both content and metacontent. the most 
comprehensive activity in this respect is the genre 
of a business meeting. As a task-based activity, it 
combines all forms of oral speech communication. 
On the other hand, meeting as a communicative ac-

tivity involves a business polylogue, which implies 
a higher level of communicative interaction, with a 
number of specific features to be taken into account 
when teaching it in the classroom. 

Among the specific features of a business  meet-
ing as a genre of business communication and a part 
of business interaction are the following: the struc-
ture of face-to-face interaction becomes more com-
plicated and requires external and internal regulation. 
Effective contribution to the polylogue includes not 
only the simultaneous processes of intense listening, 
analyzing and speech formulation, but also that of 
appropriate entry into the discussion. The category 
of formality is realized on a number of levels (vo-
cabulary, cultural, behavior, organizational), all of 
which contribute to the creation of a specific setting 
and eventually ensure the constructive outcome of 
the meeting.

All these features make participation in a meeting 
an indispensable business skill, enabling the students 
to use language meaningfully and appropriately and 
make a step towards effective business interaction.
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reziume
statia ixilavs saqmiani aqtivobis 

erT­erT saxeobas, kerZod, saqmian Sex­

vedras. erTi mxriv, rogorc davalebaze 

dafuZnebuli aqtivoba, is aerTianebs ze­

piri komunikaciis yvela formas. meore 

mxriv, Sexvedra, rogorc komunika ciuri 

aqtivoba, moicavs polilogs, rac gu­

lisxmobs komunikaciuri interaqciis 

ufro maRal dones, Tavisi garkveuli 

TaviseburebebiT, romlebic gasaTva­

liswinebelia enis swavlebisas. 

saqmiani Sexvedris, rogorc saqmiani 

komunikaciis, specifikur Tvisebebs So­

ris unda aRiniSnos Semdegi: piris piri 

interaqciis struqtura moiTxovs gare­

gan da Sinagan regulirebas. efeqturi 

wvlili polilogSi moicavs ara marto 

intensiuri mosmenis procesebs, analiz­

sa da metyvelebis Camoyalibebas, aramed 

diskusiaSi Sesabamisi CarTvis process. 

SexvedraSi monawileoba, romelic aris 

saqmiani saubris unar­Cvevebis ganuyofe­

li nawili, saSualebas aZlevs studen­

tebs gamoiyenon ena gaazrebulad da ad­

ekvaturad da gadadgan nabiji win efeq­

turi saqmiani interaqciisaken.

sakvanZo sityvebi: 
saqmiani interaqcia, saqmiani ko mu ni­
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ciuri kompetencia, komunikaciuri ur­
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Резюме
В статье рассматривается одна из форм де-

ловой активности, а именно деловая встреча. с 
одной стороны, как основанная на задании де-
ятельность, она объединяет все формы устного 
речевого общения. с другой стороны, деловая 
встреча, как коммуникативная деятельность, 
включает в себя деловой полилог, который под-
разумевает высокий уровень коммуникативного 
взаимодействия и имеет  специфические особен-
ности, которые надо принять во внимание при 
обучении языку.

среди специфических особенностей деловой 
встречи, как жанра делового общения и состав-
ной части делового взаимодействия, нужно от-
метить следующие: структура взаимодействия 
лицом к лицу требует внешнего и внутреннего 
регулирования. Эффективный вклад в полилог 
включает не только одновременные процессы 
интенсивного слушания, анализирования и  ре-
чевого формулирования, но и соответствующее 
вступление в обсуждение. участие в деловой 
встрече – это необходимое деловое умение, ко-
торое позволяет студентам использовать язык 
многозначительно и адекватно и является степе-
нью к эффективному деловому взаимодействию.

Ключевые слова:
деловое взаимодействие, деловое общение, 

диалог, полилог, коммуникативная компетенция, 
коммуникативное взаимодействие. 
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Résumé
Notre recherche est consacrée à l’analyse  compa-

rative des unités phraséologiques animales dans les 
langues non-parentées. La pensée linguistique créa-
tive  place l’homme et la bête sur la même surface, 
en utilisant les mêmes moyens lexicaux. Il montre la 
description des sentiments et comportements émo-
tifs, l’image intérieure de l’homme par l’activité ou 
par l’attitude de l’animal. En comparant   des sys-
tèmes phraséologiques des langues contrastives, il 
faut particulièrement prévoir les aspects sémantico 
fonctionnels, car leur coïncidence structurelle est 
très rare.

L’expressivité de la forme intérieure des idiomes 
est conditionnée par l’image métaphorique. Les élé-
ments de la réalité au point de vue d’appréciation se 
réfléchit à la base de l’expérience créative et convi-
viale du peuple.

Un des moyens de la motivation des idiomes dans 
les deux langues opposées est  la symbolisation.

Selon l’analyse il est possible de conclure que les 
unités phraséologiques  sont marqués le plus souvent 
par la connotation négative, mais nous avons ren-
contré aussi les unités phraséologiques positives.

Wots-clés:
forme intérvieure, les zoonymes, dénotation, 

symbolisme.

Introduction
Notre recherche est consacrée à l’analyse  compa-

rative des unités phraséologiques animales dans les 

langues non-parentées. La pensée linguistique créa-
tive  place l’homme et la bête sur la même surface, 
en utilisant les mêmes moyens lexicaux. Il montre la 
description des sentiments et comportements émo-
tifs, l’image intérieure de l’homme par l’activité ou 
par l’attitude de l’animal. En comparant des sys-
tèmes phraséologiques des langues contrastives, il 
faut particulièrement prévoir les aspects sémantico 
fonctionnels, car leur coïncidence structurelle est 
très rare.

Dans le système phraséologique le rôle princi-
pal jouent les facteurs extralinguistiques et avant 
tout l’exigence de l’interlocuteur exprimer son opi-
nion par les moyens images et expressifs. Selon sa 
fonction, le lexique sert au domaine intellectuel de 
la langue, tandis que la phraséologie- au domaine 
émotif. Un mot se forme pour nommer une notion 
et des unités phraséologiques pour sa caractéristique 
expressive. Comme la phraséologie est étroitement 
liée aux émotions et aux sentiments de l’homme, elle 
est plus mobile renouvelable que des unités lexicales 
(Lossev 1982: 25).

La phraséologie exprime le mieux possible le 
caractère du peuple, leur ethnopsychologie car 
chaque langue possède ses traits particuliers. mais 
une image qui est la base des unités phraséologiques, 
permet de déterminer l’équivalent neutre et d’expli-
quer son sens.

I. Partie principale
I.1.Les moyens d’expressivité.
L’expressivité de la forme intérieure des idiomes 

est conditionnée par l’image métaphorique. Les élé-
ments de la réalité au point de vue d’appréciation se 
réfléchit à la base de l’expérience créative et convi-
viale du peuple, qui se forme dans les imaginations, 
dans les complexes des quasi stéréotypes ou dans 
les gestalts, qui unifient les traits de la réalité objec-
tive par les moyens de telles ou telles langues (ruse 
comme un renard, têtu comme un âne et d’autres). 
Ces gestalts sont «les métaphores par quoi nous exis-
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tons» (Lakof J...: 1988: 24-30). Elles sont représen-
tées dans les formes intérieures, dans les traditions 
folkloriques, dans les activités rituelles des peuples 
différents.

Il est intéressant les étapes de la formation des  
idiomes - étude de la conceptualisation et verbali-
sation de la réalité donnée, quand le sens direct des 
composants devient sa forme intérieure. En étudiant 
ces procès il est très important non seulement les 
rôles associo-imaginaires de la sémantique des zoo-
nymes, mais aussi la création de la forme intérieure 
des idiomes pour déchiffrer  la fonction de la pensée 
linguocréative.

La forme intérieure des zoonymes est le com-
plexe motivé sur les icônes et sur les associations, 
qui forme leur sens dans une langue. Elle reflète 
«des fragments» de l’image du monde à l’aide de la 
fantaisie. 

Souvent l’étymologie d’un idiome n’est pas 
connue,  son image n’est pas transparente et sa moti-
vation est vague, mais son «plan factuel» est compré-
hensible. Par ex.: dans la réalité géorgienne l’idiome 
«il a le nombril coupé» et l’idiome «il a vu le loup» 
dans la réalité française, représente une personne  
ayant une grande expérience. Ce sens est correcte-
ment compris comme pour les Français, mais aussi 
pour les Géorgiens. C’est à dire la forme intérieure 
reçoit un sens particulier par le «plan factuel» et joue 
le rôle du symbole quasi situationnel qui existe dans 
la forme intérieure de l’idiome (Chakhnarovitch A. 
M.... 1991: 140).

la conceptualisation  et la verbalisation de la 
réalité avec les idiomes se réalisent par des voies 
diverses. La forme intérieure qui est le résultat de 
la métaphorisation, nous représente la réalité ico-
nique. Il se forme par le monde objectif, car la pen-
sée linguocréative comprend les liens et les relations 
réelles du monde objectif, où se reflète la perception 
de la réalité par la fantaisie, qui confirme le caractère 
créatif de la connaissance linguistique du peuple.

Les zoonymes expliquent le plus mieux le méca-
nisme de l’expressivité par la forme intérieure. Une 
notion anthropomorphe sur les animaux est émotive 

et comprend les aspects spécifiques de l’appréciation. 
La forme intérieure enrichit la structure appréciative 
par un nouveau type de  l’appréciation émotive, dont 
le but est supprimé de la révélation inhumaine. 

En étudiant l’image langagier du monde ani-
mal, notre attention est arrêtée sur «les somatismes 
animaux», comme sont: «queue», «patte», «aile», 
«bec», «gueule», «peau», «poil», «plume».

Avec la fantaisie de la pensée linguocréative les 
mêmes somatismes sont caractéristiques pour les 
hommes aussi. Grâce à leur manipulation il trouve 
l’analyse directe dans le monde objectif réel. Les 
éléments  fantaisistes se reflètent dans les idiomes 
suivants: 

Bâiller le chat par les pattes-présenter une affaire 
par la côté difficile; 

Montrer à qn son bec jaune-avouer qn dans 
l’ignorance; 

Rester le bec dans l’eau- être à court d’argu-
ments, ne pas savoir comment se tirer d’affaire; 

Avoir le bec salé- être ivrogne; 
Brider l’âne par la queue- commencer une acti-

vité de la fin, à l’envers.
Les zoonymes avec leur forme intérieure vivante, 

indiquent la relation irréelle avec l’univers:
Chercher un mouton à cinq pattes, vouloir un 

pet d’âne mort, vendre la peau de l’ours, donner un 
canard à moitié, mettre un grain de sel sur la queue 
d’un moineau, etc. Cela veut dire chercher une chose 
irréelle qui n’existe pas. 

Les somatismes fixent «les scènes» de la vie ani-
male, où les sentiments intérieurs de l’homme sont 
exposés par une certaine pose de l’animal. 

Or, en réfléchissant ces somatismes dans les situa-
tions prototypiques, la connaissance langagière pré-
voit leur caractère ontologique, quand les membres 
du corps des animaux définissent leur pose, comme 
la source de l’imagination symbolique.

Ex.: La queue entre les pattes (avec le même sens 
dans les deux langues)  - signifie un homme prudent, 
qui a eu peur de résultats des ses activités (c’est à 
dire les associations sont liées au chien qui a peur de 
son maître et prend la pose d’obéissance).
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L’idiome «avoir un fil à la patte»- a deux sens: 
1. être immobile, 2. être amoureux. Dans le premier 
cas elle signifie la restriction de l’activité libre, le 
deuxième sens indique sur l’état émotif. 

L’idiome «être sur ses pattes de derrière» avant 
tout signifie le service sincère, fidèle au maître, alors 
que son sème différent exprime- la coquetterie.

L’amour - l’état émotionnel de l’être humain 
est associé à la peau de l’animal: «avoir qn dans la 
peau» - Être amoureux, tomber amoureux  de qn.

Les somatismes «peau» et «patte» sont associés à 
la simulation et à la perfidie.

Ex.: «Chausser la peau»- simuler. «La patte du 
chat»- être perfide.

Les mêmes somatismes présentent les symboles 
de la punition et de l’agression dans les idiomes sui-
vants: «Mettre la patte sur qn»- emprisonner, battre 
qn. «Vouloir la peau de qn» -  désirer de périr de qn. 

Il faut indiquer que ces somatismes ont aussi les 
connotations positives: «mettre sur patte» –aider 
qn. «Se faire trouer la peau»- se sacrifier, «être sous 
l’aile de qn» - se réfugier, «essayer ses ailes»- es-
sayer ses forces, ses efforts.

Dans l’image langagière du monde animal se 
figure deux types de la compréhension de la langue: 
langue, comme le moyen inanimé, l’instrument du 
langage et langue, comme un être animé. La langue 
se perçoit comme une chose qui fait mal au coeur 
humain, qui fait médire, calomnier et au contraire 
aussi. Pour l’illustration nous pouvons citer les 
exemples:

D’après l’analyse des somatismes animaux des 
«bec»et «gueule» nous avons constaté que par la 
métaphorisation, ces mots ont changé leurs sèmes et 
archisèmes ce qui a provoqué le changement de la 
dénotation d et la rénovation complète du sens signi-
ficatif des idiomes:

Bec → langue – avoir le bec bien affilé
(Archi sème- langue, sème différentiel-la qualité)
Bec → ventre – se refaire le bec
(Archi sème-bouche, sème différentiel-le ventre)
Bec → voix – fermer (boucler, clore) le bec
(Archi sème-la langue, sème différentiel-la voix) 

Bec → âme -  tenir le bec hors de l’eau
(Archi sème-l’âme, sème différentiel-la qualité) 
Gueule → bouche – gueule ferrée
(Archi sème-la gorge, sème différentiel-l’esto-

mac, la bouche) 
Gueule → visage – gueule d’amour
(Archi sème-la bouche des animaux, sème diffé-

rentiel-l’apparence) 
Dans la langue géorgienne les somatismes ani-

maux  sont représentés par les zoonymes basés sur 
les substantifs `gueule~, `aile~, et `queue~.

Le zoonyme `sa queue brûle~- est lié à une per-
sonne qui a peur qu’on apprenne son action crimi-
nelle; ~avoir des ailes~- désigne être réjoui; ~avoir la 
gueule du chien~- symbolise une personne bavarde.

Cette pensée  créative place l’homme et la bête 
sur la même surface, en utilisant les mêmes moyens 
lexicaux. Il montre la description des sentiments et 
les comportements émotifs, l’image intérieure de 
l’homme par l’activité ou par l’attitude de l’animal. 
Cette coïncidence n’est pas occasionnelle et sert  aux 
objectifs suivants: économiser et réaliser la fonction 
expressive par les moyens langagiers.

Sans pensée linguocréative est inimaginable la 
nomination secondaire-l’idiomatisation, comme le 
moyen le plus claire de la fantaisie  de la linguocréa-
tivité.

La pensée, dont la base est la langue nationale, 
apporte la conception nationale culturelle dans le 
fond du vocabulaire de la langue et juste grâce à son 
illimitation se forme le passage de la sémantique 
réelle à la sémantique émotive.

I. 2. Symbolisation imaginaire des zoonymes
Un des moyens de la motivation des idiomes dans 

les deux langues opposées est  la symbolisation. Les 
gestes sont presque toujours symboliques, pourtant 
quand ils deviennent verbaux, ils se transforment en 
unités phraséologiques (Gak 1988: 13). Par exemple, 
` les mains croisées~ s’emploie avec le même sens 
dans ces langues qui signifie: 1. ne pas vouloir de 
faire qch, ne pas savoir où passer les mains, 2. le 
repos après le travail et 3 Fainéanter.
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Non seulement les gestes phraséologiques appar-
tiennent à la phraséologie cinétique, mais aussi les 
réactions organes du corps humains et les mimiques, 
ce qui explique le fonctionnement de la communi-
cation bilatérale. A la base de `l’idiomalisme ciné-
tique~, on a réussi  à présenter le processus difficile 
de la transformation phraséologique, lié à la symbo-
lisation de la dénotation par rapport au primat des 
somatismes animaux dans les langues comparées.

En étudiant ` les idiomes cinétiques nous avons  
constaté qu’en français ils étaient motivés par les 
gestes et les mimiques.

Les unités phraséologiques  motivés par les 
gestes:

Montrer patte blanche = présenter toutes les ga-
ranties nécessaires pour être admis quelque part.

Traîner de l’aile =  être las, sans force
Coller un pain sur la gueule à qn = donner une 

gifle
Donner du bec et de l’aile = se défendre vigou-

reusement
Tanner la peau = battre, frapper qn
Souffler au poil de qn =gâter, combler de ca-

deaux, de choses agréables
Faire peau de tambour = bricoler
Les unités phraséologiques  motivés par les mi-

miques:
Faire le bec à qn = coqueter
donner le bec = embrasser
Claquer du bec = avoir faim
Avoir le bec le travers = faire les grimaces
En géorgien ils ne sont motivés que par les gestes 

qui sont représentés par les substantifs suivants: ` 
queue,~ `peau~ et griffe (Sakhokia 1950: 220):

Lever la queue à qn = aider
Relever la peau sur le dos = battre, frapper qn
Tomber sous la griffe de qn = pouvoir domina-

teur et cruel 

Conclusion
Selon l’analyse il est possible de conclure que les 

unités phraséologiques  sont marqués le plus souvent 
par la connotation négative : en français 14 %, en 

géorgien – 12,8%; mais nous avons rencontré aussi 
les unités phraséologiques positives qui sont en fran-
çais 5,4% , en géorgien -4,5%.

L’étude typologique des idiomes est importante 
pour se rapprocher de la réalité conceptuelle du monde 
communicatif. Ils expriment l’expérience importante 
du peuple différent, leur coutume, leur culture, leur 
tradition et les moyens de leur pensée imagée.

Literature

1. Sakhokia T. (1950): Qartuli khatovani sitkva-
tqmani (en géorgien). Tbilissi, Saq. mecn.akademia

2. Gak V. (1988): Métaphore, universelle et spé-
cifique (en russe). Moskva, Naüka

3. Lossev A. (1982): Signe. Symbole. Mithe (en 
russe). Moskva, Naüka

4. Retsker J. (1963) : Dictionnaire phraséolo-
gique franco-russe. Moskva, Progress

5. Rey A., Chanteau S. (1984): Dictionnaire des 
expressions et locutions. Paris, Robert

6. Lakof J., Jonson M. (1988): Métaphores par 
quoi nous vivons (en russe). Moskva, Naüka

7. Chakhnarovitch A. (1991): Le facteur humaine 
dans la langue. Les méchanismes langagiers de 
l’exressivité. Moskva, Naüka

frazeologiuri erTeulis 
Sida forma _ emociurobisa da 
gamomsaxvelobis aRmniSvneli 

saSualeba

natalia surgulaZe

baTumis SoTa rusTavelis saxelmwifo 

universiteti

evropeistikis departamenti

ninoSvilis gamziri 35, 6010, baTumi

saqarTvelo

e-mail: n.surguladze@yahoo.com

reziume
Cveni kvleva eZRvneba cxovelTa saxe­

lebiT Sedgenili frazeologiuri er­



42

Teulebis SepirispirebiT analizs fran­
gul da qarTul enebSi. lingvokreatiuli 
azrovneba adamians da cxovels ayenebs 
erT doneze, erTi da igive leqsikuri sa­
Sualebebis gamoyenebiT.  adamianis Sina­
gani xati, grZnobebi da emociuri qceva 
gadmocemulia cxovelis poziT an moqme­
debiT. kontrastuli enebis frazeolo­

giuri sistemebis Sedarebisas gansakuTre­

biT saWiroa gaviTvaliswinoT maTi seman­
tikuri da funqciuri aspeqtebi, vinaidan 
maTi struqturuli damTxveva iSviaTia. 
idiomTa Sinagani formis eqspresiuloba 
ganpirobebulia metaforuli xatiT, rac 
emyareba ama Tu im xalxis SemoqmedebiT da 
cxovrebiseul gamocdilebas. aramonaTe­

save enebSi idiomTa motivaciis erT-erTi 
saSualeba simbolizaciaa. analizis mixe­
dviT SeiZleba davask vnaT, rom cxovelTa 
saxelebiT Sedgenili frazeologiuri 
erTeulebi ufro xSirad uaryofiTi ko­
notaciiT xasiaTdeba, Tumca Cven Segvxvda 
msgavsi frazeologizmebi dadebiTi ko­
notaciiTac.
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Резюме
Наше исследование посвящено сравнитель-

ному анализу фразеологических единц составле-
ны именами животных в неродственных языках. 
лингвокреативное мышление ставит человека и 
зверя на один уровень, используя те же лексиче-
ские средства. Внутренний образ человека, его 
чувства и эмоции передаются определенными по-
зами или поведением животных. при сравнении 
фразеологических систем контрастных языков, 
надо особенно предусмотреть семантические и 
функциональные аспекты, так как их структур-
ные совпадения очень редки. Внутренние формы 
идиом обусловлены метафорическим об разом, 
который опирается на творческий и жизненный 
опыт данного народа. одно из средств мотива-
ции идиом в неродственных языках - символи-
зация. согласно анализу можно заключить, что 
фразеологические единицы составленые имена-
ми животных, отмечены чаще всего отрицатель-
ной коннотацией, но встречаются также положи-
тельные фразеологические единицы.

Ключевые слова: 
Внутренние формы, зоонимы, денотации, 

символизм.
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emanuel kareris postmodernistuli eqperimenti

nino qavTaraZe
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reziume
53 wlis emanuel kareri mwerlobas 

da konematografias erTmaneTs Sesa­

niSnavad uxamebs. sainteresoa, rom xe­

lovnebis am dargebis Tanaarseboba mis 

Semoqmedebas srulyofs da srulebi Tac 

ar akninebs. ori muzis msaxuris  realo­

basTan Widili gansxavebul sa xes iZens. 

es ar aris mwerali, romelic kinomato­

grafiasTan mxolod TanamSromlobs: 

kareri Tavad wers, scenarebs qmnis da 

filmebsac iRebs. 

SeiZleba Tu ara filmis ekrani zacia? 

romelia ukeTesi an swori:  ekranizacia 

Tu adaptacia? am sakiTxze bevrs kama­

Toben, magram ra xdeba maSin, rodesac 

mwerali da reJisiori erTi da igive 

pirovnebaa da, raRac mizezTa gamo, 

erTi da igives SeeWida: jer mxatv rul­

literaturuli teqstis saxiT, Semdeg 

ki _ mxatvruli filmis;  Tanac Semo­

qmedebiT wvas TiTqmis aTi weli moan­

doma? Cven arc ekranizaciaze, arc adap­

taciaze ar vsaubrobT: kareris eqsperi­

menti kvlavweraa, rac esoden esadageba 

postmodernis tul esTetikas. 

sakvanZo sityvebi:
emanuel kareri, postmodernizmi, in­

termedialoba, miTologema, simbolika.

Sesavali
SemoqmedTa TanavarskvlavedSi kare­

ris gamoCena ufro mosalodneli iyo, vi­

dre _ moulodneli: arc Tu ise advilia 

iyo elen karer d’ankosis, saf rangeTis 

akademiis mudmivmoqmedi mdivnis vaJi. 

rogorc 2007 wels iuwyeboda presa, 

karerma  rusuli romani dedas erTgu­

li vasaliviT  miarTva, Tumca mouride­

blad aRwera is, rasac eleni sagulda­

gulod  malavda.  gaxmaurebul wignSi 

kareri ojaxis saidumlosTvis fardis 

axdas Seecada: nawarmoebSi, romelsac 

Tavad avtori avtofiqcias uwodebs, pa­

pis ucnauri bedis aRweriT da sakuTari 

cxovrebis saaSkaraoze gamomzeurebiT, 

karerma sabWoTa imperiis klanWebidan 

daRwevis da emigraciuli siduxWiris 

ambavi Tanamedroveobas miusadaga. ,,_ 

dedam mTxova, magram me mainc davwere 

(2 martis 2007 wlis interviudan – Le 
monde). 

giorgi zurabiSvilis SviliSvilis 

da cnobili sovietologis vaJiSvilis 

gansxvavebuli xedva Cans mis gaxmaure­

bul nawarmoebSi _ ,,ulvaSi’’. 1986 wels 

gamosulma romanma axalgazrda karers 

warmateba moutana. jon apdaikis Seqeba­

sac uqmad ar Cauvlia da emanuel kare­

ri, msoflios mraval enaze naTargmni 

romanis ekranizacias, TiTqmis aTi wlis 

Semdeg Seudga. filmi ekranebze 2005 

wels gamovida. popularobiT igi tols 

ar udebs romans.

,, _ ras ityvi, ulvaSi rom moviparso?’’ 

_ SeiZleba am erTma ubralo SekiTxvam 

adaminis cxovreba Secvalos? SeiZle­

ba, Tu uulvaSoobas veravin amCnevs! 

gana aseTi uyuradReboa Tanamecxedre? 

Tavis problemebiT gaTangulni arian 
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megobrebi an gulcivni TanamSromlebi? 

mkiTxvelic orWofobs, ver gaugia, vis 

daujeros, visi simarTle irwmunos: mar­

kis, romelsac TanaugrZnobs, Tu colis, 

romelsac qmris gadarCena surs. 

ZiriTadi nawili
emanuel kareris filmis da roma­

nis Sedarebisas dagvainteresa interme­

dialurma urTierTkavSirma, anu gamom­

saxvelobiTi mxatvruli formebis na­

sesxobam xelovnebis erTi dargidan 

meoreSi.  SevecadeT gamogveyo filmsa 

da romanSi arsebuli ramdenime msgavse­

ba­gansxvaveba.

daviwyoT iqidan, rom mxatvrul­li­

teraturuli, verbaluri teqsti mkiT­

xvelisgan met fantazias moiTxovs, ma­

galiTad: wignisgan gansxvavebiT, ma­

yurebeli xedavs, Tu rogor iparsavs 

marki (protagonisti) ulvaSs. sain­

tereso swored is aris, rom ulvaSis 

moparsvis nacvlad, cxovrebis Sesacv­

lelad, protagonists sxva ram SeeZlo 

gaekeTebina. amas Tavad kareric aRia­

rebs  bernar pivosTan intevius dros 

(1986 wlis 18 aprilis gadacemaSi _ Apos-
trophes). ulvaSis simboluri datvirTva  

filmSi kidev ufro Zlierdeba. masku­

linuri atributis gaparsviT, protago­

nistma VIII­IX saukuneebamde SenarCune­

buli, kaligulas da neronis saxelTan 

dakavSirebuli wveris da Tmis pirveli 

SeWris rituali Seasrula: barbaratoria 
anu despositio barbae. am qmedebiT, TiTqos, 

marki gons unda moegos, dabrZendes, 

axali cxovreba daiwyos. marki axal 

cxovrebas marTlac iwyebs, magram mxo­

lod misTvis xiluls, mkiTxvelisT­

vis saorWofos da mayureblisTvis da­

saeWvebels. 

markis metamorfozis fonze, SeiZle­

ba ramdenime saxe­xatis ganviTarebas mi­

vadevnoT Tvali:

maks ar havs Svili, e.i. momavali ara 

aqvs. filmSi, wignisgan gansxvavebiT, es 

erT­erTi mniSvnelovani momentia; nawar­

moebidan vigebT, rom mamamisic gardacv­

lilia, rac protagonistis sakuTar 

warsulTan kavSiris gawyvetis simbol­

uri gamoxatulebaa. marki Tmis safars 

iWris (ulvaSi), rac sicocxlis nebayo­

flobiT dasrulebaze miuTiTebs (nawar­

moebis dasawyisSive, marks fexsacmlis 

Tasmac uwydeba!). yovelive filmis fi­

nals gasagebs xdis. 

dialogebis simwire da xdomilobis 

simcire aryofnis metafizikis da inter­

subieqturobis gamomxatvelia: postmod­

ernizmis esTetikuri paradigmis, kul­

turuli kodisa, rac mamis sikvdiliT da 

colTan komunikaciis rRveviT ikveTeba. 

kinoversiaSi wylis simbolika uf­

ro xiluli da metyvelia: Txroba Savi 

wylis dinebiT, SxapiT, ulvaSis gapars­

viT da sarkeSi CaxedviT (TviTidenti­

fikaciis procesi) iwyeba. aniesis (pro­

tagonistis meuRle) da markis saZine­

belSi suraTzec ki zRvaa gamosaxuli; 

honkongSi gaqceuli marki umiznod, 

boraniT midi­modis; iqve, usa xur sas­

tumroSi, wylis piras saxldeba, wy­

alSi gadaagdebs erTaderT fotos, ro­

melic misi qorwinebis bednier dReebs 

asaxavs... yvelaferi es naklebad Tval­

Sisacemia verbalur teqstSi da vizua­

luri  teqstis paradigmis upirateso­

bas warmoaCens. vfiqrobT, kareri wylis 

miTologemas ganzrax gamoyofs: wyali 

sicocxlis simboloa, Savi wyali ki _ 

gardacvalebis. 

kareri filmSi bevri mxatvrul­ga­

momsaxvelobiT xerxiT manipulirebs: 
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zogs ucvlelad tovebs, zogsac _ 

 cvlis. magaliTad: 

1. filmSi erTi da igive klasikuri 

musika JRers, mxatvrul­literaturul 

teqstSi Bossa Nova aris naxsenebi.
2. kareri megobari qalis saxels 

_ veroniki (Véronique), SesaZloa, arasa­

surveli JReradi asociaciebis asaride­

blad (Jargonis enaze sityva niquer seq­
sualur urTierTobas niSnavs), sa xeliT 

_ nadia, cvlis.

3. wignSi, Tasmis gawyvetis Sem­

deg, fexsacmlis Secvlas marks coli 

sTavazobs. Tu Zafis, Tmis da Tasmis 

simbolur datvirTvas sicocxlesTan 

davakavSirebT, colis mxridan daxmare­

ba qalis Tanadgomaze metyvelebs;  kino­

filmSi _ amas Tavad marki axerxebs, 

rac protagonistis martosulobas us­

vams xazs.

4. filmSi markis coli fexburTis 

gulSematkivaria. aniesi eweva da ukvirs, 

rom markma ar daiviwya es mavne Cveva; 

markis coli yofil qmarTan (serJi) 

megobrobs (es epizodi filmSia damate­

buli); qali svams da Seyvarebuli mama­

kaciviT xelgaSlilia... mokled, kareri 

aniesis personaJs mamakacur TvisebebiT 

ganzrax am kobs. wignSi ki, igi roman 

garis gulis amaCuyebel romans kiTxu­

lobs (roman garim sicocxle TviTmkvl­

elobiT daasrula!) da sanimuSo, mamaka­

cisTvis saocnebo TanamacxedresaviT, 

markis samsaxuridan dabrunebas simar­

toveSi elodeba. 

5. kareri maSinac cvlis mxatvrul­

gamomsaxvelobiT saSualebebs, rodesac 

erTi da igives gamoTqma an Cveneba surs: 

magaliTad, mxatvrul­literaturul te­

qstSi, markma uxasiaToba rom gaamarT­

los (,,barem, homosequalebis tyavis 

qurTuks Cavicvam’’), cols sayvedurobs. 

filmSi ki, aniesi Tavs meZavs adarebs: 

am tyavis samosiT meZavs xom ar vgavaro, 

ekiTxeba qmars, riTac misi gamowveva 

surs. mayurebeli ki, am epizodSi mar­

kis indeferentulobas amoikiTxavs.  

6. filmSi dekoraciac TvalSisace­

mia: parizis binis minimalisturi ga­

formeba, TiTqmis asketuri anturaJi, 

aZlierebs martosulobis tragizms: 

warmatebuli burJuas erTferovani 

yofa sulier qaoss upirispirdeba. es 

ganwyoba kidev ufro Zlierdeba hon­

kongis Raribul sastumroSi oTaxis 

daqiravebiT. 

Cevn gvinda gamovyoT filmis da ro­

manis msgavseba­gansxvavebis ori umniSv­

nelvanesi momenti.: naratiuli dro da  

fokalizacia.  

1. rogorc verbalur, aseve vizua­

lur teqstSi, udides mniSvnelobas 

iZens dro. erTi amosunTqviT wasakiTxi 

nawarmoebis kinoversiaSi, moqmedeba 

erTi da igive musikis fonze viTarde­

ba, rac movlenebis Tanmimdevrulo­

bis  ilu zias qmnis; magram linearuli  

Txroba mxolod wignSi moTxrobil 

ambavSia. kinoversiaSi Txroba anaqro­

niulia, magram es mxolod imisTvisaa 

cxadi, visac romani aqvs wakiTxuli. 

kinoversiaSi, colTan gatarebuli 

sasiyvarulo Ramis Semdeg, marki aba­

zanaSi Sedis da yelSi samarTebels 

gamoisvams. es epizodi filmis SuaSia 

moqceuli da igi nawarmoebis da adami­

anis sicocxlis dasasruls ise Zlier 

ver gamoxatavs: mayurebelma SeiZleba 

mxolod ivaraudos, rom marki TviT­

mkvlelobiT asrulebs sicocxles. 

vfiqrobT, am epizodSi Cans kareri mwe­

rali, radgan filmSi elifsisis saxiT 

literaturuli metaforaa gamoyenebu­

li.

2. intermedialuri urTierTobebis 

kvlevisas, aseve mniSvnelovania foka­

lizacia, anu xedvis perspeqtiva. Cven 
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gvainteresebs, ara marto _ vin hyveba? 

aramed – vin xedavs? rogoria fokali­

zacia: nulovani, Sida Tu gare? kare­

ris mxatvrul­literaturul teqstSi 

igi  Sidaa:  mTxrobeli imdenives hyveba, 

ramdenic icis personaJma. Tanac es Sida 

da mravalmxrivi fokalizaciaa, radgan 

erTi da igive movlena (ulvaSis gapars­

va) sxvadasxva personaJis mier aris da­

naxuli (marki, aniesi).  kinoxelovnebaSi 

fokalizacias meti datvirTva aqvs: igi 

bihevioristulia. karers SeeZlo gare 

fokalizaciiT  esargebla da kinover­

siaSi naracia ise waremarTa, rom recip­

ientisTvis miendo  yvelaferi (romanis 

finalis SuaSi moqceva amis mcdelobad 

SeiZleba CaiTvalos); magram protago­

nistis sulieri sicariele Sida fo­

kalizaciiT ufro kargad Cans, vidre 

gare fokaliza ciis SemTxvevaSi da pira­

dad gancdilis moyolac met damajere­

blobas iZens.

nawarmoebSi yvelaferiFEcot­cotaa: 

cotaodeni siyvaruli (,,mTavaria, erT­

maneTi gviyvars’’), cota imedgacrueba, 

cotaodeni feminizmi, saSualo asakiT 

gamowveul depresiaze TandarTuli qor­

winebis krizisi... magram bevria deliozi 

da derida (emanuel kareris gardacvli­

li biZaSvili _ fransua zurabiSvili, 

deliozis filosofias swavlobda).   

orive SemTxvevaSi _ filmSic da ro­

manSic _ idea gansxeulebul mxatvrul 

formas iZens, sxvadasxvagvarad isxams 

xorcs. kareris mxatvrul­esTetikuri 

koncefcia aris postmodernistuli. 

mas  postmodernistuli mgrZnobeloba 

axasiaTebs. fuko werda: ,,Cven winaswar 

ganusazRvreli koordinatebis gare­

Se vcxovrobT, movlenebis miriadebSi 

dakargulebi, amitom icvleba samyaro­

sadmi topologiuri da aqsiologiuri 

damokidebuleba. deorganizebuli kapi­

talizmis pirmSo,  sivrcobriv da se­

mantikur sayrdens gamoclili adamia ni 

daexeteba am totalur semantikur qaos­

Si’’. swored aseTia marki.

kareris romanSi,  naraciis ierar­

qiuli struqtura TariRebis da wlis 

miTiTebiTaa daculi. kinoversiaSi lin­

ealuri Txroba uaryofilia; arc topo­

grafiuli da fsiqologiuri qronotop­

ebis Tanxvedra xdeba: maga li Tad, aniesi 

aCqarebs meuRles, rom megobrebTan, ser­

Jsa da nadiasTan ar daigvianon: 

1. ,,_ viCqaroT, 8 da 30 wuTze iq unda 

viyoT!’’. igulisxmeba saRamo, Tumca, am 

sityvebis Semdeg, aniesi maRaziaSi Cadis, 

sauzmisTvis rame rom iyidos.

2. drois aRqma subieqturia ara mar­

to markisTvis, aramed aniesisTvisac. 

markis dro gaCerda: ulvaSi gaparsu­

lia, Tasma gawyvetili, fotosuraTi da­

karguli, mama mkvdaria... mayureblisTvis 

aniesis zrunva qaoturi samyaros drosa 

da sivrceSi erTaderTi orientiria.

3. marki moulodnelad (mxolod 

misTvis) igebs, rom mamamisi erTi  wlis 

win gardaicvala. mayurebeli rwmundeba, 

rom marki gagiJda. Tavad markisTvis ki 

utyuaria, rom misi erTguli, saTayvane­

beli coli mas mtrobs, e.i. yvelaferi 

dasrulda, askvnis marki, samyaro gada­

brunda da SeiSala, amitom mis siSmages 

mniSvneloba ekargeba.

4. honkongSi gaqceul marks co­

lis uecari gamoCena ukvirs. mayurebe­

li ki, aniesis auRelvebeli qcevis Sem­

yure, imas xvdeba, rom raRac ar aCvenes, 

rom ambis dro minimumamdea dayvanili 

(elifsisi). marki arafers ambobs: igi 

ukve yvelafers egueba: mis gonebaSi ar­

sebobis axali formebis (iubrisi) Zieba 

mimdinareobs, zogadi sistemis funq­

cionirebis aramyar parametrebTan Seg­

ueba. Segueba ki dasasrulia. avtori, 

amjeradac, personaJTa fsiqologiu ri 
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qronotopebis gansxvavebis xarjze  qmnis 

gaugebrobis efeqts. 

daskvna
ra aris emanuel kareris  ,,ulva­

Si”? franguli, natifi da amavdrou­

lad Semzaravi filmi­trileri, erTi 

amosunTqviTY wasakiTxi fsiqologiuri 

dra ma Tu aqa­iq naxmari  uxamsobebia ni 

mxatvrul­literaturuli teqsti, ro­

melsac  transgresiul literaturad 

naTlaven? teqnologiebis ganviTarebam  

Seqmna neorenesansuli adamianis tipi, 

romelsac yvelaferi xelewifeba da 

gamomsaxvelobiT saSualebebis Ziebisas, 

misTvis misawvdom da xelsayrels yvela 

xerxs iyenebs. 

aseTia emanuel kareric. boris vianis 

literaturuli mistifikaciis Tu fran­

sua triufos tradiciebis gamgrZelebe­

li, enawyliani mwerlis da sityvaZunwi 

reJisoris ,,ulvaSi’’, adaminuri trage­

diis Sesaxebaa, romelsac samarTeblis 

erTi gamosma ver uSvelis;  da romel 

mxaresac ar unda gadaixaros politi­

kur mecnierebaTa fakultetis kursdam­

Tavrebuli kareris kariera, misi Semoq­

medeba  metamorfozisTvis Riaa, kinosa 

da literaturis harmoniuli nazavia, 

romelSic Savi iumori ganmgeblobs.
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Abstract
Emmanuel Carrère, who is 53 years old, can com-

bine the professions of writer and film director very 
well. Interestingly, the combination of these fields of 
art does not decay his work at all, making it, on the 
contrary, perfect.

Is it possible to film a novel? Which word is more 
convenient or correct - filming or adaptation? This 
issue is much debated. However, what happens in 
cases when the author and film director are one per-
son, who has, for some reason, decided to deal with 
the same thing first in the shape of an artistic text and 
then in the shape of a feature film, spending ten years 
on creative labour? We believe this is neither film-
ing nor adaptation, but repeated creation, which is in 
conformity with postmodernist aesthetics.aesthetics.

Keywords:
Emmanuel Carrère, postmodernism, intermedial-

ity, mytheme, symbol.
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Резюме
пятидесятитрехлетний Эммануэль каррер 

блитательно совмещает писательство с кинема-
тографией. интерестно и то, что этим его исскус-
ство не проигрывает, а наоборот.  для служителя 
двух муз борьба с рельностью раскрывает иные 
горизонты. каррер, сотрудничающий  с киноин-

дустрией писатель: он пишет романы, сам созда-
ет сценарии и сам же снимает фильмы.

Вожможно ли снять фильм по роману и как 
лучше назвать его: экранизацией или адапта-
цией? об этом много спорят, а особенно тогда, 
когда артист соединяет в себе режиссера  и писа-
теля, который, спустя десять лет, возвращается к 
идее, уже воплащенной в художественно-литера-
турном тексте. Эксперимент каррера собственно 
не экранизация и не адаптация: это созвучный с 
эстетикой постмодернизма процесс заново  на-
писания (réécriture).

Ключевые слова:
Эммануэль каррер, постмодернизм, интерме-

диальность, мифологема, символ. 
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frangul da qarTul gastronomiul  frazeologizmTa Seda-
rebiT-SepirispirebiTi analizi

lolita TabuaSvili
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humanitarul mecnierebaTa fakulteti 

WavWavaZis gamz. 36, 0179 Tbilisi, saqarT­

velo

tel:. 599 468 184 
E-mail: ltabuashvili@yahoo.fr 

reziume
frazeologizmebis kvlevas uamravma 

lingvistma miuZRvna naSromi, magram 

Cvens cxovrebaSi iseTi mniSvnelovani 

sfero, rogoricaa gastronomia da ma­

sTan dakavSirebuli frazeologizmebi 

naklebadaa Seswavlili. naSromSi war­

modgenilia gastronomiasTan dakavSi­

rebuli frazeologizmebi, aseve maTi  

klasifikacia semantikisa da gamoyene­

bis TvalsazrisiT da  maTi Sedareba­

Sepirispireba Sesabamis qarTul fraze­

ologiur erTeulebTan,  gansxvavebebisa 

da msgavsebaTa gamovleniT.

sakvanZo sityvebi: 
gastronomia, frazeologizmi, tipo­

logia, klasifikacia, Sedareba.

Sesavali
frazeologizmebi (frazeologiuri 

erTeulebi), Tavisi SemadgenlobiTa da 

struqturiT, dauSleli gamonaTqvamebia, 

romlis mniSvneloba ar udris Semad­

genel sityvaTa jams; isini warmodge­

nilia sityvaTa iseTi TanmimdevrobiT 

an winadadebiT, rac calkeuli leqsemis 

funqcias asrulebs;  iqmneba lingvi­

stur­semantikuri veli, romelic mra­

vali leqsikuri erTeulis ierarqiul 

struqturas warmoadgens da romlebic 

saerTo mniSvnelobiT arian gaerTiane­

buli.

ZiriTadi nawili
gastronomia frangi xalxisaTvis, 

iseve rogorc qarTvelebisaTvis,  yo­

veldRiuri cxovrebis mniSvnelovan na­

wils warmoadgens; am TemasTan dakavSi­

rebuli frazeologizmebis Seswavla 

ori xalxis gastronomiuli Tavisebure­

bebis gagebisa da ori sxvadasxva oja­

xis enis (frangulis da qarTulis) am 

kuTxiT Sedareba­Sepirispirebis saSua­

lebas mogvcems.  

sakvlev masalad gamoviyeneT 2 tipis 

frazeologizmi: komunikaciuri da ara­

komunikaciuri. Kkomunikaciuri moicavs 

or qvejgufs:

1. komunikaciuri frazeologizmebi, 

romlebSic araa gamoyenebuli andazebi, 

magram gamoirCevian  myari sintaqsuri 

struqturiT. aq ganasxvaveben or struq­

turul saxes:  

­ Ria struqtura, romelic sintaqsu­

rad da azrobrivad daumTavrebeli 

formiTaa gamoxatuli: 

mag. Avoir faim  de -  Zalian gSiodes 

(sityva­sityviT: SimSilis qona); Avoir soif 
de - gwyurodes (sityva­sityviT: wyurvi­

lis qona); 
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­ daxuruli frazeologiuri struq­

tura, romelic sintaqsurad da azrob­

rivad damTavrebuli formiTaa gamoxa­

tuli.

Mmag. Cela fait bouillir la marmite  ojaxis 

rCena, Senaxva; Tavis sarCeni fulis So­

vna ( sityva­sityviT: es aduRebs qvabs).

Croyez cela et buvez de l’eau sanamdec sa­

bani gagvwvdeba, fexic iqamde gaSaleo 

(sityva­sityviT: irwmuneT es da dalieT 

wyali).

les carottes sont cuites yvelaferi naTe­

lia; saqme dasrulebulia, saqmes werti­

li daesva ( sityva­sityviT: stafiloebi 

moxarSulia).

moyvanili magaliTebidan  Cans komuni­

kaciuri frazeologizmebis gamoyenebis 

msgavseba qarTulTan, magram Semadgen­

lobis mixedviT mkveTri gansxvavebaa.

 A2. arakomunikaciuri frazeolo­

giuri erTeulebis Semdeg formebs ga­

nasxvaveben:  

* arsebiTi saxelis Semcvels: 

­ mag : pot de fleur  warmatebiT ar sar­

geblobs ( sityva­sityviT: yvavilis qo­

Tani).

- Casseur d’assiettes  trabaxa adamiani (si­
tyva­sityviT: TefSebis mtvreveli).

- c’est un grenier à sel Zalian enamaxvili, 

gonebamaxvilia (sityva­sityviT: marilis 

sawyobi).

* zedsarTaviani saxelis Semcvels 

(romelic yvelaze metia):

- sourd comme un pot yruanCela (sityva­

sityviT: qoTaniviT yru).

- ivre comme une soupe RvinoSi CamxrCva­
li; galeSili (sityva­sityviT: mTvrali 

rogorc wvniani).

- au gros sel  uxeSi xumroba (sityva­sity­
viT: msxvili marili). 

 * zmnizedis  Semcvels:

- fondre comme le beurre dans la poêle sanTe­

liviT Camodnoba (sityva­sityviT: dnoba, 

viTarca karaqi tafaze).

- manger à sa faim gamoZRoba, gatyvroma 

(sityva­sityviT: Wama SimSilis gamo).

- En rang d’oignon walik­walik; dawali­

kebiT (xaxvis nawilebad).

-  pour tout potage mxolod da mxolod, 

sul es (mTliani wvnianisTvis).

- Pour renfort de potage damatebiT, amas gar­

da (wvnianis gasamagreblad).

* zmnuri formebis Semcvels:

­monter comme une soupe au lait (sityva­sity­
viT: gadmosvla rogorc rZiani wvenis).

- avoir du pain sur la planche TavSemonaxu­

lia; saqme Tavze sayrelad aqvs; duRs 

da gadmodis (sityva­sityviT: puris qona 

ficarze).

-faire chou blanc marcxi ganicada, xeli 

moecara, saqme CaefuSa (sityva­sityviT: 

TeTri kombostos keTeba).

rogorc magaliTebidan Cans, frangu­

li arakominikaciuri frazeologizmebi 

ar emTxveva qarTul frazeologizmebs 

arc sityvaTa SemadgenlobiT da arc si­

tyva­sityviTi TargmaniT. 

formisa da mniSvnelobis mixedviT 

franguli frazeologizmebi SeiZleba 

or jgufad davyoT:

•	 frazeologizmebi, romlebic qar­

Tul enaSi pirdapiri mniSvnelobiT 

iTargmneba, anu imave leqsikuri Semadgen­

lobiT. 

- mettre le couteau  sur la gorge à qn  - daado 
yelze dana vinmes

- doux comme le miel – TafliviT tkbili.

- rouge comme une pomme - vaSliviT wiTe­

li.

- il est tout sucre et tout miel  ­ Tafli da 

Saqaria.

qarTuli Targmanis frangulTan ase­

Ti msgavsebis mizezi sxvadasxvaa. erT­

erT mTavar mizezad SeiZleba CavTvaloT 

erTnairi azrovneba da rasakvirvelia 

frazeologizmebis warmoSobis saerTo 

wyaro (berZnul­romauli miTologia, bi­

blia, uZvelesi istoria da sxv.).
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•	 frazeologizmebis Mmeore tipi, 

romlebic araparaleluri eqvivalente­

biT iTargmneba, struqturulad msgavsia, 

magram gansxvavebulia leqsikuri ZiriT; 

mag.: 

­ faute des grives on mange des merles  uZaR­
lo qveyanaSi katebs ayefebdneno; Tevzi 

Tu ar aris kiborCxalac Tevzia (sity­

va­sityviT: SaSvebis SecdomiT, SoSiebs 

Wamen).

- s’enrouler comme un escargot kus nabije­

biT siaruli (sityva­sityviT: lokokina­

saviT siaruli).

- fauché comme les blés mindoriviT moti­

tvlebuli (sityva­sityviT: moTibuli 

rogorc xorbali).

- casser du sucre sur la tête de qn joxi sxvis 

kiserze gadatexo (sityva­sityviT: Sa­

qris texva sxvis Tavze).

daskvna
Aamgvarad, naSromSi movaxdineT gas­

tronomiasTan dakavSirebuli frangu­

li frazeologizmebis klasificireba 

komunikaciur da arakomunikaciur tipe­

bad. Kkomunikaciur tipSi gamoiyo ori 

qvejgufi: 

1. Ria struqtura, romelic sin­

taqsurad da azrobrivad daumTavrebu­

li formiTaa gamoxatuli;

2. daxuruli struqtura, romelic sin­

taqsurad da azrobrivad damTavrebuli 

formiTaa gamoxatuli.

Aarakomunikaciur tipSi gamoiyo oT­

xi qvejgufi: 1. arsebiTi saxelis Semcve­

li; 2. zedsarTavi saxelis Semcveli;  

3. zmnizedis Semcveli; 4. zmnuri forme­

bis Semcveli.
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Many linguists dedicated their studies to ques-

tions of phraseology. Until now we can not get this 
significant sphere as gastronomy and the connected 
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gastronomy and its classification from the semantic 
usage point of view and shows this classes similarity 
and differences to georgian units.
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Табуашвили Лолита
Тбилисcкий Государственный Университет  
Факультет гуманитарных наук 
пр. Чавчавадзе 36, 0179, Тбилиси, Грузия    
Тел:. 599 468 184 
e-mail: ltabuashvili@yahoo.fr

Резюме
Многие лингвисты посвятили свои исследо-

вания вопросам фразеологии. до сих пор такая 
значительная сфера, как гастрономия и связан-

ные с ней фразеологизмы не встречались. В ста-
тье представлены фразеологизмы, связанные с 
гастрономией, их  классификация  с точки зре-
ния использования семантики, а также классифи-
кация сходства и различия с соответствующими 
грузинскими фразеологигическими единицами. 

Ключевые слова:
гастрономия , фразеология, типология, клас-

сификация, сравнение.
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reziume
kolokaciebis funqcia, maTi mniSvne­

loba da xvedriTi wili enis leqsikur­

semantikur doneze SesaZlebelia dad­

genil iqnas mxolod empiriuli kvle­

vebis Sedegad werilobiT fiqsirebul 

teqstSi, realur teqstebSi, da yvelaze 

metad profesiul­dargobriv teqstebSi, 

kerZod ki – diplomatiur teqstebSi, 

radgan kolokaciebis umravlesoba ter­

minebs ukavSirdeba da maszea orienti­

rebuli. am tipis teqstebSi statisti­

kurad xSiria maTi kvantitaturoba da 

mravalferovani ­ maTi struqtura.

kolokacias ganvixilavT rogorc 

enisa da metyvelebis erTeuls, Tumca 

misi ganxilva SesaZlebelia aseve eno­

brivi azrovnebis erTeuladac. rogorc 

enis erTeuli. kolokacia aris sityva­

SeTanxmebis leqsikur­semantikuri tipi, 

romelic Tavisi semantikuri struqtu­

riT dgas Tavisufal sityvaSeTanxmebasa 

da frazeologizms Soris. kolokaciis 

komponentebi ar ukavSirdeba erTmaneTs 

frazeologiurad, isini erTmaneTs ukav­

Sirdebian enobrivi uzusis safuZvelze, 

tradiciis gaTvaliswinebiT da misgan 

gamomdinare.

sakvanZo sityvebi:
kolokacia, kolokaciis komponentebi, 

enobrivi uzusi, diplomatiuri teqsti, 

kolokaciuri wyvilebi.

Sesavali 
termini kolokacia myari sityvaSe­

Tanxmebis sinonimad aRiqmeba. misi ga­

moyeneba cota xnis win daiwyes ling­

vistebma, miuxedavad amisa, man ukve 

daimkvidra Tavisi adgili Tanamedrove 

lingvistikaSi. farTo gagebiT es aris 

ori an meti sityvis kombinacia, rom­

lebsac aqvT xSiri urTierTSexvedris 

tendencia, anu, saqme gvaqvs teqstSi si­

tyvaTa gaazrebul TanmimdevrobasTan.

informacia myari sityvaSeTanxmebe­

bis Sesaxeb yovelTvis Tanmimdevrulad 

ar aisaxeba ganmartebiT leqsikonebSi. 

sazRvari maTsa da sityvaTa Tavisufal 

SeTanxmebebs, maTsa da idiomatur ga­

moTqmebs Soris sakmaod subieqturad 

ganisazRvreba. 

kolokacias xSirad upirispireben, 

erTi mxriv, sityvaTa Tavisufal Se­

Tanxmebebs, xolo meore mxriv ­ idiomebs. 

sityvaTa Tavisufal kombinaciebSi maTi 

elementebi SesaZloa Canacvldes sino­

nimebiT, an Tu romelime maTgani amo­

vardnilia, Tavisufali kombinaciis az­

ris gageba SesaZlebelia mTelis (mTeli 

kombinaciis Sinaarsis) mniSvnelobidan. 

idiomaSi ki piriqiT, ­ mTeli gamoTqmis 

semantikas ver gavigebT misi calkeu­

li komponentebidan gamomdinare. am ori 

jgufisagan gansxvavebiT kolokaciebSi 

calkeuli sityvebis mniSvnelobas siax­

le Seaqvs mTelis mniSvnelobaSi.

ZiriTadi nawili
kolokaciis cnebis aRwera sami mid­

gomiT xorcieldeba. esenia:
1. midgoma, romelic saTaves iRebs 
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britaneli konteqstualistebis naS ro­

mebSi [fiorsi, 1957, 1968];
2. semantikur­sintaqsuri midgoma [ko­

vi, 1978, hausmani 1979, 1985].

3. midgoma `azri ­ teqsti” [iordans­

kaia, melCuki, 2007].

termini kolokacia pirvelad Semoi­

tana struqturuli lingvistikis lon­

donis skolis fuZemdebelma, britanu­

li konteqstualizmis warmomadgenelma 

j.fiorsma, romelic mniSvnelobas ga­

nixilavs rTul lingvistur movlenad, 

romelic gamokvleul unda iqnas enis 

yvela doneze. aq xazgasmiT unda aRi­

niSnos lingvisturi analizis empiriu­

li xasiaTi, enis swavleba uSualod mis 

gamoyenebaSi. swored ama Tu im formis 

gamoyenebis analizi gvaZlevs saSuale­

bas gavxsnaT mniSvneloba. mniSvnelobis 

analizSi didi roli ekisreba konte­

qstualizacias, anu konteqstis dadge­

nis xerxs yovel enobriv doneze. leq­

sikur doneze es aris kolokaciebi, anu, 

sityvis tipuri da mudmivi garemocva, 

miTiTeba mis tradiciul Sexvedra/Tanx­

vedraze sxva sityvebTan. amdenad, kolo­

kacia aris sityvaTa SeTanxmeba, rome­

lic xSirad gvxvdeba, `romelTa gamoCe­

na erTmaneTis gverdigverd efuZneba mo­

lodins da ganisazRvreba ara gramati­

kuli, aramed semantikuri faqtorebiT~ 

[susovi, 1999:153].
semantikur­sintaqsur midgomaSi ko­

lokacia ganixileba semantikur­sintaq­

sur erTeulad an gramatikuli stru­

qturis leqsikurad gansazRvrul ele­

mentad. es elementebi regularulad 

gamoiyenebian semantikuri, sintaqsuri 

da distribuciuli TvalsazrisiT, ro­

melsac aqvs sityvaSeTanxmebis Tvisebe­

bi. maTi daxasiaTeba ar xerxdeba maTive 

gamoyenebiT teqstSi.

TeoriaSi `azri­teqsti~ kolokacia 

ganixileba rogorc araTavisufali si­

tyvaSeTanxmebis, anu frazemis klasis 

qveklasi. kolokacias uwodeben sityva­

SeTanxmebas, romelSic erT­erTi sityva 

aris semantikuri dominanti, xolo meo­

re sityvis SerCeva xdeba masze damoki­

debulebiT mTeli gamonaTqvamis azris 

gadmosacemad. TeoriaSi ”azri­teqsti” 

am frazemebis, anu kolokaciebis umrav­

lesobas uwodeben leqsikur­funqcio­

nalur gamonaTqvams. [iordanskaia, mel­

Culi, 2007:239].

mniSvnelovania kolokaciebis gami­

jvna funqciur zmniani SenaerTebisa­

gan. funqciur zmniani SenaerTebi _ es 

aris zmnisa da arsebiTi saxelis kavSi­

ri da isini dganan Tavisufal sintaqs­

sa da idiomatur frazeologias Soris. 

am konstruqciebisaTvis damaxasiaTebe­

lia is, rom isini umetesad miuTiTeben 

mniSvnelobadaclil zmnaze da arsebiT 

saxelze, rogorc `mniSvnelobis mata­

rebelze~, romelic aRniSnavs xdomile­

bas an mdgomareobas. zmna da arsebiTi 

saxeli qmnis semantikur erTeuls, anu 

winadadebis wevrs. zmna ver iqneba cal­

kemdgomi, radgan aseT SemTvevaSi saxeze 

gveqneba arasruli winadadeba an sulac, 

zmnis sxvagvari interpretacia. (z.B. er 
nimmt es in anspruch .*er nimmt es). 

tipuri funqciur zmniani SenaerTebi 

or jgufad iyofa, kerZod, windebuli­

ani funqciur zmniani SenaerTebi (mag. 

in anspruch nehmen) da funqciur zmniani 
SenaerTebi arsebiTi saxeliT akuzativ­

Si. (mag. einen Entschluss fassen). funqciuri 
zmna axlos aris damxmare zmneb Tan. igi 

ukavSirdeba msgavsive fuZis mqone arse­

biT saxels da masTan erTad qmnis myar 

SenaerTs, romelsac umetes SemTxvevaSi 

imave fuZis zmna Seesatyviseba. mag: Be-
achtung finden - beachtet werden, einen Anspruch 
haben – beanspruchen. amdenad, funqciur zm­
niani SenaerTebis SemTxvevaSi SesaZle­
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belia SenaerTis mniSvnelobis rekonst­

ruqcia misi komponentebis mniSvnelobis 

eqsplikaciiT, Tumca masSi Semavali kom­

ponentebi semantikur erTianobas qmnian. 

SenaerTi zmnis an zedsarTavi saxelisa 

da kopulas ekvivalents warmoadgens 

da, Sesabamisad, winadadebaSi Semasmen­

lis funqcias asrulebs.

Tavisufali sityvaSeTanxmebisagan 

gansxvavebiT (lamazi gogona, gamocdi­

li maswavlebeli) kolokacia gansazR­

vravs imas, Tu romeli sityvebis gamo­

yenebaa SesaZlebeli erTad, erTmaneTis 

gverdigverd, romeli saxelisa romel 

saxelTan, romeli zmnisa romel saxel­

Tan, romeli zedsarTavi saxelisa romel 

arsebiT saxelTan da a. S. igi gansazRv­

ravs aseve maT kombinaciebs. mag: Zlieri 

Zravi, magari Cai, kristaluri adamiani. 

magram SeuZlebelia mniSvnelobis Secv­

lis gareSe Seicvalos es kolokaciebi 

sityvaSeTanxmebiT: `kristaluri Zravi~, 

`Zlieri Cai~, `magari Zravi~, (Tumca es 

ukanaskneli zepiri komunikaciisas Se­

saZloa gamoyenebul iqnas warmatebiT).

meore mxriv ­ kolokaciebi gansxvav­

deba idiomebisgan. idiomaSi mTelis 

mniSvneloba ar udris calkeuli erTeu­

lebis mniSvnelobaTa jams. Sesabamisad, 

kolokacia da idiomi gansxvavdebian 

erTmaneTisagan mniSvnelobis kompozi­

cionaluroba/arakompozicionalurobis 

xarisxiT ­ idiomebis mniSvneloba kom­

pozicionaluria, (xSirad metaforuli), 

mag: den Löffel abgeben, maSin, roca kolo­

kaciis mniSvneloba arakompozicionalu­

ria.

kolokaciebs aqvT sakuTari marke­

rebi, romlebiTac isini gansxvavdebian 

erTi mxriv idiomebisagan da meore mx­

riv ­ Tavisufali sityvaSeTanxmebebisa­

gan. es markerebia:
1. kolokaciebi arakompozicionalu­

ria. mag:

„Neue Schuhe“ versus „Neuer Markt“
„schwarzer Vogel“ versus „schwarzer Tag“ (mag.

fexburTelebisaTvis)

2. kolokaciebi araCanacvlebadia. mag:  
„weißer Wein`, versus „gelber Wein`

3. ar eqvemdebareba modificirebas. 

mag: „schwarzer Tag` versus „gelber tag~ 
4. kolokaciis leqsikuri ”Sevseba” 

SeuZlebelia:

„schwarzer Tag` versus „langweiliger schwarzer 
tag`

kolokaciam farTo gagebiT SesaZle­

belia moicvas:
1. sakuTari saxelebi:

jorj buSi, Tbilisis iv. javaxiSvi­

lis saxelobis saxelmwifo universite­

ti.

2. terminologiuri gamoTqmebi. mag:
„test set~, „program specification~.
3. asociaciuri kolokaciebi. mag:
„Haus & Tür“, „Tatort & Mörder“, „Krankenhaus 

– Schwester“.
4. kolokacia `zmna­arsebiTi saxeli~ 

(predikatuli kolokacia). mag:

„medaille gewinnen“, „Fahrrad fahren“, „ent-
scheidung treffen“.

5. kolokacia `zedsarTavi ­ arsebiTi 

saxeli (atributuli kolokacia) mag:
„schwarzer Tag“, „harte Drogen“.

gamomdinare yovelive zemoTqmuli­

dan migvaCnia, rom kolokacia _ es aris 

winadadebaSi or an met sityvas Soris 

linealuri kavSiri, sintagmaturi kavSi­

ri leqsikuri solidarobis gamoxatvis 

mizniT. termini leqsikuri solidaroba 

koserius ekuTvnis [koseriu, 1967, 293]. 

igi Tvlis, rom leqsikuri solidaroba 

aris `sityvaTa Soris sintagmaturi im­

plikaciebi~.

winamdebare moxsenebaSi warmoCenili 

problematikis gasaTvalsaCinoeblad 

kolokacia, rogorc sityvaTa Tanmim­
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devruli arakompozicionalur­araCana­

cvlebadi, uzualuri gamoyenebis erT­

erTi xerxi ganvixileT diplomatiur 

dargobriv teqstSi, romelic uxvi da 

mravalwaxnagovani aRmoCnda kolokaci­

uri wyvilebis gamoyenebis Tvalsazri­

siT, radgan isini terminebs da termino­

logiur gamoTqmebs ”amSvenebs”, riTac 

erTmniSvnelovans da gasagebs, gamWvir­

vales xdis abstraqtul, abstraqcire­

bul cnebebs. 

werilobiTi diplomatiuri teqstebis 

analizisas, maTSi leqsikur erTeulebs 

Soris kolokaciuri kavSirebis dadge­

nisas gamoiyo Semdegi tipebi :

1. zedsarTavi saxeli + arsebiTi sa­

xeli:

massive drohung
heiße debatte
einseitige erklärung 
geistiges eigentum 
erniedrigende Behandlung 
gescheiterte Verfassung 
2. arsebiTi saxeli +zmna:
einen Streit beilegen 
Unheil/Frieden stiften
außenpolitik betreiben 
3. arsebiTi saxeli+arsebiTi saxe­

li:
eine Anstalt des öffentlichen Rechts
4. rTuli kompozitebi:
die Völkerrechtsordnung 
die Rechtspersönlichkeit 
die Völkerrechtssubjektivität 
die Wettbewerbsverzerrung 
die Gewaltenteilungslehre 
die Richtlinienkompetenz 
5.  zmna+zmnizeda:
halbmast flaggen
weltweit agieren 
6. zedsarTavi saxeli + zmnizeda:
 heiß ersehnt

daskvna
CamoTvlili magaliTebis safuZvelze 

kolokaciis cnebasTan, kolokaciis ti­

pebTan da mis markerebTan dakavSirebiT 

ramdenime zogadi da konkretuli daskv­

na:

1. kolokaciebi uzualizirebuli le­

qsemebis kongruirebuli kombinaciebia;

kolokaciebi uzualizirebuli leq­

semebis kombinaciebia, enobrivi normebis 

Sesatyvisi da misaRebi ara semantikuri 

Tanxvedrisa da Sesabamisobis safuZvel­

ze, aramed misi misaRebi aRqmadobis sa­

fuZvelze, romelic Tavis mxriv soci­

alurad sanqcionirebulia;

kolokaciis konstituentebs So ris 

rig SemTxvevebSi SesaZlebelia iyos se­

mantikuri SeuTavsebloba, Seu sabamoba; 

(Tumca diplomatiis dargobrivi enis 

analizisas aseT SemTxvevebs ver wavawy­

diT).

kolokaciebis sazRvrebi amorfu­

li da bundovania. misi CarCoebis dad­

genis sirTules iwvevs is garemoeba, 

rom igi frazeologiis, Tavisufali 

sityvaSeTanxmebis da funqciur zmnia­

ni SenaerTebis kveTaze moiazreba, rac 

arTulebs maT gamijvnas erTmaneTisagan. 

amdenad, kolokacia arakompozicio­

naluri semantikis mqone uzualizirebu­

li leqsemebis kombinaciaa. igi sityva­

Ta an terminTa (gansakuTrebiT TvalSi­

sacemia es dargobrivi enis magaliTze) 

Tanamimdevrobaa, romelic werilobiT 

fiqsirebul teqstSi kvantitaturobis 

maRali xarisxiT gamoirCeva, vidre es 

werilobiT fiqsirebuli teqstis gareT, 

diskursSia mosalodneli. 
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Diplomatic Text Collocation 

Rusudan Tabukashvili
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Abstract 
The functions of collocation, their value at the 

lexical-semantic level can be established only in the 
writing texts (with the aid of an empirical study), 
in the branch- professional texts, especially in the 
diplomatic texts, since set collocation is connected 
with the terms and is oriented on them. the quan-
titativeness of collocation in the diplomatic texts 
is statistically more frequent and their structure is 
multy-valued.

We review the collocation as a language and 
speach unit, but we can also represent it as a lin-
guistic thought unit. collocation as a lingual unit is 
lexic-semantical type of word combination. It has 
its own semantic structure and stay among phraseo-
logics and free word combinations. The collocation 
components not tie to each other phraseologically, 
theors tie bases on lingual usage with traditions help.

Keywords:
collocation, collocation components, liangual us-

age, diplomatic text, collocative pairs.

Коллокации в дипломатическом 
тексте

Табукашвили Русудан Михайловна
Грузинский технический университет
Департамент либеральных наук
Ул. Костава, 77, 0175, Тбилиси, Грузия
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e-mail: r.tabukashvili@gmail.com

Резюме
Функции коллокации, их значения на лек-

сико-семантическом уровне можно установить 
только в писменных текстах (при помощи эмпи-
рического исследования), в отраслево-професси-
ональных текстах, особенно в дипломатических 
текстах, так как множество коллокации связаны 
с терминами и ориентированы на них. В дипло-
матических текстах квантитативность коллока-
ции статистически учащена и многозначна их 
структура.

коллокацию рассматриваем как единицу язы-
ка и речи, но ее можно представить также как 
единицу языкового мышления. как единица язы-
ка, коллокация является лексико-семантическим 
типом словосочетания. она своей семантической 
структурой стоит между фразеологизмом и сво-
бодным словосочетанием. компоненты коллока-
ции не связаны друг с другом фразеологически, 
они связаны на основе языкового узуса, с учетом 
традиции и исходя из нее.

Ключевые слова:
коллокация, компоненты коллокации, языко-

вой узус, дипломатический текст, коллокацион-
ные пары.
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 Abstract
Education perfects a human. It is a practice - a 

balance that helps a child grow into a complete, 
balanced and matured adult that the society and 
the mankind can rely upon. Training young learn-
ers is a huge responsibility, as teaching those means 
making a background, fundamental basics for their 
future education. But teaching English is a double 
responsibility. The importance of learning English 
cannot be overstated in an increasingly intercon-
nected and globalized world. English is the most 
spoken official language in the world. It is the pri-
mary language used in international affairs. That is 
why teaching English is really challenging case.  To 
teach well the teacher must know the audience he’s 
teaching. Learners divide in three categories Visual, 
Auditory and Kinesthetic. It is important to know 
how to approach them and find out the best activities 
and methods to involve all kinds of students into the 
learning process and help them to comprehend the 
new language better. 

Keywords:
Visual learners, auditory learners, kinesthetic 

learners, Teaching methods, various activities.

Introduction 
Approximately 20 to 30 percent of the school-

aged population remembers what is heard; 40 per-
cent recalls well visually the things that are seen or 

read; many must write or use their fingers in some 
manipulative way to help them remember basic 
facts; other people cannot internalize information or 
skills unless they use them in real-life activities such 
as actually writing a letter to learn the correct for-
mat. For some, auditory input is most valuable; oth-
ers rely upon a visual style. Still others learn through 
kinesthetic means, or a combination of the three. Ev-
ery person has one primary learning mode. That’s 
why it’s significant to explain a new material for all 
kinds of students at the same time using methods and 
activities that will be easily recognizable for each 
student. Every classroom likely contains a mixture 
of preferences. How can we differ Visual, Auditory 
and Kinesthetic learners?

Visual learners tend to process information 
through what they see, to think in pictures and to 
have fertile imaginations. Auditory learners deal 
with information through what they hear. They tend 
to enjoy listening and like to talk things through. 
Kinesthetic learners manage information by doing 
touching and experiencing. (Hyperactive students 
may have an extremely high kinesthetic preference). 

The teacher must develop different approaches to 
all kinds of learners. In order to involve whole class 
one needs to enrich the lessons with various types 
of activities, which will be easily recognizable and 
comprehensible for any kind of learner. But to fulfill 
this goal let’s distinguish the types and underline the 
differences between them. 

Main body 
Now let’s consider each type separately.  

Auditory learners tend to benefit most from tradi-
tional teaching techniques. Many teachers use a lec-
ture-style forum, presenting information by talking 
to their students. Regulating voice tone, inflection, 
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and body language will help all students maintain in-
terest and attention. Auditory learners succeed when 
directions are read aloud, speeches are required, or 
information is presented and requested verbally. For 
example there is one interesting method of explain-
ing new words to the auditory kids (and not only). 
the teacher repeats the words and phrases in a low 
voice then in a high voice, slower and quicker, the 
students must follow the intonation and the speed of 
the words heard, thus this exercise helps all types 
of students ( but mostly auditory ones) to memorize 
new vocabulary.

Visual Learners Students that rely upon a visual 
learning style: `Show me and I’ll understand~, ben-

efit from diagrams, charts, pictures, films, and writ-
ten directions. These students will value to-do lists, 
assignment logs, and written notes. Many of these 
techniques, however, also benefit kinesthetic learn-
ers. For example, if a teacher wants to explain new 
material, the topic is `sports~ for instance; the teach-
er writes the topic title in the middle of the board and 
asks students to say the words associated with the 
key word on the board. Then he writes the associ-
ated and the new words and expressions around the 
main one, underlines the new words that he want the 
students to remember. and makes discussions using 
them. This method will help the students and mostly 
the visual learners to memorize and comprehend the 
new material.

      Kinesthetic Learners
Most of the school population excels through 

kinesthetic means: touching, feeling, experiencing 
the material at hand. `children enter kindergarten as 
kinesthetic and tactual learners, moving and touch-
ing everything as they learn. By second or third 
grade, some students have become visual learners. 
During the late elementary years some students, 
primarily females, become auditory learners. Yet, 

many adults, especially males, maintain kinesthetic 
and tactual strengths throughout their lives.

Kinesthetic learners are most successful when 
totally engaged with the learning activity. They 
acquire information fastest when participating in 
a science lab, drama presentation, skit, field trip, 
dance, or other active activity... Hands-on teaching 
techniques are gaining recognition because they 
address the challenging needs of kinesthetic learn-

 Bungee jump                    Hockey                                                                    

swimming

table tennis                      squash

                 
rugby 

                     football        scuba diving          

           basketball

   sports
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ers, as well as the diverse needs of auditory and vi-
sual learners.

Making different projects and presentations help 
kinesthetic kids like making special posters accord-

ing to the current topic. For example if the topic is 
animals, students can make a big poster with wild 
and domestic animals writing their names beneath. 

Animals

    Lion                   Tiger    

      Bear                 Wolf   

     Elephant            Jaguar

this will help kinesthetic learners to resume the 
material better. This activity is also very useful for 
visual learners. 

Conclusion 
The process of teaching in kids is sensitive, 

important and very exciting at the same time. The 
younger the learners are the easier is to observe 
their achievements and enthusiasm.  Every individ-
ual learns differently and thus has a unique learn-
ing style. So it’s a matter of a vital importance to 
explain a new material using diverse methods tips 
and tricks for teaching. The perception of audience 
in any classroom may be either Visual, auditory or 
kinesthetic. It is a great challenge as each class is ex-
clusive and includes totally different students.   Les-
sons must be interesting and comprehensible for all 
of them. If a teacher wants to succeed he must make 
a creative approach and involve as many exciting 

activities as possible. The students will by all means 
appreciate that. 
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reziume
ganaTleba srulyofs adamians. es 

aris praqtika, balansi, romelic exmare­

ba aRsazrdels gaxdes iseTi dabalan­

sebuli zrdasruli adamiani, romelic 

imedis momcemi iqneba sazogadoebisTvis. 

axalgazrdebis swavleba Zlier sapasux­

ismgebloa, radgan es maTi momavali ga­

naTlebisTvis fundameturi bazisis Se­

qmnas gulisxmobs. inglisuri enis swav­

leba ormag pasuxismgeblobas moiTxovs. 

Cvens mzard globalizirebul da in­

terkoneqtur  samyaroSi inglisuri enis 

Seswavlis mniSvneloba ar SeiZleba 

gazviadebulad CavTvaloT. inglisuri 

yvelaze gavrcelebuli salaparako 

enaa msoflioSi; swored is gamoiyene­

ba yvelaze xSirad saerTaSoriso urT­

ierTobebSi. swavlebis xarisxis gaum­

jobesebisaTvis maswavlebelma kargad 

unda Seicnos is auditoria, romelsac 

aswavlis. msenelTa kategoria samad 

iyofa. vizualebad, audialebad da kin­

esTetikebad. mniSv nelovania swori mid­

gomebisa da meTodebis SerCeva imisaT­

vis, raTa moxdes swavlebis procesSi 

yvela tipis msme nelis CarTva da maTT­

vis ucxo enis  aRqmis gaadvileba.

sakvanZo sityvebi: 
vizuali msmeneli, audiali msmeneli, 

kinesTetiki msmeneli,  swavlebis meTo­

debi, gansxvavebuli aqtivobebi.

учащиеся – визуалы, аудиалы, 
кинестетики и методы их обучения

пурцеладзе Нино Гивиевна
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Департамент либеральных наук
Ул. Костава, 77, 0175, Тбилиси, Грузия
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Резюме
образование совершенствует человека. прак-

тика - баланс, который помогает ребенку выра-
сти в полную, сбалансированную личность, на 
которого общество и человечество может поло-
житься. обучение младших школьников – это 
огромная ответственность, так как необходимо 
создать фундаментальные базис их образования 
в будущем. преподавание английского языка не-
сет в себе двойную ответственность. Важность 
изучения английского языка не может быть 
переоценена во взаимосвязанном и глобализо-
ванном мире. Английский язык является самым 
распространенным официальным языком в мире, 
которым пользуются в международных делах. 
Вот почему преподавание английского языка яв-
ляется сложной задачей. Чтобы научить учитель 
должен знать аудиторию, которой он преподает. 
учащиеся делятся на три категории: зрительные, 
слуховые и кинестетические. Важно иметь к ним 
подход и выяснить, из методов обучения лучше 
для вовлечения слушателей в процесс обучения, 
а также помочь им понять новый язык лучше.

Ключевые слова:
зрительные, слуховые, кинестетические слу-

шатели, методы обучения, различные активно-
сти.
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reziume
winamdebare statiaSi ganxilulia 

xalxuri etimologiis Sedegad miRebu­
li leqsemebi, ris Sedegadac vaxdenT am 
fenomenisa da paronimuli atraqciis di­
ferencirebas. paronimebis am leqsemebTan 
kvazi-identuroba da semantikuri sxvaoba 
binaruli struqturiTa da funqciuri Ta­

viseburebebiT ganisazRvreba. paronimu­

li atraqciisa da xalxuri etimologiis 
gziT miRebuli sityvebi xSirad msgavs 
diaqroniul cvlilebebs ganicdis, ma­

gram maTi erT prizmaSi moTavseba miuRe­
belia. paronimuli atraqcia ufro farTe 
cnebaa, is fonemaTa sxvadasxva permuta­
ciebs moicavs. igi vlindeba sinqroniasa 
da diaqroniaSi, yoveldRiur metyveleba­

sa da literaturaSi. xalxuri etimolo­

gia ki ufro viwro sferos ganekuTvneba. 
is SeiZleba paronimiis erT–erT gamovli­

nebad miviCnioT.

sakvanZo sityvebi: 
paronimuli atraqcia, xalxuri etimo­

logia, aRsaniSni, aRmniSvneli, niSnis bi­
naruloba.

Sesavali
paronimia berZnulad (paronumos) `axlo 

mdebare, msgavss sityvebs niSnavs~  [hi­
nari, 1989:313] da metyvelebaSi azrobriv 
Secdomebs iwvevs. paronimia paradigmatu­
li mimarTebebis wiaRSi isaxeba da verba­
lur komunikaciaSi vlindeba, sadac xSi­
rad aRmniSvnelis roli ufro mniSvnelo­

vania, vidre aRsaniSnis. aRniSnul leqse­

maTa kvazi-identuroba da semantikuri 
sxvaoba xazs usvams am fenomenis binarul 
struqturas da funqciur Tavisebure­

bebs. paronimuli atraqcia ki (laT. attrac-
tio miziduloba) fonetikur-semantikuri 
asociaciebis mixedviT sityvaTa dawyvi­
lebas niSnavs.

paronimuli atraqcia vlindeba enis bu­
nebrivi ZaliT, ekuTvnis erT biologiur 
arss da upirispirdeba adamianuri inte­
leqtis warmosaxvas. mas xSirad aigiveben 
`spontanur analizTan~, romelic Taname­

drove enaTmecnierebaSi xalxuri etimo­
logiis saxeliT aris cnobili.  

termini – xalxuri etimologia – for­
stemans [forstemani 1852:122] ekuTvnis. ga­
saTvaliswinebelia is faqti, rom roca es 
koncepti  Seiqmna, xalxuri etimologia 
ar moicavda sakuTriv enis cvlilebebs, 
is etimologiis erT-erT tips warmoad­
genda. man es funqcia mogvianebiT SeiZina, 
xolo roca neogramatikosebma enis cva­
lebadobis Teoria ganaviTares, is `ana­
logiis~ sferos miakuTvnes da sityvaTa 
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formaluri mxarisa da semantikuri cvli­

lebebis urTierTqmedebis gamosaxatavad 
gamoiyenes. f. de sosiuris koncefciebis 
damkvidrebis Semdeg isev gaimijna xalxu­

ri etimologia da analogia, da calkeul 
mimarTulebad ganviTarda. miuxedavad 
imisa, rom  xalxuri etimologiis feno­
mens didi xnis istoria aqvs, is isev ver 
imkvidrebs adgils Tanamedrove lingvi­

stur TeoriebSi da mxolod fragmentu­
lad ganixileba. zogierTi mkvlevari 
miiCnevs, rom xalxuri etimologia `cva­
lebadi analogiis saxeobaa`  (un type d’ana-
logie non-systématique), Tumca am mosazrebas 
bevri ar eTanxmeba [hoki. 1986:299; hoki da 
Jozefi. 1996:80].

ZiriTadi nawili
xalxuri etimologiis sityvebi  

diaqroniuli cvlilebebis Sedegad mi­
Rebuli leqsemebia. sosiuris Tanaxmad, 
enobrivi niSnisTvis damaxasiaTebeli 
cvalebadoba ase unda gavigoT: `SeiZle­

ba vifiqroT, rom saubaria specialur 
fonetikur cvlilebebze, romelsac aRm­
niSvneli ganicdis cnebis Sinaarsobriv 
cvlilebebze. cvalebadobis aseTi gageba 
arasakmarisia: rogoric ar unda iyos cva­
lebadobis faqtorebi, imoqmedeben isini 
cal-calke Tu erToblivad, maT mudam mo­
sdevT mimarTebis gadaweva aRmniSvnelsa 
da aRsaniSns Soris~ [sosiuri, 2002:81]1. 
sosiuris enis diqotomia, romelic `ena/
metyveleba~ modelis garda sinqroniisa 
da diaqroniis principebiT ganisazRvreba 
(ix. sqema 2), TvalsaCinod warmogvidgens 
enis cvalebadobis formebs.  

1  mTargmneli c. bibileiSvili

sqema 

klasifikaciis es ormagi principi sa­
Sualebas gvaZlevs davaskvnaT, rom  `tout 
ce qui est diachronique dans la langue ne l’est que 
par la parole.~2 ̀ enaSi yovelive diaqroniuli 
mxolod metyvelebisgan arsebobs~ [so­
siuri, 2002:104]. 

mecnierTa nawili miiCnevs, rom xalxu­

ri etimologia mxolod leqsemaze ze­

moqmedebs, maSin roca analogia sityvis 
gramatikul elementebze axdens gavle­

nas. aq igulisxmeba morfemaTa fleqsiu­

roba, Tumca dasadgenia, zogadad 
sityvaTwarmoeba gramatikis sferos  unda 
mivakuTvnoT Tu leqsikis sferos. amas 
emateba isic, rom, zogjer semantikuri 
cvlilebebi sityvis konotaciebzec ze­
moqmedeben, rac ar fiqsirdeba leqsikon­

Si. amis TvalnaTeli magaliTia gamoTqma 
jour ouvrable `samuSao dRe~, romelic fran­
gul enaSi dRevandeli interpretaciiT 
asocirdeba zmnasTan ouvrir `gaxsna~ da ara 
mis Zvel etimonTan ouvrer = travailler `muSa­
oba~. erTi ki naTelia, xalxuri etimolo­

gia moicavs kontaminaciis (laT. contami-
nacio dabinZurebas niSnavs; lingv. axali 
gamoTqmis, sityvis an formis gaCenas ori 
erTmaneTTan axlo mdgomi gamoTqmis, 
sityvis an formis SerwymiT). `gaawyala 

2 Cours de linguistique générale, Payot, 2002 , p. 259
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saqme~ Seiqmna `gaawyala gulis~ modelze 
/~gaaWira saqme~), aglutinaciis (afiqse­
bis meqanikuri dakavSireba sityvis fuZe­
sTan an ZirTan), asimilaciisa (erTi bge­
ris sruli an nawilobrivi damsgavseba 
meore, mezobel bgerasTan) da derivaciis 
(sityvaTwarmoeba) procesebis meSveobiT. 
sosiuri miiCnevs, rom analo giis, aglu­

tinaciis, nasesxebi sityvebis msgav sad, 
xalxuri etimologiis roli enaSi Zalze 
didia. erT-erTi is movlenaTagania, rome­
lic  qmnis sityvis formas da mas aniWebs 
mniSvnelobas: - souffreteux `avadmyofuri, 
susti~, forcené `giჟi~, habiller `Cacma~3  is 
cvlis gauanalizebeli sityvis orTo­

grafiasa da warmoTqmas. 
normatiuli TvalsazrisiT xalxu­

ri etimologia „Secdomaa~, romelmac  
leqsikalizacia ganicada, lingvisturi 
TvalsazrisiT ki es aris enis racionali­

zaciis mcdeloba, radganac gauanalize­

beli leqsikuri mniSvnelobis aRmniSvne­
lis SecvliT misi motivireba xdeba, da im 
SemTxvevaSic ki, Tu aRsaniSnis interpre­
tacia mcdaria, es movlena ar kargavs Tavis 
Rirebulebas, radganac ufro saintereso 
elfers aniWebs sityvas da gviadvilebs 
mis damaxsovrebas. xalxuri etimologi­

is resurss  nasesxebi  da ukve arsebuli 
sityvebi, analizs moklebuli leqsemebi 
Seadgens.  magaliTad girouette „flugeri“ 
xalxuri etimologiiT miRebuli komozi­
tia girer+rouette. sinamdvileSi ki es sityva 
ukavSirdeba anglo-normandiul termins 
veðrviti, romelic XII saukuneSi mkvidrdeba 
wirewite formiT. anglo-normandiulSi is 
niSnavda `qaris indikators~ indicateur (viti) 
du vent (veðr). literaturul teqstebSi es 
kompoziti metaforulad  `qariSxalSi 
moxvedril xomalds~ aRniSnavda. XVI sau­

3 CUBY Raymond `C’est faux. Et alors?» «Le 
français dans tous ses états» Revue du   réseau CNDP 
pour les enseignants de français. №42. http://www.
crdpmontpel l ier. f r / ressources / f rd tse / f rd tse40s .h tml

kuneSi Seicvala am leqsemis orTografia, 
kerZod y-s Caenacvla i. cota mogvianebiT 
ki misi etimonis mniSvnelobis gavleniT, 
radganac Zv. franguli wirewite formalu­

rad ar ukavSirdeboda nacnobi mniSvne­
lobis morfemas, erTmaneTs daakavSires 
girer `triali~ → rouette `patara borbali~ 
da am formiT arsebobs Tanamedrove fran­
gul enaSi. 

Zv. frangulis sazRvaosno termini cal-
feter „dafarva, dagmanva“ feutre leqsemis 
gavleniT axal formas iRebs calfeutrer. cal - 
segmenti ki isev amoucnobi rCeba. faubourg – 
gareubani. Zvel frangulSi ukavSirdebo­
da fors-borc-s,  sadac  borc  niSnavda patara 
dasaxlebas (bourg),  fors ki iyo windebuli 
(laT. foris =  hors de), is abstraqtuli mni­
SvnelobiT gvxvdeba fransua Ι-is cnobil 
frazaSi: `Tout est perdu fors  (hors de, sauf) 
l’honneur~ – yvelaferi davkargeT Rirse­

bis garda.

ase rom, etimologiurad faubourg niS­
navs «qalaqisagan moSorebuls» (hors de 
bourg).  ismis kiTxva, aris Tu ara aucile­

beli paronimuli atraqciis miTiTeba 
(Zvel da Tanamedrove frangulSi) ganxi­
luli sityvis mimarT, radganac mas ar 
ganucdia etimologiuri mniSvnelobis 
cvla. paronimuli atraqciis procesebze 
dayrdnobiT, am SemTxvevaSi, vadgenT, Tu 
rogori orTografiuli variantiT Se­

movida laTinuris gavleniT faubourg da 
rom didxans iwereboda cal-calke falsus 
burgus da iTargmneboda rogorc faux bourg 
`cru qalaqi~. magram aqac SeiZleba gaCn­
des eWvi - paronimuli atraqciis nacvlad 
mcdar `mecnierul etimologiasTn~ 
xom ara gvaqvs saqme? cru etimologia 
sul sxva movlenaa. is iqmneba profesio­
nalTa da moyvarulTa mier, romelTac 
uSualo Sexeba aqvT enasTan. maSin, roca 
damwerloba jer kidev ar iyo gavrcele­

buli, swavlulebi garkveul zegavlenas 
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axdendnen masze. eyrdnobodnen ra fran­
guli da laTinuri sityvebis msgavsebas, 
enaSi SemohqondaT fuZe enisagan warmoe­
buli msgavsi aRsaniSnis mqone leqsikuri 
erTeulebi: pondus→poids `wona, simZime~,  
legatum→legs `anderZiT datovebuli qone­
ba~, tempus→ entretemps `drois monakveTi, 

intervali”. da a. S. cru etimologia mec­
nieruli etimologiis safuZvelze arse­
bobs. Tavis mxriv, xalxuri etimologiac 
cru etimologiis principebs iyenebs, ma­
gram is sityvis istorias «arqivis gareSe 
qmnis» [Sovo, 1991:47-61]. 

pier giros gamokvlevebis mixedviT 
[giro, 1967:98], etimologiam ar unda ga­
nixilos sityvebi cal-calke,  aramed 
unda gansazRvros is leqsikuri katego­
riebi, romelSic es sityvebi Tavsdebian. 
cru etimologia moicavs sityvaTa mci­
re raodenobas, umetesad konkretuls da 
erTmniSvnelovans. ase rom, cru etimolo­

giac SegviZlia paronimias mivakuTvnoT. 
xalxuri etimologia eyrdnoba xalxis 
survils, gaigon Tu saidan modis esa Tu 
is sityva da Cawvdnen mis arss. xalxu­

ri etimologiis magaliTia sityva diab(l)
ète, romelic morfemaTa SemadgenlobiT 
uaxlovdeba leqsemas diable (eSmaki). rac 
Seexeba maT urTierTkavSirs, xalxis war­
modgeniT es avadmyofoba (diabeti) emar­
Teboda arakeTilmosurne, boroti survi­
liT Sepyrobil admians. 

roca sityva interpretirebulia sxva 
enaze molaparake individis mier, misi 
gaigiveba xdeba mSobliuri enis msgavs 
sityvasTan. es fenomeni xSiria toponimeb­
Si (adgilis aRmniSvneli saxelebi). ase ma­
galiTad: échourie rac gamoriyvis adgils 
niSnavs, adgilobrivma mcxovreblebma 
aRiqves rogorc les souris, radganac alve­

odentaluri spiranti S da alveopalata­

luri Ch xSirad monacvleobs metyveleba­

Si. mdinares, romelic am adgilze erTvo­

da, erqva apokusis  Sipis – Tagvebis mdinare. 
frangebma es saxeli gaiges rogorc rivière 
apoucouchiche. mogvianebiT rivière Camocil­

da da darCa apoucouchiche, romelic Semdeg 
artiklis wyalobiT gaxda la poucouchiche.  

patara sofeli, romelic dReisaTvis 
cnobilia la mitaine-is  (TaTmani) saxeliT, 
adre erqva Petite – Allemagne. sainteresoa, 
ram gamoiwvia es, erTi SexedviT Seusaba­
mo, saxelis cvlileba? amis mizezia so­
flis erTi patara koSki, sadac imarTebo­

da savaraudod inglisel protestantTa 
Sexvedrebi anu ingl. meetings. es sityva 
asocirda frangul mitaine-Tan (meetings/
mitaine) da moxda saxelis gadarqmeva. 

paronimia vrceldeba rogorc toponi­
mebze, ise pirovnebebze. magaliTad, germa­
neli miTiuri masxara, kalambergis kiure, 
miCneulia kalamburis mamad. albaT mis sa­
pativcemulod gaCnda leqsikonSi sityva 
kalamburi, rac sityvaTa TamaSs niSnavs. 
lingvisti doza (CUBY Raymond) miiCnevs, 
rom patara qalaqi Le Val de Vire vodevilis 
samSobloa. winaT misi forma iyo – vaudevi-
re. aq mosaxle mewisqvile poetma pirvel­

ma dawera am Janris krebuli. sufiqss –ille 
raRac saerTo unda hqonoda sityvasTan 
ville. mkvlevarTa azriT, vodevili pir­

velad niSnavda simReras, romelsac qa­
laqSi mRerodnen. Vaudevire SeiZleba miva­
kuTvnoT tavtologiiT Seqmnil sityvebs, 
romelSic aseve Sedis zmnebi: bouleverser 
`dangreva~, tournebouler `aRelveba~, virevol-
ter `Semobruneba, win da ukan siaruli~. 

sityvis mniSvnelobas rom Cawvdomo­

da, xSirad platoni erT leqsikur er­

Teuls sxva sityvebTan akavSirebda. es 

imas rodi niSnavs, rom sityvaTa kavSi­

rebiT unda avxsnaT mniSvneloba. plato­

ni mxolod sityvaTSoris kavSirebs ad­

genda. sityvaTa sxvadasxva kriteriumiT 

daaxloebaa SesaZlebeli, romelTagan 

erTmaneTs arcerTi ar gamoricxavs. eti­

mologiuri kvlevebi elinistur epoqaSi 
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Caisaxa da sityvaTa kavSirebiT namdvi­

li mniSvnelobis dadgenas cdilobda 

[bloki, 1996:74]. 
is ar ikvlevda sityvis istorias. es 

Tanamedrove mecnieruli etimologiis 
prerogativaa. xalxuri etimologiis sa­
fuZvelze Seiqmna mravali frazeolo­

giuri gamoTqma Tu enis calkeuli erTeu­

lebi. ganvixiloT ufro dawvrilebiT 
xalxuri etimologiis roli mniSvnelo­

bis motivirebaSi. magaliTad, une bécasse/ 
une bécassine – miamiti, suleli qalia. es me­
taforuli gamoyeneba alen reis Tanaxmad 
[rei, 2006:56] unda ukavSirdebodes amave 
saxelis mqone frinvelis bécasse `Cibuxa~ 
xasiaTs. 

xalxuri etimologia, romelic scil­

deba mecnieruli etimologiis CarCoebs, 
rogori paradoqsulic ar unda iyos, 
mecnieruli etimologiis safuZvlebs 
ukavSirdeba. misi Seswavla naTels hfens 
mraval frazeologiur gamoTqmas.  maga­
liTad tomber dans les pommes – gulis wa­
svla, gulis Sewuxeba. gamoTqmis Zveli 
saxe iyo tomber en pamoison an tomber dans les 
pâmes (pâmer). sityva pâme TandaTan nakle­

bad gamoiyeneboda da xalxma is Secvala 
mimsgavsebuli sityviT pomme, romelic 
leqsikonSi 1889 wels damkvidrda. 

enaSi arsebobs iseTi sityvebic,  ro­
melTa saxeldeba xdeba maTi warmoebis 
adgilis mixedviT: - camembert, champagne 
[giro, 1967:98]. meore, ufro produqtiu­
li modelia, fizikuri niSnis mixedviT 
saxeldeba. aq Sedis, magaliTad, laqe­

biani, winwklebiani cxovelebi Tu frin­
velebi. pier garos hipoTezis mixedviT, 
romelic dialeqtur formebs eyrdnoba, 
le maquereau (skumbria) – `marmarilosaviT 
moxatuli Tevzi~ (le poisson marbré de larges 
bandes) ase ewoda misi fizikuri niSnis mi­
xedviT. Zvel provansulSi mas eZaxdnen–
vairet-s (laT. varius) rac niSnavda garda­
mavalferebians. sityva maquereau-s meore 

mniSvnelobaa „maWankali~. suteniori 
(proxenète) ukavSirdeba legendas, TiTqos 
skumbriebi gadacurvis dros qaSayebs 
miyvebian da xels uwyoben mamrebisa da 
mdedrebis daaxlovebas, anu arian maWan­
kali Tevzebi. am ganmartebas ver naxavT 
verc zoologiaSi da verc folklorSi, 
es aris legenda, romelic xSirad mona­
wileobs axali mniSvnelobis SeqmnaSi 
(CUBY Raymond).

qarTul enaSi moviyvanoT magaliTi 
`sapovnela~ _ mcenare, romlis namdvi­
li saxelwodebaa saponela, radganac 
dasresisas saponiviT qafdeba. mas iSvia­
Tad SexvdebiT [gamyreliZe, 2003:55]. 

`Zilispiruli~ adre niSnavda saga­

loblis WaSniks, dRes ki Sidaformis 
gavlenis Sedegad sityvam `Zilis–piri~ 
miiRo Zilis win warmosaTqmeli simRe­
ris mniSvneloba. 

rogorc vxedavT, metyvelebis pro­

cesSi paronimTa es efemeruli TamaSi 
azrobriv Secdomebs warmoSobs. am feno­
menis identifikatori isev is formalu­

rad msgavsi segmentebia, romlebic mniSv­
nelobis mqone erTeulebad aRiqmeba.

daskvna
amrigad, enaSi mocemuli sityvebi 

kompleqsuri erTeulebia. isini gani­

sazRvreba formaluri da semantikuri 
maxasiaTeblebiT, romelTagan zogi le­

qsema emociur xasiaTs Seicavs, asaxavs 
pozitiur, negatiur an neitralur mi­
marTebebs. Sesabamisad, referenti am mi­
marTebebs emociurad aRiqvams. swored 
es faqti (emociuri aRqma) ganapirobebs 
zogjer leqsikur erTeulTa mcdar in­
terpretacias.



67

paronimuli atraqcia ar unda gavai­
givoT `xalxur etimologiasTan~. me­

tyvelebisTvis damaxasiaTebeli spontan­
uri Secdomis e.w. `lapsus lingua~ ganxilvis 
Sedegad es fenomeni SegviZlia miviCnioT 
rogorc paronimiis erT-erTi gamovline­

ba. 
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Abstract
The present article is dedicated to the lexemes 

formed through the popular etymology on the ba-
sis of which we make the differentiation between 
this phenomenon and paronymic attraction. Quasi-
identity and semantic difference of paronyms with 
these lexemes is determined by binary structure and 
functional peculiarities. The words formed through 
paronymic attraction and popular etymologies often 
undergo similar diachronic changes but it is impos-
sible to place them into one prism. Paronymic attrac-
tion is far wider a concept; it covers different per-
mutations of phonemes. It is revealed in synchrony 
and diachrony, everyday speech and literature. On 
the other hand, popular etymology belongs to a nar-
rower field. It can be regarded as one of the revela-
tions of paronyms.
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Резюме
В данной статье рассмотрены лексемы, об-

разованные на основе народной этимологии, в 

результате чего производим дифференциацию 
этого феномена и паронимической аттракции. 
квази-идентичность с этими лексемами  и се-
мантическое различие паронимов определяется 
бинарной структурой и функциональными осо-
бенностями. слова, образованные паронимиче-
ской аттракцией и народной этимологией, часто  
испытывают диахронические изменения, но рас-
сматривать их с этой точки зрения нельзя. паро-
нимическая аттракция более широкое понятие, 
она охватывает различные пермутации фонем. 
она проявляется в синхронии и диахронии, в 
ежедневной речи и в литературе. Ее можно счи-
тать одной из форм проявления паронимии.

Ключевые слова:
паронимиальная аттракция, народная этимо-

логия, обозначающий, бинарность знака.
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reziume
kulturaTaSorisi komunikaciis ro­

gorc kulturaTa dialogis ganxil­

va saSualebas gvaZlevs gamovyoT sa mi 

ZiriTadi komponentis _ adamiani _ ena­

kultura _ urTierTmimarTebis pozicia. 

aseT mimarTebaSi kulturul­specifi­

kur dominantad gvevlineba ara TviTon 

ena, aramed misi gamoyenebis Tavisebure­

bani konkretul enobriv­kulturul  

garemoSi sxvadasxva komunikaciur­Sem­

ecnebiTi amocanebis gadasaWrelad.

kulturaTaSorisi komunikaciis kom­

ponentebi emyarebian interaqciur cod­

nas, riTac komunikaciis procesSi srul 

harmoniasa da urTierTgagebas aRweven.

sakvanZo sityvebi:
kulturaTaSorisi komunikacia, lin g­

vo kulturologia, sociumis kulturu li 

kodi, dekodireba.

Sesavali
rogorc cnobilia, ena kulturuli 

informaciis translatoria. pirovnebis 

sazogadoebis wevrad gardaqmna enis sa­

SualebiT xorcieldeba. enis semanti­

kuri sisavse adamianTa yofis sxvadasx­

va sferoSi vlindeba. misi saSualebiT 

vakuTvnebT adamians ama Tu im sociums.

enaSi Serwymulia eris sazogadoebrivi 

TviTSegneba, mentaloba, erovnuli xa­

siaTi, cxovrebis stili, tradiciebi, 

adaT­wesebi, moraluri da kulturuli 

faseulobebi da mravali sxva.

ena xels uwyobs pirovnebis Camoyali­

bebas dabadebidanve. mSobliuri enis Ses­

wavlasTan erTad adamians eqmneba sru­

li warmodgena da uyalibdeba samyaros 

xedva im WrilSi, romelsac misi eris 

kultura karnaxobs da gansazRvravs. 

amrigad, ena kulturis matarebelia da 

garkveulwilad, mcvelic. is kulturis 

instrumentia, erovnuli simdidrisa da 

cxovrebis wesis momcveli da amavdrou­

lad sakmaod Zlieri iaraRia ama Tu im 

eTnosis erad formirebisa.

ZiriTadi nawili
ena da kultura ­ es ori semioti­

kuri sistemaa da TiToeul maTgans gaaC­

nia Tavisi niSanTa sistema. enis niSnebia 

sityvebi da siTyvaSeTanxmebebi, fraze­

ologizmebi da sxva mravali, kultu­

ris niSnebi ki ­ ritualebi, sxva dasxva 

adaTebi, simboloebi, warmodgenebi, 

romelTa umravlesobac enobrivi niS­

nebiT gamoisaxeba.

adamiani­ena­kultura _ am sami kompo­

nentis urTierTzemoqmedebis problemas 

lingvo­kulturologiur kvlevebSi 

erT­erTi ZiriTadi adgili eTmoba. kul­

turaTaSorisi ko munikaciis ganxilva sa­

Sualebas iZ leva ufro Rrmad Cavukvir­

deT da gavaanalizoT maTi urTierTz­

emoqmedeba da kognitiuri lingvistikis 

WrilSi ganvixiloT maTi SemecnebiTi 

da komunikaciuri amocanebi. kultura­



70

TaSorisi komunikaciis gansaxilvelad, 

pirvel rigSi, yu radReba unda mieqces 

lingvokulturis ramdenime qvesistemas. 

esenia:

• kognitiuri qvesistema, romelic Sei­

cavs adamianis cnobierebis erteu­

lebs _ mentefaqtebs (codna, cnebebim 

konceptebi, warmodgenebi).

• metaforuli qvesistema _ ama Tu im 

enobrivi sivrcis sabazo metaforebi.

• etalonuri qvesistema _ etalo nuri 

funqciiT datvirTuli sagnebi.

• simbluri qvesistema _ sabazo simbo­

loebi.

yvela am komponentis sagnobriv­az­

robrivi struqturebis aRqma­gamoyeneba 

did rols asrulebs kulturataSoris 

komunikaciaSi azrobrivi sivrcis deko­

direbaSi.

sxvadasxva individTa urTierTgagebis 

gasaRebi sociumis kulturuli kodia, 

romelsac ena warmoadgens da igi unda 

SevusabamoT am sociumis kulturas, mis 

mier mowodebuli informaciis dekodi­

rebisa da gaazrebis erT­erT mTavar wy­

aros.

lingvokulturaSi enobrivi er­

Teulebi damatebiTi kulturuli kono­

taciebiT itvirTeba _ esenia kulturi­

saTvis funqcionalurad mniSvnelovani 

Sinaarsebi, romelTa adekvaturi deko­

direbisaTvis saWiroa individs gaaCndes 

kulturul­enobrivi kompetencia. es 

konotaciebi gamoxataven samyaros Sem­

mecnebel, kategoriebad damanawevrebul 

kulturul kods.

ena rogorc sociumis kulturuli 

kodi da adamianTa urTierTgagebinebis 

saSualeba, iTavsebs aseve kulturis 

specifikas, romlis gareSec warmoud­

genelia komunikantTa azris dekodi­

rebisa da koreqtulad gaazrebis Sesa­

Zlebloba. enobrivi TviTSegnebis menta­

luri warmonaqmnebi eyrdnoba or Ziri­

Tad faqtors: codnasa da gaazrebul 

warmodgenebs. es warmodgenebi moicaven 

rogorc labilur, subieqtur da indi­

vidualur arss, aseve maTTan dakavSire­

bul konotaciebsa da Sefasebebs. am ori 

faqtoris Serwyma qmnis mTlianobas, 

romlis mamoZravebeli meqanizmi aris 

individualuri kognitiuri sivrce, 

koleqtiuri kognitiuri sivrce da kog­

nitiuri baza.

adamianis individualuri kognitiuri 

sivrce warmoadgens   misi Semecnebisa  

da warmodgenebis unikalur erTianobas, 

koleqtiur kognitiur sivrced ki moiaz­

reba codnisa da warmodgenebis iseTi 

erTianoba, romelic damaxasiaTebelia 

ama Tu im socialuri dajgufebisa Tu  

erTi eTnosis  warmomadgenlebisaTvis. 

kulturaTaSorisi komunikaciis dom­

inanti swored is kognitiuri bazaa, ro­

melic aerTianebs sxvadasxva enobriv 

da kulturul  sistemaze damyarebul  

dajgufeba­dominantebs. maT kulturul 

faseulobaTa ganmsazRvreli funqcia 

ekisrebaT da evalebaT komunikantTa 

transformacia lingvokulturuli 

iden turobis subieqtebad, Tumca kul­

turaTaSorisi  komunikacia samyaros 

aRqmis sxvadasxva faseul orientirebs 

flobs, ramac zogjer SeiZleba warmoS­

vas komunikantTa samyaros xedvis ara­

adekvaturi strategiuli arCevani da 

amiT kulturuli Soki gamoiwvios. 

daskvna
ena da kultura lingvokulturolo­

giis kods Seadgenen. lingvokultura 

ikvlevs enobriv erTeulebs, romelTac 

SeiZines simboluri, metaforuli mniS­

vneloba kulturaSi. kulturuli foni, 

kulturuli memkvidreoba, kulturuli 
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informacia, mentaliteti, enobriv­kul­

turuli kompetencia ­ lingvokultur­

ologiis yvela es kategoria warmoad­

gens sociumis kulturul kods, romlis 

dekodireba kulturaTaSorisi komunika­

ciis saSualebiT xorcieldeba.
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Abstract 
Examination of intercultural communication as 

the dialogue between the cultures gives the possi-
bility to isolate the relationship of positions: man-
language- culture. 

In this relationship in a cultural-specific domi-
nants is not language, but its usage in the concrete 
lingual-cultural sphere for getting solution with dif-
ferent communicative-conscious tasks. 

The components of intercultura communication 
communication depends on the interactive know-
ledge and it gives complete harmony and mutual un-
derstanding in the communication process.

Keywords:
Intercultural communication, lingvoculturo lo gy, 

sociums cultural code, decoding.
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межкультурной коммуникации
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Ул. Костава, 77, 0175, Тбилиси, Грузия
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E-mail: chikvinidze@gmail.com

Резюме
рассмотрение межкультурной коммуникации 

как диалога между культурами дает возможность 
выделить соотношение: позиций человек-язык-
культура.

В этом соотношении культурно-специфичес-
ким доминантом является не сам язык, а его ис-
пользование в конкретной языково-культурной 
сфере для решения различных коммуникативно-
сознательных задач.

компоненты межкультурной коммуникации 
опираются на интерактивное знание, которое 
создает полную гармонию и взаимопонимание в 
процессе коммуникации.

Ключевые слова:
Межкультурная коммуникация, лингвокуль-

турология, культурный код социума, декодиро-
вание.
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