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winaTqma

saqarTvelos parlamentis erovnuli biblioTe-

ka, sxva sajaro dawesebulebebTan erTad warmoadgens 

kulturul-saganmanaTleblo instituts, romlis 

erT-erTi mTavari funqciaa saganmanaTleblo sferos 

saqmianobaSi monawileoba. erovnuli biblioTekebis 

Sesaxeb kanonSi, biblioTekis sxva funqciebTan erTad 

moyvanilia biblioTekis, rogorc biblioTekebis me-

Toduri saqmianobis da kulturis centris funqciac. 

Cvens sinamdvileSi, arsebobs garkveuli saxis 

urTierTobebi erovnul biblioTekasa da saskolo 

biblioTekebs Soris, Tumca es urTierTobebi Teo-

riulze ufro praqtikul aspeqtebs moicavs. Sesaba-

misad, gadavwyviteT mogveZiebina Teoriuli masala, 

romelic  aRwers am saxis urTierTobis mniSvnelo-

bas da mis Semadgenel komponentebs, rac, momavalSi 

am urTierTobis praqtikaSi ganxorcielebisas erTg-

var saxelmZRvanelod SeiZleba iqces. 

swored aseTi Teoriuli masalis Ziebisas gada-

vawydiT qvemoT mocemul statias, romelic saskolo 

biblioTekebis mniSvnelobaze amaxvilebs yuradRebas 

swavlis procesSi informaciis moZiebisas. gamomdina-

re iqidan, rom statiaSi gamoyenebuli terminebis 

srulad gadmoqarTuleba garkveul siZneleebTan iyo 

dakavSirebuli, gadavwyviteT gagvekeTebina orenova-

ni versia da qarTul teqstSi zogierTi terminis Tar-

gmnisas mivuTiTeT inglisuri dasaxelebac. es Cveni 

mxridan, msgavsi xasiaTis teqstis Targmnis pirveli 

mcdelobaa da SevecadeT maqsimalurad Sesabamisoba-

Si yofiliyo originalTan da qarTuli saskolo si-

namdvilisTvis mogvergo teqstis sruli Sinaarsi.  
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Introduction

The National Parliamentary Library of Georgia, to-
gether with the other public institutions, is a cultural-
educational institution, one of the main functions of 
which is to participate in educational activities. The Law 
on National Libraries, among other functions of the li-
brary, includes the function of the library as a center for 
cultural and methodical activities.

In reality, there are certain types of relationships be-
tween the National Library and school libraries, although 
these relationships involve more practical than theoretical 
aspects. Therefore, we decided to find theoretical material 
that describes the meaning of this type of relationship and 
its components, which, in the future, may become a kind 
of guide in the implementation process of this relationship 
in practice.

It is in search of such theoretical material that we 
came across the article below, which highlights the im-
portance of school libraries in finding information in the 
learning process. Since that the full translation of the terms 
used in the article was connected to certain difficulties, we 
decided to make a bilingual version and when translating 
some terms in the Georgian text, we also mentioned the 
English term. This is our first attempt to translate this kind 
of text and we have tried to be as consistent as possible 
with the original and to adapt the full content of the text to 
the Georgian school reality.
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winamdebare statiaSi mocemulia das-
kvnebi skolis biblioTekebis, rogorc 
moswavleebTan dakavSirebuli saswavlo 
sivrcis Sesaxeb. es urTulesi mizani gu-
lisxmobs swavlebis sociokulturuli da 
sivrcis fenomenologiur perspeqtivebis 
Teoriul safuZvlebs. monacemebi Segrov-
da erTi wlis ganmavlobaSi Svid skolaSi 
(8-19 wlamde asakis moswavleebi) dakvir-
vebebiT, interviuebiTa da kiTxvarebiT. 
monacemTa analizis safuZvelze vaskvniT, 
rom skolis biblioTekebi mravali mniSv-
nelobis matarebelia, maT Soris: wignsaca-
vis, dasvenebisa da ganmartoebis adgilis, 
mkacri wesrigis, siwynaris da momsaxurebis 
adgilis. skolis biblioTeka aseve SeiZle-
ba aRviqvaT, rogorc Znelad gasagebi sain-
formacio sistema. SegviZlia davaskvnaT, 
rom biblioTekas aqvs potenciali gaxdes 
skolis alternatiuli sadiskusio sivrce 
im pirobiT, Tu: wina planze wamovwevT bib-
lioTekis, rogorc Tavisufali diskusiisa 
da inteleqtualuri saqmianobis sivrcis 
funqcias wignsacavis funqciasTan Sedare-
biT, aseve vaRiarebT, rom biblioTeka indi-
vidualurze ufro koleqtiur saqmianoba-
Ta sivrces warmoadgens.
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The aim of this article is to present findings 
about the meaning of the school library as a space 
for learning as experienced by students. This com-
plex aim implies a theoretical framework that con-
sists of a sociocultural perspective on learning and 
a phenomenological perspective of space. Data 
were collected through observations, interviews, 
and questionnaires in seven schools (8- to 19-year-
old students) during one year. Among the various 
meanings of the school library emerging from the 
data analysis are a warehouse for books, a place of 
leisure and refuge, a place of strict order and  quiet, 
and a service area. The school library also appears 
as an opaque information system. Conclusions are 
that the library has potential to support an alter-
native discursive practice in a school provided that 
the predominant meaning of the school library as a 
warehouse for books is challenged by other meanings 
such as a space for free discourse and intellectual ac-
tivity, as well as a space for collective rather than in-
dividual action.
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Sesavali da mizani

ramdenime kvleviT Seswavlilia Tu ra 
codnas iZenen moswavleebi saskolo biblio-
Tekis daxmarebiT. adrindel kvlevebSi aRniS-
nulia, Tu rogori rTulia ganvsazRvroT da 
aRvweroT, ras da rogor swavloben moswavlee-
bi saskolo biblioTekebSi. stretfildma da 
marklesma (Streatfield and Markless, 1994) TavianTi 
moxsenebis saTaurSive aRiares mkvlevarTaT-
vis „uxilavi swavlis“ problema. maTi kvlevis 
interess warmoadgenda ara saskolo biblio-
Tekis gamoyenebis rukis Sedgena, aramed misi 
gavlena swavlis procesze. maTma daskvnebma 
aCvena, rom saskolo biblioTekis daxmarebiT 
swavlis procesze gavlenas axdens sxvadasxva 
interaqtoruli faqtori (resursebi, orga-
nizaciuli struqturebi, pedagogiuri ideebi) 
da iseTi subieqtebi, rogorebic arian maswa-
vleblebi, administratorebi, biblioTekarebi 
da moswavleebi. mokled is „saskolo kultura“, 
romelSic funqcionirebs saskolo biblioTeka. 
uiliamsma da uevelma (Williams and Wavell, 2001) 
daadgines, rom saskolo biblioTekis roli 
gansakuTrebiT TvalsaCinoa cxovrebiseuli 
unar-Cvevebis CamoyalibebaSi. gansakuTrebiT 
aSkaraa iseT cxovrebiseul unar-CvevebTan mi-
marTebaSi, rogorebicaa iniciativebis gamoCe-
na, dasaxuli amocanebis Sesrulebisas pasuxis-
mgeblobis aReba, drois damoukideblad marTva 
da Tavisuflebis piradi interesebis sasargeb-
lod gamoyeneba.
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Introduction and Purpose

Few studies have explored what meanings students 
construct through school library use, and the difficulty 
of identifying and describing what and how students 
learn through the school library has been observed in 
earlier research. Streatfield and Markless (1994) ac-
knowledged the problem for researchers in the title of 
their report. Invisible Learning. Their research interest 
was not to map school library use, but to discern its ef-
fect on student learning. Their findings indicated that 
learning through the school library was influenced by 
a variety of interacting factors (resources, organization-
al structures, pedagogical ideas) and by actors such as 
teachers, administrators, librarians, and students, that 
is, the “school culture” in which the library is set. Wil-
liams and Wavell (2001) found that enhanced student 
learning through the school library was particularly ev-
ident in relation to life skills such as taking initiative, 
accepting responsibility for one’s task, being indepen-
dent in the use of time, and using one’s freedom to ex-
plore topics of personal interest.

Our research project. Learning through the school 
library (LearnLib), aimed at exploring what meanings 
students construct through the school library and how 
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Cveni kvleviTi proeqti swavla saskolo 
biblioTekis meSveobiT (LearnLib), miznad isaxav-
da im mniSvnelobebis gagebas, romlebsac moswa-
vleebi qmnian saskolo biblioTekis meSveobiT 
da rogor iqmneba es mniSvnelobebi. skanlonis, 
isrofis, merfis (1999) da aleqsandersonis 
(2002) mixedviT mniSvnelobebi saskolo konte-
qstSi iqmneba TandaTanobiT, rac gulisxmobs 
uwyvet cvlilebebs samuSao procesis mim-
dinareobisas. mniSvnelobis Seqmna socialur 
process warmoadgens da SesaZlebelia gavigoT, 
rogorc urTierTqmedeba, romlis drosac 
moswavleebis fiqrebi da komunikaciuri qmede-
bebi formas iZens da moswavleebi koordinire-
bas uweven sakuTar qmedebebs sxvadasxva gziT. 
interpretacia exeba intersubieqturobas (in-
tersubjectivity), romelic dakavSirebulia studen-
tebis rogorc verbalur komunikaciasTan, aseve 
operaciebTan, romlebsac isini asruleben bib-
lioTekaSi informaciis Ziebisas. 

proeqti swavla saskolo biblioTekis meS-
veobiT yuradRebas amaxvilebs imaze, Tu rogor 
iyeneben moswavleebi biblioTekasa da sxva sain-
formacio wyaroebs informaciis mosaZieblad 
da gamosayeneblad saSinao davalebebis Sesru-
lebis procesSi. Sesabamisad, Cveni kvleviTi in-
teresi ZiriTadad mimarTuli iyo biblioTekis, 
rogorc swavlisTvis saWiro informaciis miRe-
bis saSualebis mimarT. Cven aRviqvamT infor-
maciis moZiebis da misi gamoyenebis process, 
rogorc gamorCeuls, magram ara izolirebuls 
saSinao davalebis sxva nawilebisagan, rogo-
rebicaa Seswavlis sagani, prezentaciis for-



11

these meanings are constructed. According to Scan-
lon, Issroff, and Murphy (1999) and to Alexandersson 
(2002), meaning in school contexts is constructed grad-
ually, which involves continual change while work pro-
ceeds. Construction of meaning is a social process and 
may be understood as an interaction in which the stu-
dents’ thoughts and communicative actions take shape 
and where the students in various ways coordinate their 
actions. This interpretation is about intersubjectivity, 
which is connected to students’ actions, both their verbal 
communication and the operations that they perform 
when they search for information through the library.

The LearnLib project concentrated on how stu-
dents use the library and other information paths and 
sources in order to seek and use information for their 
assignments. Our research interest was thus directed to-
ward the library as a means of acquiring information for 
learning tasks. We view information seeking and use as 
a process that can be discerned, but cannot be isolated 
from other dimensions of an assignment such as subject 
matter, forms of presentation, and other frameworks for 
the completion of a task such as described by Kuhlthau 
(1993). In our study, we interpret the school library as 
part of such frameworks. The focus of this article is on 
students’ construction of meaning of the school library 
as a space for learning including its various artifacts such 
as computers, books, pictures, and so on.
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mebi da davalebis Sesasruleblad saWiro sxva 
niuansebi, rogorc aRwerilia kultos (1993) 
mier. Cvens kvlevaSi saskolo biblioTeka ga-
nixileba rogorc am procesis erT-erTi Semad-
geneli nawili. am statiis mTavari Temaa stu-
dentTa mier mniSvnelobebis Seqmna saskolo 
biblioTekaze, rogorc saswavlo sivrceze, maT 
Sorisaa sxvadasxva artefaqtebi, rogorebicaa 
kompiuterebi, wignebi, fotoebi da a.S.

saskolo biblioTekebis  
sivrciTi Taviseburebani

Tomasidan (Thomas, 1999) elis (Ely, 1992) citi-
rebis Tanaxmad, onlain informaciis moZiebisa 
da internet kavSirebis Sedegia is, rom skolis 
biblioTeka grZeli oTaxi ki ara, funqciaa. Tum-
ca Cvens kvlevaSi vxedavT, rom saskolo biblio-
Tekebi erTdroulad aris rogorc lokaluri/
fizikuri, aseve globaluri/virtualuri ad-
gili da sxvadasxva SesaZlo kontentis swavlis 
sivrce. saskolo biblioTekebis adreuli mk-
vlevrebi erTmaneTisgan ganasxvaveben skolis 
biblioTekis oTaxebsa da skolaSi arsebul sxva 
oTaxebs, gansakuTrebiT saklaso oTaxebs. es 
gansxvavebebi exeba, magaliTad, obieqtebis gan-
lagebas, met Tavisufal sivrces, xSirad rbil 
avejs, wignebis Taroebs, romlebsac aqvT mra-
valferovani media da kompiuterebis samuSao 
blokebi. skolis biblioTekebis aRwerisTvis 
gamoiyeneba metaforebi: „biznesis axali idee-
bis, SeTavazebebis aRqmis adgili“, „pirovnuli“ 
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Special Characteristics of School Libraries

According to Ely (1992, cited in Thomas, 1999), a 
consequence of online information seeking and Inter-
net connections is that the school library is no longer 
a room, but a function. However, in our study, we see 
school libraries simultaneously as local/physical and 
global/virtual places and spaces for learning of various 
possible content. Earlier school library research empha-
sizes differences between the school library room and 
other rooms in a school, especially classrooms. These 
differences concern, for example, the layout of the fa-
cilities — more free space, often soft furniture, book-
shelves carrying a large variety of media, and a number 
of computer work-stations. Metaphors used to describe 
school libraries include “a business reception area,” “a 
space with personality,” and “a safe haven for students” 
(Streatfield & Markless, 1994, pp. 102-103). These met-
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da „moswavleTa myudro navsayudeli“ (Streatfield & 
Markless, 1994, gv. 102-103). dresmeni (Dressman, 1997) 
xazs usvams, rom skolis biblioTeka xasiaTdeba 
struqturiT, romelic ar aris skolis arcerT 
sxva oTaxSi. es struqtura warmodgenilia kla-
sifikaciis sistemiT, romelic gTavazobT sa-
myaros Semecnebis gansxvavebul organizacias 
saswavlo sagnebTan da saskolo wlebTan dakav-
Sirebuli codnis upiratesad miRebis saskolo 
organizaciasTan SedarebiT. ufro metic, sko-
lis biblioTeka aris sajaro sivrce, romelic 
skolaSi yvelasTvis Riaa da amave dros uzrun-
velyofilia anonimuroba, rac Tavis mxriv da-
moukideblobis potencials gvTavazobs (Dress-
man, 1997). rafstes (2001) eTnografiuli kvleva 
orientirebulia ori skolis ufrosklaselTa 
mier biblioTekiT sargeblobaze. misi daskvne-
bis Tanaxmad, skolis biblioTeka e.w. „forova-
ni” oTaxia, romelsac aqvs potenciali mniSvne-
lobebis gadanacvlebisa resursebis da wesebis, 
aseve im codnisa da swavlis xedvis Sesabamisad, 
romelic gavrcelebulia skolaSi.

skancem (Skantze, 1989) gamoikvlia rogor 
gamoiyureba sami skolis SenobaSi fizikuri 
garemo da arqiteqtura moswavleTa gadmosa-
xedidan. man aRmoaCina, rom dabali klasis 
moswavleebi (7-11 wlis asakSi) fizikur gare-
mos TavianTi SegrZnebebis saSualebiT ukav-
Sirdebian. maRali klasebis moswavleebi (12-15 
wlis asakSi) acnobiereben detalebsa da for-
mebs. maT esmiT da SeuZliaT fizikuri garemo 
egzistencialur kiTxvebsa da iseT Temebs dau-
kavSiron, rogorebicaa komunikabeluruba, swa-
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aphors suggest a space of safety, of something special, 
and of friendliness. Dressman (1997) underlines that 
the school library is characterized by a structure not 
present in any other school room; this structure is rep-
resented by the classification system, which offers a 
different organization of knowledge about the world 
than the predominant school organization of knowl-
edge linked to teaching subjects and the school years. 
Moreover, the school library is a public space, open for 
everybody in a school and at the same time permitting 
anonymity, which in turn offers potential for indepen-
dence (Dressman, 1997). Rafste’s (2001) ethnographic 
study focused on senior high school students’ use of 
their library in two schools. According to her findings, 
the school library is a “porous” room with the potential 
of shifting meanings dependent on resources and rules 
and according to the view of knowledge and learning 
prevalent in the school.

Skantze (1989) explored how the physical environ-
ment and architecture appear from a student perspec-
tive in three school buildings. She found that young 
students (ages 7-11) relate to the physical environment 
through their senses. Older students (ages 12-15) think 
consciously about the details and forms. They conceive 
and interpret the physical environment in relation to 
existential questions and to themes such as being socia-
ble, getting through school, being independent, taking 
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vla, damoukidebloba, pasuxismgeblobis aReba, 
Tavisuflebis mopoveba da moqmedebebsa da ga-
remoze kontroli. skancem daadgina, rom samive 
skolaSi saklaso oTaxebi xSirad asocirebuli 
iyo erTferovnebasa da avtonomiis naklebobas-
Tan, xolo biblioTekebi, rogorc Cans, warmoqm-
nidnen SesaZleblobas aRmoCenis, aRfrTovane-
bisa da simSvidisTvis.

kvlevis daskvnebi, romlebic exeba saskolo 
biblioTekebis Taviseburebebs, sxva saskolo 
dawesebulebebTan SedarebiT, badebs kiTxvas, 
Tu ra mniSvnelobebi eniWeba moswavleebisa da 
saskolo biblioTekis oTaxis urTierTzemoqme-
debas konkretul saswavlo situaciebSi.

damatebiTi Teoriuli perspeqtivebi

skolis biblioTekis swavlisa da moswa-
vleebis mier skolis biblioTekis mniSvnelobis 
gasacnobad, gamoyenebul iqna ori Teoriuli 
perspeqtiva. pirveli, saljos (Saljo, 1999) mier 
aRwerili sociokulturuli perspeqtiva, ro-
melmac safuZveli Cauyara kiTxvebs moswavle-
Ta swavlaze, maT saqmianobasa da biblioTekaSi 
mimdinare socialur urTierTobebze. swavlis 
Sesaxeb sociokulturuli TvalsazrisiT, Cven 
ganvixileT moswavleTa kontaqti artefaqteb-
sa da xalxTan, uSualod skolis biblioTekis 
da misi saSualebiT, monawileoba socializa-
ciis swavlaSi, romelSic saskolo biblioTe-
ka SeiZleba gvesmodes, rogorc „kulturuli 
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responsibility, gaining freedom, and taking control over 
their actions and surroundings. Skantze found that, 
in all three schools, classrooms were often associated 
with monotony and lack of autonomy, whereas libraries 
seemed to offer possibilities for discovery and excite-
ment as well as peace and quiet.

The research findings referring to the special char-
acteristics of school libraries as compared with other 
school facilities gave rise to the question about what 
meanings are constituted through the interaction be-
tween students and the school library room in specific 
learning situations.

Complementary Theoretical Perspectives

To understand both learning through the school 
library and students’ construction of meaning of the 
school library as a space, two theoretical perspectives 
were used. First, a sociocultural perspective, as de-
scribed by Saljo (1999), was the basis for the questions 
on students’ learning and on their activities and social 
interaction in the library. From a sociocultural per-
spective on learning, we considered students’ contact 
with artifacts and people — in and through the school 
library — as participation in a socialization exercise 
where the school library can be understood as a “cul-
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instrumenti“, romelsac aqvs komunikaciuri 
funqcia. aqtivobebi, romlebic mimdinareobs 
skolis biblioTekaSi an misi saSualebiT, so-
cialuri da sakomunikacio xasiaTisaa. isini 
kulturuli konteqstis nawilia da SesaZloa 
gansxvavebuli iyos sxvadasxva skolaSi, bevri 
saerTo niSan-TvisebiT gamoirCeodes.

meore, fenomenologiuri perspeqtiva ga-
moiyeneba skolis biblioTekis, rogorc sivr-
cis an oTaxis gasagebad. terminis _ fenome-
nologiuri gamoyenebiT, Cven vgulisxmobT 
egzistencialur tradicias da mivmarTavT Se-
mecnebis meTods, romelic cdilobs aRweros 
adamianis gamocdilebis fundamenturi, arse-
biTi Tvisebebi da is samyaro, romelSic gro-
vdeba es gamocdileba. bevrma filosofos-
ma fenomenologiis sferoSi, rogorebicaa 
edmund huserli, martin haidegeri da moris 
merlot-ponti, Caatares Teoriuli da sistema-
turi kvleva adamianis cxovrebaSi sivrcisa da 
adgilis mniSvnelobis Sesaxeb. van manenis (van 
Manen, 1990) fenomenologiur midgomaSi centra-
lur adgils ikavebs varaudi, romlis Tanaxmad 
adamianebsa da samyaros Soris iseTi mWidro 
kavSiria, rom TiToeuli maTgani qmnis da asaxa-
vs erTmaneTs. adamianebi moqmedeben samyaroze, 
ara ise, rogorc subieqtebi obieqtze, aramed 
SeigrZnoben arsebas, romelTa moqmedeba, qce-
va da gageba yovelTvis gaTvaliswinebuli da 
ganviTarebulia samyaroSi, da romelic, Tavis 
mxriv, mxars ubams da asaxavs am qcevas. fenome-
nologiuri TvalsazrisiT, adgili da sivrce 
arasodes aris gancalkevebuli adamianebisgan: 



19

tural tool” with a communicative function. The activi-
ties that take place in or through the school library are 
social and communicative. They are part of a cultural 
context and can vary from school to school, but they 
can also have a great deal in common.

Second, a phenomenological perspective is used to 
understand the school library as space or as a room. In 
using the term phenomenological, we refer to the exis-
tential tradition, and we refer to a way of knowing that 
seeks to describe the underlying, essential qualities of 
human experience and the world in which that expe-
rience happens. Many philosophers in the field of phe-
nomenology, such as Edmund Husserl, Martin Heideg-
ger, and Maurice Merleau-Ponty, have made theoretical 
and systematic investigations about the meaning of 
place and space in human life (van Manen, 1990). Cen-
tral to the phenomenological approach is the assump-
tion that people and world are intimately related such 
that each makes and reflects the other. People do not 
act on the world as subjects in relation to an object, but 
rather are experiencing beings whose actions, behav-
iors, and understandings always presuppose and unfold 
in a world that is, in turn, supported by and a reflec-
tion of these actions, behaviors, and understandings. 
From a phenomenological perspective, place and space 
are never disconnected from people: they are related to 
people’s position in the room and use of the room and 



20

isini ukavSirdebian adamianebis mdgomareobas 
oTaxSi da oTaxis gamoyenebas, aseve adamianebis 
zraxvebs. adgils da sivrces didi egzistenci-
aluri mniSvneloba aqvs adamianebisTvis. swo-
red isini aniWeben pirovnebas adamianur TviT-
myofadobas. 

arqiteqturis kvlevaSi oto fridrix bol
nom [Otto Friedrich Bollnow] (1963) SeimuSava „ganc-
dili oTaxis“ (“the experienced room”) Teoriuli 
safuZveli. bolnos azriT, gamoTqma „adamiani 
oTaxSi aris“ miuTiTebs imaze, rom adamiani ga-
gebulia, rogorc sivrceSi moTavsebuli obieq-
ti, anu rogorc nivTia moTavsebuli konteiner-
Si. Tumca adamiani ar aris sagani saganTa Soris, 
aramed aris sakuTar samyarosTan sxvadasxva 
gziT dakavSirebuli subieqti. fenomenolo-
giaSi xSirad aris naxsenebi gancdili oTaxis 
koncefcia, rac gulisxmobs, rom oTaxi aris ro-
gorc gancdili, ise arsebiTi. gancdili oTaxi 
unda gavigoT, rogorc oTaxi, romelic yovelT-
vis arsebobs fizikur subieqtTan mimarTebaSi. 
oTaxSi Sesuli adamiani oTaxs sxvadasxva gziT 
gardaqmnis. aqedan gamomdinare oTaxs sxva-
dasxva ganzomileba eniWeba. erTi ganzomileba 
ukavSirdeba piris nebas, ganzraxvas da miznebs 
_ igi aqtiuri sxeulisTvis miweril moqmedeba-
Ta oTaxia. kidev erTi ganzomileba exeba imas, 
Tu rogor aRviqvamT oTaxs Cveni grZnobebiT. 
Tqven SegiZliaT uwodoT mas mxedvelobiTi 
oTaxi, smeniTi oTaxi, gemovnebiTi oTaxi an Sexe-
biTi oTaxi, imisda mixedviT, Tu romel grZno-
baTa organoebs viyenebT misi gancdisas. oTaxis 
suli oTaxs kidev erT ganzomilebas matebs _ 
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also to people’s intent. Place and space are of great exis-
tential significance for people. They give the person his 
or her identity.

In the research of architecture. Otto Friedrich 
Bollnow (1963) developed a theoretical foundation of 
“the experienced room.” Bollnow means that the ex-
pression “man is in the room” indicates that a man is 
understood as an object — like an item in a container 
— in space. However, a man is not an item among oth-
er items, but a subject relating to its world in different 
ways. In phenomenology, the concept of the experi-
enced room is often referred to, implying that the room 
is both experienced and substantial. The meaning of the 
experienced room should be realized as a room always 
being in relation to a physical subject. When a person 
occupies the room, it is being shaped in different ways. 
Consequently, the room embraces several dimensions. 
One dimension is linked to a person’s will, intention, 
and aims — a room of actions assigned to the active 
body. Another dimension is linked to how we experi-
ence the room through our senses. We can call it a visu-
al room, a hearing room, a taste room, or a feeling room 
based on the senses we use in the experience. The spirit 
of the room adds a further dimension — an atmosphere 
room in relation to a living person. Every room or space 
is affected by a special atmosphere that penetrates every 
part of it. The various tasks that are carried out in the 
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igi atmosferuli oTaxicaa cocxal adamianTan 
mimarTebiT. TiToeul oTaxSi an sivrceSi gansa-
kuTrebuli atmosfero sufevs, romliTac misi 
yoveli nawilia gaJRenTili. realur oTaxSi 
Sesrulebuli sxvadasxvagvari qmedeba gavlenas 
axdens oTaxis atmosferoze.

 warmodgenil kvlevaSi Cven ganvixileT sa-
kiTxi, Tu rogor qmnis sivrce da dominanturi 
maxasiaTeblebi biblioTekaSi moswavleTa qce-
vis wesebs, Tu rogor SeiZleba maTSi kanonie-
rad CaerTos swavlebis mTeli procesi (Beach, 
1995; Giddens, 1984). 

meTodologia, monacemTa Segroveba da 
analizi

monacemebi Segrovda SvedeTis oTxi munici-
palitetis Svid skolaSi 2001-2002 wlebSi da 
ganxorcielda daaxloebiT 90 saskolo viziti. 
skolebi monawileobdnen orwlian ganviTare-
bis proeqtSi, romlis mizani iyo saskolo bib-
lioTekebis pedagogiuri rolis gaZliereba. 
skolebis areali Sereuli iyo socialur-eko-
nomikuri pirobebis gaTvaliswinebiT, amasTan 
arc erT maTgans aq hqonda dominanturi pro-
fili. Svidi skola Sveduri skolebis erTian 
sivrces warmoadgenda da moicavda rogorc 
qalaqis skolebs, aseve soflis skolebsa da 
skolebis yvela saganmanaTleblo done, dawye-
biTidan umaRlesi saSualo skolis (senior high 
school) CaTvliT.

monacemebi Segrovda 11 klasis 260 moswa-
vlisgan (8-19 wlis asakis). kvlevaSi monawile 
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actual room will exert an influence on the atmosphere.
In the study presented here, we were looking at how 

both the space and the dominant patterns in the students’ 
use of the library form rules for how learning can legiti-
mately emerge in them (Beach, 1995; Giddens, 1984).

Methodology, Data Collection, and Analysis

Data were collected at seven schools in four munic-
ipalities in Sweden during the period 2001-2002, and 
roughly 90 school visits were carried out. The schools 
were participating in a two-year development project 
to strengthen the pedagogical role of their school li-
braries. The catchment areas of the schools were mixed 
as regards socioeconomic conditions with no domi-
nant profile connected to any one of them. The seven 
schools were representative of Swedish schools in gen-
eral and included city schools, as well as rural schools 
and schools on all educational levels from elementary 
to senior high school.

Data were collected from 260 students from 11 
grades (8-year-olds to 19- year-olds). In the schools 
observed, students were grouped by age (7-year-olds 
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skolebSi moswavleebi dajgufdnen asakis mixe-
dviT (7 wlianebi _ 1-el klasSi, 8 wlianebi _ 
me-2 klasSi da a.S.). kvlevaSi aseve monawileob-
da 18 maswavlebeli, Svidi direqtori da cxra 
biblioTekari. monacemTa didi nawili moicavs 
72 sadamkvirveblo sesiis savele Canawers, maT 
Soris moswavleebTan, maswavleblebTan, dire-
qtorebsa da biblioTekarebTan interviueb-
sa da saubrebs. imis gamo, rom kvleviTi proe-
qtis saboloo mizani iyo imis garkveva, Tu ra 
mniSvnelobis matarebelia moswavleebisTvis 
skolebis biblioTekebi, Cven yuradReba gavama-
xvileT moswavleTa perspeqtivaze eTnografiu-
li meTodebis gamoyenebiT. maswavleblebTan, 
biblioTekarebTan da direqtorebTan saubari 
gamoyenebuli iqna moswavleTa saswavlo situa-
ciebis konteqsturi gagebisTvis. yvela savele 
SeniSvna warmoiSva moswavleebis mier Sesru-
lebul davalebebTan dakavSirebul konkretul 
saswavlo situaciidan gamomdinare. mkvlevrebi 
daakvirdnen moswavleTa swavlis procesebs da-
nergvidan daskvnamde, iseTi davalebebis Ses-
rulebis procesebs, romlebic moiTxovda bib-
lioTekaSi, agreTve sxva arxebSi informaciis 
damoukideblad moZiebasa da gamoyenebas. amg-
varad, aucilebelia aRiniSnos, rom Cveni kvle-
va ar moicavda yvela saskolo biblioTekas da 
moicavda im saskolo biblioTekebs, romlebSic 
saskolo davalebebis Sesasruleblad aucile-
beli iyo informaciis damoukidebeli Zieba da 
gamoyeneba. saskolo biblioTekis sxvagvar ga-
moyenebas, rogoricaa kiTxva siamovnebisTvis, 
ar davkvirvebivarT.
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in grade 1, 8-year-olds in grade 2, etc.). Data collec-
tion also included 18 teachers, seven principals, and 
nine library staff. The greater part of the data collection 
consisted of field notes derived from 72 observation 
sessions, including interviews and conversations with 
students, teachers, principals, and library staff. Because 
the overall aim of the research project was to explore 
what meanings students construct through the school 
library, we focused on the students’ perspective by us-
ing ethnographical methods. Conversations with teach-
ers, librarians, and principals were used for contextual 
understanding of students’ learning situations. All field 
notes were generated from concrete learning situations 
related to tasks carried out by students. The researchers 
followed students’ learning processes, from introduc-
tion through conclusion, during students’ work with as-
signments requiring independent information seeking 
and use in the library as well as via other channels. Thus 
it is important to note that our study did not include all 
school library use, but was restricted to school library 
use related to study assignments requiring independent 
information seeking and use by the students. Other 
kinds of school library use such as reading for pleasure 
were not observed for this study.

We also administered a questionnaire to all 260 
students and received 245 responses. Questions were 
similar to those used in the interviews with the stu-
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msgavsi kiTxvebiT Cven aseve CavatareT in-
terviu 260 moswavlesTan da miviReT 245 pasuxi. 
kiTxvebi exeboda sakiTxebs: ras fiqroben moswa-
vleebi miRebuli davalebebis miznebze, ra un-
daT gaigon moZiebul informaciiT, rogor moi-
poves wyaroebi, rogor gamoiyenes mopovebuli 
wyaroebi prezentaciis mosamzadeblad, dava-
lebebis Sesrulebisas rogor TanamSromlobd-
nen sxva moswavleebTan, maswavleblebsa da bib-
lioTekarebTan da bolos, ra codna SeiZines 
davalebis Sesrulebis Sedegad. 

am statiisaTvis empiriuli masalis ana-
lizi mimarTulia saskolo biblioTekis, ro-
gorc moswavleebisTvis saswavlo sivrcis mniS-
vnelobis garkvevisken. amis misaRwevad, yvela 
savele Canaweri mkacrad iqna gadamowmebuli, im 
masalebis identificirebisTvis, romlebic See-
sabameboda moswavleTa gamocdilebas skolis 
biblioTekis darbazSi. monacemebi miRebul 
iqna biblioTekaSi moswavleTa qcevebze mkvle-
varTa dakvirvebiT, moswavleTa monaTxrobidan 
gamomdinare maT mier biblioTekis gamoyene-
bis Sesaxeb, mkvlevrebTan uSualo saubrebiT, 
an TanaklaselebTan, maT maswavleblebTan da 
biblioTekarebTan komunikaciiT. analizSi ga-
moyenebulia agreTve saskolo biblioTekis ga-
moyenebis Sesaxeb moswavleTa Sevsebuli kiTxva-
rebis monacemebi. Cven mier Seswavlil 11 klass 
Soris, oTxi arasodes wasula biblioTekaSi 
davalebis Sesrulebisas. es niSnavs, rom me-2 
da me-3 klasebis (9 wlamde asakis) skolisa da 
specialuri saganmanaTleblo dawesebulebebis 
moswavleebi ar moiazrebian am statiaSi war-
modgenil SedegebSi.
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dents. The questions concerned what students thought 
about the purpose of their task; what they wished to 
find out through information seeking; how they went 
about finding their sources; if and how they used the 
school library; how they used their sources in order to 
prepare presentations; how they interacted with fellow 
students, teacher, and librarian during their work; and 
finally, what they learned through the task.

For this article, analysis of the empirical materi-
al is directed toward identifying the meanings of the 
school library as a space for learning as experienced 
by the students. To achieve this, all the field notes were 
closely scrutinized to identify material relating to stu-
dents’ experiences of the school library room. The data 
used derive either from the researchers’ observations of 
students’ behavior in the library or from how students 
talked about how they used the library either in direct 
conversation with the researcher or through communi-
cation with fellow students, their teacher, or the librar-
ian. Data from the questionnaires regarding questions 
on students’ use of the school library were also used 
in the analysis. Among the 11 grades observed in our 
study, four never visited the library for purposes relat-
ed to the assignments under observation. This means 
that students in Years 2 and 3 (younger than age 9) and 
students in special education classes are not included in 
the findings presented in this article.
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Sedegebi

skolis biblioTeka rogorc sivrce, aris 
adgilobrivi arena (local arena), sfero, romelic 
xels uwyobs moswavleTa codnis ganviTarebas, 
rac aisaxeba skolis SinaganawesSi. saskolo 
biblioTekis Seqmna da gamocdileba ganasa-
xierebs fizikuri oTaxis bunebas da rogorc 
oTaxi, gamoiyeneba sxvadasxva moqmedi pirebis 
mier, maTi survilebis, azrebisa da CarTulo-
bis unaris Sesabamisad. magaliTad, rodesac 
moswavleebi Sedian saskolo biblioTekaSi, 
raTa miiRon is, rasac biblioTeka specifikuri 
formiTa da obieqturad sTavazobs, isini aseve 
Rebuloben imasac, rasac sTavazobs biblioTeka 
oTaxis gamocdilebis TvalsazrisiT da rasac 
Seicavs da warmoadgens igi subieqturad. gark-
veuli azriT, moswavleebi biblioTekis oTax-
Si erTdroulad imyofebian, Tumca sxvadasxva 
konkretul movlenaTa wyalobiT, TiToeuli 
moswavle oTaxis cnobierebas an oTaxTan ur-
TierTobas individualurad aRiqvams. 

Svid saskolo biblioTekaSi SevamCnieT Ta-
nagrZnoba da CarTuloba (empathy and engagement), 
profesionalizmi da informaciis moZieba, ko-
munikacia da urTierTqmedeba. Cven aseve aRmo-
vaCineT meqanikuri da pasiuri moqmedebebebi da 
sxvadasxva moqmed pirs Soris TanamSromlobis 
faqtobrivi ararseboba. saskolo biblioTe-
kis organizaciam SezRuda masSi socialuri 
cxovreba. Cveni kvlevis SedegebiT aSkara gax-
da, rom abonentTa momsaxurebis magida qmnida 
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Findings

The school library as a space is a local arena, a 
sphere supporting the development of student knowl-
edge, which is reflected in the legislative rules of school. 
The creation and experience of the school library is em-
bodied by the character of the physical room and by 
the use of the room according to the ability of the dif-
ferent actors, their desires, thoughts, and engagement. 
When, for example, students enter the school library to 
participate in what the library offers in a concrete way 
and in an objective sense, they also take part in what 
the library offers from the point of view of their expe-
rience of the room and what it contains and presents in 
a subjective way. In one sense, the students are present 
all at the same time in the library room, but, through a 
variety of concrete experiences, each student is devel-
oping an individual relation to the room, a sort of room 
consciousness or room relationship.

In the seven school libraries, we observed empa-
thy and engagement, professionalism and information 
seeking, communication and interaction. However, we 
also found mechanical and passive action and a great 
lack of collective cooperation between the various ac-
tors. The organization of the school library limited 
social life within it. In our study, it became obvious 
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sazRvars moswavleTa sivrcesa da biblioTe-
karis kuTvnil sivrces Soris. es sivrce aseve 
gamoricxavda maswavleblebs, ris sanacvlod, 
maswavleblebi biblioTekis darCenil sivrces 
moswavleebTan iziarebdnen. wignebis karadebis 
ganlageba sxvadasxvagvarad niRbavda sivrcis 
realur dagegmarebas, xolo Taroebs Soris 
gasasvlelebma didi oTaxi ramdenime patara 
oTaxad dayo. samkiTxvelo kamerebma da „viwro 
bilikebma“ aseve Seqmna „oTaxi oTaxSi“. moswav
leebi adreul asakSive SeTanxmdnen Tu rogor 
gamoeyenebinaT maT xelT arsebuli sivrce da 
amitom, iSviaTad warmoiSoboda konfliqtebi 
am sivrcis gamoyenebisas.

Cveni kvleviT dadasturebuli saskolo 
biblioTekebis sxvadasxvagvari gamoyenebis Se-
saZlebloba SeiZleba ganvixiloT saskolo bib-
lioTekis, rogorc mTlianis sxvadasxva ganzo-
mileba.

wignebisa da faqtebis sacavi

biblioTekis yvelaze TvalsaCino daniSnu-
leba wignsacavis funqcia iyo, anu biblioTekis 
mTavari daniSnuleba proeqtebze samuSaod ma-
terialuri resursebis, upirveles yovlisa, 
wignebis miwodebaa. me-5-me-12 klasis moswavlee-
bi (11-18 wlis) wignebis moZiebisa da Semowmebis 
mizniT Tavad dadian biblioTekaSi. es gulis
xmobs, rom saSualo safexuris moswavleebis-
Tvis, biblioTeka fizikuri sivrcea. umcros 
klasebSi (me-2-me-4 klasSi anu 8-10 wlis bavSveb-
Si) „kvleviTi proeqtebisTvis“ anda specialu-
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that the circulation desk formed a border between the 
students’ space and the space belonging to the librari-
an. This space also excluded the teachers. Instead, the 
teachers shared the rest of the library space with the 
students. The arrangement of the bookshelves screened 
the floor space in several ways, and the passages be-
tween the shelves created small rooms within the larg-
er room. The reading comer — and the “footpath” to 
it — also created a room within the room. The students 
learned early on to agree on how to make use of the 
floor space at their disposal, and conflicts seldom arose 
about the use of the space.

Various meanings of the school library emerged 
from our data. These may be seen as various dimen-
sions of the meaning of the school library as a whole.

Warehouse for Books and Facts

The most obvious meaning of the library was as a 
warehouse for books, that is, the meaning of the library 
is to provide physical material for project work, mainly 
books. Higher-grade students — Years 5 to 12 (11-18-year-
olds) — visit the library themselves to search, retrieve, 
and check out books. This implies that for students at the 
secondary level, the library as a physical space is obvious. 
For “research” assignments in the lower grades. Years 2 
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ri saganmanaTleblo klasebis jgufebSi maswa-
vleblebs xSirad Tavad gahqondaT masalebi, 
ZiriTadad wignebi, romlebsac Semdgom sakla-
so oTaxSi iyenebdnen. rac niSnavs, rom skolis 
biblioTeka, rogorc fizikuri sivrce saklaso 
davalebebis Sesasruleblad umcrosklasel-
TaTvis, naklebad ganixileba. 

samuSao adgili _ biblioTekis, rogorc 
fizikuri sivrcis erT-erTi mniSvnelobaa. gan-
sakuTrebiT erT-erT skolaSi, romelSic ori 
klasis moswavleebi (15 wlis asakis) saskolo 
davalebebs oTxi Tvis ganmavlobaSi asrulebd-
nen. moswavleTa umravlesoba samuSao drois 
did nawils swored biblioTekaSi atarebda 
da kiTxvarSi miuTiTebda, rom biblioTekam 
didi wvlili Seitana davalebis Sesrulebis 
procesSi. 

biblioTekis monaxulebis mizezi xSirad 
wignis Zebna, saxlSi waReba an romelime beWdu-
ri wyaros daTvaliereba iyo. saskolo oTaxSi 
myofma moswavlem, romelic internetiT sar-
geblobda, Tqva: „iqneb wignic unda gvqondes. mo-
diT, biblioTekaSi wavideT“ (piteri, 18 wlis). 
8 wlis gogona, romelmac ori wigniTa da ramde-
nime beWduri gamocemiT internetidan isargeb-
la, ganacxada: „amjerad Cven unda gvesargebla 
biblioTekiT. Cveulebriv, me internetiT vsar-
geblobdi“ (ema, 15 weli), rac gulisxmobs, rom 
aRniSnuli ori wigniT sargebloba biblioTeka-
Si vizitis Sedegi iyo.

moswavleebisTvis aseve cnobilia, Tu ro-
gor isargeblon biblioTekiT faqtebis Ziebi-
sas. moswavleebi da maTi maswavleblebi Cveu-
lebriv iyenebdnen termins „faqtebi“, TiTqos 
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to 4 (8-10-year-olds) or in special education classes, the 
teachers would often check out the media, mainly books, 
which were then used in the classroom. This means that 
the school library as a physical space related to learning 
tasks may be less evident for younger students. It is re-
placed by physical books provided by the teacher to be 
used for learning in the classroom.

One meaning of the library as a physical space is 
that of a workplace. Especially in one school where two 
classes (15-year-olds) worked on an assignment for four 
months, most students spent most of their working time 
in the library and stated in the questionnaire that the 
library contributed much to their learning for this task.

The aim of searching for or borrowing a book or 
browsing any print source was often the motive for 
students to visit the library. A student who had been 
searching the Web in the classroom said, “Maybe we 
should have a book too. Let’s go to the library” (Peter, 
18 years). A girl in Year 8 who used two books and some 
printouts from the Web explained, “This time we had 
to visit the library. Normally I would search the Net” 
(Emma, 15 years). This

 implies that her two books were the outcome of an 
imposed visit to the library.

The students had an understanding of library use 
as finding facts. They and their teachers would normally 
use the term facts, hardly ever information or literature 
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is, rasac eZeben SeiZleba Canacvldes infor-
maciiT an literaturiT an nebismieri sxva si-
tyviT. qvemoT mocemulia interviu saSualo 
skolis moswavlesTan. kiTxvebi exeboda infor-
maciis moZiebis process da masSi asaxulia faq-
tebze aqcenti.

eni: veZeb faqtebs [titanikze]. 
interviueri: ra faqtebs?
eni: rodis aSenda, vin aaSena da ra SeiZleba 

momxdariyo, Tu droulad SeamCnevdnen.
interviueri: ras?
eni: aisbergs. (eni, 15 wlis) 

Semdegi kiTxvari gviCvenebs faqtebis gamo-
yenebas sxva gagebiT:

„daviwye qselSi Zebna, vipove bevri monace-
mi, daaTvaliere... (miuTiTebs 50-gverdian masa-
laze). Semdeg ki biblioTekars vkiTxe. vfiqrob, 
es yvelaferi kargia, jer ar maqvs wakiTxuli, 
axla mivdivar... yovel SemTxvevaSi, axla sakma-
risi faqtebi maqvs... jer wignebs gadavxedav“ 
(olofi, 15 wlis).

Cven terminis es interpretacia SegviZlia 
gavigoT minimum ornairad: (a) faqtebi SeiZleba 
gulisxmobdes informaciis calkeul nawilebs, 
kiTxvebze swor pasuxebs; (b) faqtebi SeiZle-
ba gulisxmobdes informaciis Sinaarss ufro 
farTo gagebiT, romelic mWidro kavSirSia Si-
naarsis codnasTan an davalebis TematikasTan. 
amasTan, informaciis gaazreba, rogorc faq-
tobrivi informaciis povnisa an mza pasuxebis, 
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or any other word. The following is the answer to an 
interview question put to a junior high school student 
about her information search process and illustrates the 
focus on facts:

Anne: I am searching for facts [on Titanic]. Inter-
viewer: What facts?

Anne: Well, when it was built, who built it and what 
might have happened if they had noticed in time.

Interviewer: Noticed what?
Anne: If they had seen the iceberg earlier. (Anne, 

15 years) The next illustrates the use of facts in a differ-
ent sense:

I started by searching on the Net, I found loads, 
look ... (points to some 50 pages of printouts), then I 
asked the librarian. I think this is all right, I haven’t read 
it yet, I am going to now ... Anyway, I have enough facts 
now... I’m going to look through the books a bit first. 
(Olof, 15 years)

We interpret this use of the term in at least two 
ways: (a) facts may mean discrete pieces of information, 
right answers to questions; (b) facts may also mean the 
content of information in a wider sense, closely related 
to the content knowledge or the subject matter of an 
assignment topic. However, an understanding of infor-
mation seeking as finding factual information or ready 
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SeiZleba zianis momtani iyos, rogorc zogier-
Ti Sinaarsis ufro Rrma gagebisTvis. limber-
gma (1999) daadgina, rom ufrosklaselTa mier 
informaciis moZiebis faqtis gageba gavlenas 
axdens swavlis cud Sedegebze, rom informa-
ciis moZieba, rogorc faqtis dadgena, Seusa-
bamoa rTuli saswavlo davalebisTvis. Learn-
Lib proeqtis Sedegebis Sesaxeb wina statiaSi 
(Alexandersson & Limberg, 2002), Cven aRvniSneT, rom 
informaciis moZieba, rogorc faqtebis moZie-
ba, ukavSirdeba informaciis gamoyenebas, ro-
gorc „teqstis gadacemas da transformacias“ 
(“transport and transformation of the text”) da rom es 
Sexeduleba iSviaTad aris eWvqveS dayenebuli. 
maswavleblebis an biblioTekarebis mier. amis 
Teoriuli axsna aris is, rom skolis diskur-
suli praqtikis Tanaxmad, swavla xdeba teqstis 
kopirebisa da damaxsovrebis gziT.

gaumWvirvale (opaque) sainformacio 
sistema

Cveni savele Canawerebidan Cans, rom stu-
dentebis umetesobas biblioTekis informa-
ciul sistemebze bundovani warmodgena aqvT, 
rogorc Taroebze wignebis ganlagebis, aseve 
katalogizaciis kuTxiT. rodesac mkvlevar-
ma studentebs hkiTxa, Tu rogor SeZlebdnen 
isini konkretuli nivTis povnas, maT iSviaTad 
hqondaT adekvaturi pasuxi. savele Canawere-
bis Tanaxmad, ufro xSirad studentebi wignis 
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answers may be detrimental to a view of learning as 
deeper understanding of some content. Limberg (1999) 
found that senior high school students’ understanding 
of information seeking as fact-finding interacted with 
a poor learning outcome on the subject matter. The 
conclusion was that an understanding of information 
seeking as fact-finding was inappropriate for a complex 
learning assignment. In an earlier article on outcomes 
from the LearnLib project (Alexandersson & Limberg, 
2002), we noted that the understanding of information 
seeking as fact-finding was connected to information 
use as “transport and transformation of text” and that 
this view was rarely challenged by teachers or librari-
ans. A theoretical explanation of this is that according 
to the school’s discursive practice, learning takes place 
through copying and memorizing text.

Opaque Information System

It is evident from our field notes that most students 
had blurred understandings of the information sys-
tems of the library, both as regards systems for shelv-
ing and systems for cataloguing or classification. When 
the researcher asked students how they would go about 
finding a specific item, they were rarely able to give an 
adequate explanation. The field notes show that more 
often than not students asked the librarian for help in 
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an statiis povnaSi daxmarebas biblioTekars 
sTxovdnen. amis miuxedavad, kiTxvarebi miuTi-
Tebs, rom studentebis umetesobisTvis masale-
bis moZieba biblioTekaSi martivia. es SeiZleba 
gulisxmobdes, rom biblioTekis erTi mniSvne-
lobaa gaumWvirvale an bundovani informaci-
uli sistema, sadac saWiroa daxmareba konkre-
tuli dokumentis mosaZieblad. alternatiuli 
gagebis mixedviT ki biblioTeka aris adgili, 
sadac informaciis moZieba martivia. am ukanas-
knelma mosazrebam SeiZleba gamoiwvios imed-
gacrueba Sesabamisi informaciis Ziebis dros 
warumateblobis SemTxvevaSi. 

sabiblioTeko sistemebis Sesaxeb moswav
leTa SezRuduli codna aseve TvalSisacemia 
internetze dafuZnebuli informaciuli sis-
temebis SemTxvevaSic. maSinac ki, Tu saqme exeba 
pedagogebisa da biblioTekarebis rekomendi-
rebul sxvadasxva sainformacio eqspertebis 
mier organizebul veb-katalogebs, naklebad sa-
varaudoa, rom romelime moswavle isargeblebs 
iseTi eleqtronuli biblioTekebiT, rogori-
caa bmulebis biblioTeka. bmulebis biblioTe-
ka SvedeTis saskolo qselis nawilia, romelic 
Seiqmna SvedeTis ganaTlebis erovnuli saagen-
tos mier; igi gankuTvnilia 10-15 wlis asakis 
moswavleebisTvis da moicavs garantirebuli 
xarisxis 3700-ze met saganmanaTleblo bmuls 
[http://www.skolverket.se/skolnet/english/index.html]. 
moswavleTa umravlesobam ar icis gansxvaveba 
domenze dafuZnebul veb-katalogebsa da Tema-
turad organizebul veb-katalogs (mag. Yahoo) 
Soris. rogorc Cans, isini upiratesobas aniWe-
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finding a book or an article. In spite of this, the ques-
tionnaires indicated that most students found it easy to 
retrieve material in the library. This may imply that one 
meaning of the library would be that of an opaque or 
incomprehensible information system where you need 
assistance in accessing a document. An alternative un-
derstanding would be that the library is a place where it 
is easy to find information. This latter view may lead to 
frustration or disappointment if or when searchers fail 
to retrieve relevant information.

Students’ limited understanding of library systems 
also applies to Web-based information systems. Even if 
teachers and librarians recommended the use of Web 
catalogues organized by various information profes-
sionals, hardly any student would use electronic librar-
ies such as the Link Library. The Link Library is part of 
the Swedish School Net set up by the Swedish National 
Agency for Education; it is targeted for school children 
10-15 years old and includes over 3,700 quality-assured 
educational links [http://www.skolverket.se/skolnet/
english/ index.html]. Most students did not know the 
difference between a Web catalogue organized by sub-
ject area (e.g.. Yahoo) and a search engine. They seemed 
to prefer to use search engines such as Altavista or Goo-
gle and often used them primitively, without appearing 
to know about basic tools or operators for narrowing, 
specifying, or broadening their searches.
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ben saZiebo sistemebs, rogoricaa Altavista an 
Google da xSirad sargebloben umartivesad, Zi-
riTadi instrumentebis an operatorebis gamo-
vlenis gareSe, Zebnis Semcirebis, gansazRvris 
an gafarToebis mizniT. zogjer, biblioTekaris 
rCeviT moswavle ufro warmatebiT axdens Zie-
bas monacemTa bazebSi. qvemoT moyvanil citata-
Si asaxulia 11 seqtembris movlenebze (mTavari 
Tema „terorizmi“ ) momuSave gogonas magaliTi: 

„bin ladeni ar iyo saZiebo sityva. rTuli 
mosaZebnia. SeiZleba imitom, rom mTlad faqti 
araa... ase Cans... rogorc gazeTebidan, ise ana-
litikuri wyaroebidan. ai, axla ukve vici Tari-
Ri da swored amis mixedviT moviZieb. interneti 
savsea Cvens TemasTan dakavSirebuli statie-
biT“ (anita, 18 wlis)

moswavleTa gageba internetiT informa-
ciis moZiebis mxriv ZiriTadad fokusirebuli 
iyo davalebis Temis Sesaxeb nebismieri wyaros 
moZebnaze. rogorc Cans, isini iSviaTad ganixi-
lavdnen Sesabamisi kriteriumebis sakiTxebs an 
wyaroebis sandoobas.

dasvenebisa da ganmartoebis adgili

Cveni monacemebiT, saskolo biblioTekis 
kidev erTi mniSvneloba dasvenebisa da ganmar-
toebis adgils gulisxmobs. am or warmodgenas 
Soris arsebobs urTierkavSiri, ramdenadac 
moswavleebs, romlebsac surdaT gaecdinaT gak-
veTili, gacdenisas biblioTekas, rogorc Tav-
Sesafars, ise iyenebdnen.
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Sometimes, with the advice of a librarian, a student 
would be more successful searching a database. The 
quote below illustrates one such example of a girl who 
was working on the events of September 11 (under the 
main project theme of “Terrorism”):

Bin Laden was not an index word. It is diffi-
cult to search, maybe this is because it is not really 
facts ... as it seems ... from newspapers and similar 
sources. Now I knew the date and used that for my 
query. The whole file is full of articles on our topic. 
(Anita, 18 years)

Students’ understandings of information seeking 
on the Web was generally focused on finding any source 
on the topic of their assignment. They rarely seemed to 
consider issues of relevance criteria or the credibility of 
sources.

Leisure-Refuge

Other meanings emerging from our data are those 
of the school library as a place of leisure and a place 
of refuge. There are connections between these two 
views, because students who wanted to get away from 
the classroom during lessons would use the library as a 
refuge. The need to search for a book on a project topic 
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proeqtis TemasTan dakavSirebiT wignis 
Zebnisas saklaso oTaxidan Tavis daRwevis au-
cilebloba moswavleebs maTTvis sasurvel Ta-
visufal sivrces aZlevda, zogjer maT saSu-
aleba eZleodaT saskolo biblioTekis sivrce 
TamaSebisTvis, internet sivrceSi saubrebis an 
dasvenebisa da garTobis sxva saSualebebisTvis 
gamoeyenebinaT. zemoTqmulidan Cans, rom xSir 
SemTxvevaSi moswavleebi biblioTekas gakveTi-
lis gacdenisTvisac iyenebdnen.

biblioTeka, rogorc TavSesafari aseve gu-
lisxmobs adgils, sadac SesaZlebelia mSvidi, 
saguldagulo muSaoba. Cvens masalebSi aris 
amis magaliTebi. Cveni kvlevis masalebSi arse-
bobs sxvadasxva asakis moswavleebTan gasaub-
rebis magaliTebi, romlebic biblioTekaSi da-
diodnen piradad arCeuli wignis mosaZebnad da 
wasakiTxad. Cveni masalebi aseve miuTiTeben ima-
ze, rom moswavleebi rbili avejiT siamovnebiT 
sargeblobdnen ara mxolod Tavisufal dros, 
aramed saskolo davalebaTa Sesrulebisas.

mkacri wesrigi da siwynare

Cveni kvlevis masalebSi biblioTeka mkacri 
wesebisa da wesrigis adgilia, zogierT skola-
Si moswavleebs biblioTekaSi Sesasvlelad an 
samuSaod saSvi an specialuri nebarTva sWir-
debaT. mkacri wesrigis sxva magaliTebi exeba 
wignebis Semowmebis wesebs an aslis gadamRe-
biT sargeblobis uflebas. wignis mimoqcevis 
kompiuteruli sistemis gaTiSvisas moswav
leebi Tanaxma iyvnen daecadaT an mogvianebiT 
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would legitimize an escape from the classroom and give 
students their desired free space, sometimes allowing 
them to use the space for games, chatting, or other re-
laxation. It appears that in many cases students’ inten-
tions in using the library during class periods were to 
achieve freedom from the classroom.

The notion of the library as a refuge may also in-
clude the library as a place for quiet, concentrated read-
ing. There are examples in our material of students of 
various ages who used library visits for finding and 
reading a book of their personal choice. Similarly, our 
material indicates that students willingly used soft 
furniture not only during leisure time, but also while 
working with study assignments.

Strict Order and Quiet

The library as a place of strict rules and order 
emerges in our material. In some schools, students 
needed a pass or a special permission for visiting or 
working in the library. Other examples of strict order 
concern rules for checking out books or permission to 
use the photocopier. If the computer for the circulation 
system was down, students accepted waiting or came 
back later for their books. Students seemed to be tol-
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dabrunebuliyvnen wignebisTvis. moswavleebi 
avlendnen didi moTminebis unarsa da biblio-
Tekas ganixilavdnen, rogorc mkacri wesebisa 
da wesrigis adgils. biblioTekaSi mozardTa 
da moswavleTa komunikacia swored rom amgvar 
interpretacias uwyobs xels. xSirad biblio-
Tekarebi akvirdebodnen, Tu rogor alagebdnen 
moswavleebi Taroebze wignebs, icavdnen srul 
siCumes da daJinebiT iTxovdnen gamoweris an 
aslis gadaRebis wesebis dacvas. biblioTeki-
saTvis damaxasiaTebeli klasifikaciis siste-
mis struqturulma wesrigma xazi gausva bib-
lioTekis oTaxSi gansakuTrebuli wesrigis 
mniSvnelobas. informaciis moZiebis sakiTxebSi 
moswavleebis instruqtirebisas, biblioTe-
karebi, rogorc Cans, Zalze xSirad sTavazo-
ben gansazRvruli wesrigis dacvas sxvadasxva 
dokumentebTan urTierTobisas, saxeldobr: 
a) enciklopediebi, b) wignebi, g) perioduli 
gamocemebi, d) monacemTa bazebi da a. S. (Sdr.: 
„gzamkvlevis midgoma“, Kuhlthau, 1993, gv. 11). 
xazi unda gaesvas, rom biblioTekis specifi-
kuri struqturuli wesrigi ara mxolod zRu-
davs, aramed SeuZlia gamoiwvios potenciuri 
Tavisuflebac, radgan is samyaros Secnobis ga-
batonebuli saskolo wesrigis alternativad 
SeiZleba moviazroT (Sdr. Dressman, 1997).
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erant and developed an understanding of the library as 
a place of rigid rules and strict order. The communi-
cative interaction between adults and students in the 
library often encouraged this interpretation. More of-
ten than not, librarians were observed arranging books 
on the shelves, hushing for quiet, and insisting on the 
application of rules for checkout or photocopying. The 
structural order of the classification system character-
izing the library emphasized the meaning of a special 
order in the library room. While instructing students 
on information seeking, it seemed quite common for 
librarians to suggest that students follow a certain or-
der according to types of documents to be consulted, 
that is, (a) encyclopedias, (b) books, (c) periodicals, (d) 
databases, and so on (compare “a pathfinder approach,” 
Kuhlthau, 1993, p. 11). It is worth observing that the 
specific structural order of the library is not only re-
strictive, but may also offer potential freedom, because 
it is an alternative to the predominant school order of 
knowledge about the world (compare Dressman, 1997).
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kompiuteriT sargeblobiT adgili _  
virtualuri oTaxi

rac Seexeba skolis biblioTekas, rogorc 
kompiuteriT sargeblobis adgils, Cveni mo-
nacemebi gvaZlevs ramdenadme gansxvavebul 
suraTs. aSkara gansxvavebaa skolebs Soris, 
rac damokidebulia skolebSi kompiuterebis 
raodenobasa da maTi sxvadasxva adgilas ganawi-
lebaze. saskolo biblioTekebSi, romlebSic 
bevri kompiuteria, bevrma moswavlem kompiute-
rebiT isargebla internetSi informaciis mosa-
Zieblad. skolebSi, romlebSic kompiuterebi 
ganTavsebulia saklaso oTaxebSi an biblioTe-
kis miRma, skolis biblioTekas ZiriTadad iye-
nebdnen masalebis amosabeWdad. skolaSi, ro-
melSic bevri kompiuteri hqondaT, gamokiTxvam 
aCvena, rom moswavleTa 70% Tvlis kompiutere-
bi biblioTekaSi Zalze mniSvnelovania inter-
net sivrceSi monacemTa mosaZebnad. miuxedavad 
amisa, moswavleTa mcire nawili miiCnevs, rom 
kompiuteriT sargebloba nebismier adgilas 
(biblioTekaSi, saklaso oTaxSi, kumpiuterul 
laboratoriaSi an saxlSi) SeuZliaT. amgva-
rad, saskolo biblioTeka am moswavleTaTvis 
ufro fizikuri sivrcea, vidre _ virtualu-
ri. miuxedavad imisa, rom moswavleebi xazs us-
vamdnen, rom biblioTekaSi ganTavsebuli kom-
piuterebiT ufro sargeblobdnen internetSi 
informaciis ZiebisaTvis, savaraudod am moswa-
vleebisTvis Ziebis instruments warmoadgenda 
kompiuteri da ara biblioTeka. kompiuterebis 
saSualebiT xelmisawvdomi virtualuri sivr-
ce moswavleTaTvis mimzidveli da prestiJuli 
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Place for Computer Use — The Virtual Room

As regards the school library as a place for computer 
use, our data give a somewhat mixed picture. There were 
obvious variations between schools depending on the 
number and distribution of computers between various 
locations in the schools. In school libraries with many 
computers, students used them for information seeking 
on the Web. In schools where computers are placed in 
classrooms or other areas outside the library, the school 
library was used mainly for print material. One ques-
tionnaire from a school with many library computers 
revealed that 70% of the students viewed the computers 
in the library as very important for their information 
seeking. Nevertheless, few students referred to comput-
er use as the prime motive for visiting the library. The 
students would use computers for information seeking 
regardless of where they found them — in the library, in 
the classroom, in the computer lab, or at home.

Thus it appears that the school library implies 
a physical space rather than a virtual space for these 
students. Although they emphasized their preferenc-
es for Web-based information seeking and conducted 
many searches on library computers, students seemed 
to associate searching the Web with computers as tools 
rather than with the library as a tool. The virtual space 
accessible via computers appeared attractive and pres-
tigious to the students. Expressions of enthusiasm and 
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aRmoCnda. enTuziazmis gamoxatva da zogjer 
aRmoCenis sixaruli SegiZliaT naxoT internet-
Si ganTavsebul Cvens monacemebSi. amave dros, 
Cveni dakvirvebis Sedegebi miuTiTebs imaze, 
rom moswavleebs uWirT internetSi navigacia 
Ziebis sxvadasxva operatorebis gamoyenebis, 
napovni wyaroebis sandoobis an arasandoobis 
Sefasebis TvalsazrisiT (Sdr. amoucnobi in-
formaciuli sistema). iqmneba kompiuterebis 
virtualuri ganzomilebebi, Tumca aSkaraa, 
rom Cvens proeqtSi CarTuli moswavleebisTvis 
isini ar ukavSirdeba saskolo biblioTekebs.

momsaxurebis sfero

biblioTeka, rogorc momsaxurebis sfero, 
gamomdinareobs biblioTekaSi moswavleTa 
qcevisa da iq moswavleTa da mozrdilebis ur-
TierTmimarTebidan. moswavleebma ramdenime-
jer mimarTes biblioTekas teqnikuri daxma-
rebis misaRebad da imedovnebdnen daxmarebis 
miRebas, rac SeexebaT mozrdilebs, isini sava-
raudod, pasuxobdnen am molodinebs moTxov-
nili momsaxurebis dakmayofilebiT. biblio-
TekaSi maswavleblebic da biblioTekarebic, 
biblioTekaSi momsaxure personals warmoad-
genen moswavleebisTvis: afiqsirebdnen kavSi-
ris gawyvetas an qselis gaumarTaobas, uzrun-
velyofdnen biblioTekaSi aslis gadamReb an 
sxva mowyobilobebTan muSaobisas teqnikur da-
xmarebas. sainteresoa davfiqrdeT, mozrdile-
bis moswavleebis mimarT samsaxureobrivi mova-
leobiT dakisrebul teqnikur saqmianobasTan 
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sometimes of the joy of discovery are to be found in part 
of our data about the Web. At the same time, findings 
from our observations indicate that students have great 
difficulties navigating on the Web as regards searching, 
using various operators, and evaluating the authority or 
credibility of sources found (compare Opaque Infor-
mation System). The virtual dimensions of computers 
emerge, but they are not obviously connected to the 
school library for students in our project.

A Service Area

The library as a service area emerges from our ob-
servations of students’ behavior in the library and the 
interaction between students and adults there. Students 
repeatedly asked for technical assistance in the library 
and expected to get help, and adults appeared to re-
spond to those expectations by providing such services. 
Adults in the library, both teachers and library staff, 
acted as service personnel for students in the library: 
fixing broken connections or failing networks, pro-
viding technical assistance for photocopying or other 
machines in the library, as well as finding books on the 
shelves. It is interesting to reflect on the consequences of 
adults adopting a service role to the students as regards 
technical hitches. This may be in conflict with their oth-
er roles in supporting students in their construction of 
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dakavSirebul Sedegebze. es SeiZleba ewinaaR-
mdegebodes maT sxva rolebs moswavleTa mxar-
daWeraSi sxvadasxva koncefciis mniSvnelobisa 
da codnis Sinaarsis agebaSi. proeqt LearnLib-is 
Sedegebis Sesaxeb adrindel statiaSi (Alexander-
son & Limberg, 2002) Cven aRvniSneT, rom biblio-
TekaSi maswavleblebsa da moswavleebs Soris 
urTierToba ZiriTadad orientirebuli iyo 
davalebis Sesrulebis procedurul an teq-
nikur aspeqtebze, magaliTad, saZiebo siste-
maSi swori sakvanZo sityvis Caweraze, Zebnaze, 
sasurveli saitis, teqstebis an suraTebis swor 
moZebnaze. es procedurebi ZiriTadad emyare-
boda moswavleTa Zireul survilebs. es daskv-
nebi dadasturebuli da ganmtkicebulia moswa-
vleTa saqmianobisadmi axali dakvirvebebiT 
biblioTekaSi moswavleTa qcevebsa da momsaxu-
rebis molodinebze.

ganxilva da daskvnebi

LearnLib-is proeqtis Sedegad saskolo bib-
lioTekis sxvadasxva mniSvnelobaTa warmodge-
na gansxvavdeba saskolo biblioTekis, rogorc 
kvlevaze dafuZnebuli swavlebis rolis Sesa-
xeb arsebuli zogadi ritorikisgan. ritori-
kuli diskursis Tanaxmad, saskolo biblioTe-
kebi aris virtualuri, globaluri sivrceebi, 
rogorc cifruli informaciis koleqciebi. 

Cveni Sedegebi miuTiTebs imaze, rom sasko-
lo biblioTekebiT mosargeble moswavleebis-
Tvis biblioTeka fizikuri da ara virtualu-
ri sivrcea da maT ufro meti Semxebloba aqvT 
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meaning of various concepts and content knowledge. In 
an earlier article on findings from the LearnLib project 
(Alexandersson & Limberg, 2002), we reported that the 
interaction between teachers and students in the library 
mainly focused on the procedural or technical dimen-
sions of the task, such as writing the right keyword in 
the search engine, finding the right site, or browsing the 
texts or pictures correctly. Students’ seeking meaning 
was grounded in these procedures. These findings were 
confirmed and strengthened through these new obser-
vations on students’ actions and expectations of service 
in the library.

Discussion and Conclusions

The presentation of the various meanings of the 
school library resulting from the LearnLib project is 
different from the general rhetoric on the role of school 
libraries in research-based learning. According to the 
rhetorical discourse, school libraries are virtual, global 
spaces as digital information collections. Our findings 
indicate that meanings of school libraries experienced 
by students concern the physical rather than the virtual 
space and physical objects such as books rather than 
any other artifact. The meanings of school libraries ex-
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fizikur sagnebTan, rogoricaa wignebi, vidre 
nebismier sxva nivTTan. moswavleebisTvis sas-
kolo biblioTekebis mniSvneloba aseve gulisx-
mobs individualur, da ara koleqtiur moqme-
debebsa da gagebas.

Sesabamisi kiTxva, romelic warmoiqmneba 
Cveni monacemebidan, exeba ritorikasa da praq-
tikas Soris ufskrulis gaCenis mizezebs. sta-
tiis am nawilSi viyenebT Cveni kvlevis Teoriul 
CarCos, ramdenime SesaZlo mizezis gamosavle-
nad. Cveni daskvnebi aseve moicavs magaliTebs, 
romlebic TiTqmis srulad Seesabameba arsebul 
ritorikas. amitom, rogorc Cans, imis dasadge-
nad Tu rogor da ratom gansxvavdebian isini 
zogadi dakvirvebebisagan, Zalze mniSvnelova-
nia safuZvlianad gaviTvaliswinoT mTel mso-
flioSi saskolo biblioTekebTan dakavSirebiT 
arsebuli magaliTebi (tomi 9, nomeri 1, 2003, 
1-1). swored amgvari Semowmeba gaxdeba Cveni sa-
boloo analizis obieqti, Tumca, aseve SesaZle-
belia, is momavali kvlevis safuZvelic gaxdes. 

rogorc vxedavT, Cveni daskvnebi garkveul 
SeSfoTebas iwvevs. wignsacavi, marTalia, sas-
kolo biblioTekis dominanturi mniSvnelobaa 
da mWidro kavSirSia biblioTekasTan, rogorc 
sacavTan, saidanac swori pasuxebi unda movi-
povoT, magram msgavsma viwro gagebam SeiZleba 
Zalze Seaferxos SemoqmedebiTi swavleba bib-
lioTekis SigniT da misi saSualebiT. ufro me-
tic, biblioTekis, rogorc gaumWvirvale sain-
formacio sistemis gamocdileba, savaraudod, 
daabrkolebda moswavleTa swavlis process. 
Cven vxedavT imis aucileblobas, rom moswavle-
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perienced by students also imply individual rather than 
collective action and understanding. An appropriate 
question arising from our data concerns the reasons for 
this gap between rhetoric and practice. In this section, 
we use the theoretical framework of our study to shed 
light on some possible reasons. Our data also provide 
examples that are more consistent with the rhetoric. So 
it seems important to scrutinize such examples in order 
to find out how and why they differ from the general 
observations. Such scrutiny will be the object of the fi-
nal analysis of our data, but may also be an important 
issue for future research.

As we see it, our findings give rise to some con-
cern. The dominant meaning of the school library as 
a warehouse for books, closely linked to the notion of 
the library as a depot of right answers to be retrieved, 
seems too narrow and may hamper creative learning in 
and through the library. Moreover, the experience of 
the library as an opaque information system is likely to 
create obstacles for student learning. We see a need for 
students to develop a broader repertoire of meanings 
of the school library, with stronger links to intellectual 
interaction in the pursuit of understanding the world. 
The school library as a refuge may help students survive 
in schools, but may not be adapted to support orga-
nized research-based learning. Our findings clearly in-
dicate that to inspire alternative meanings of the school 
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Ta ganviTarebisTvis ufro farTo repertuari 
unda arsebobdes saskolo biblioTekebsa da mis 
gareT samyaros Sesamecneblad inteleqtualur 
urTierqmedebebTan ufro mWidro kavSirebis 
damyarebiT. 

saskolo biblioTeka, rogorc TavSesafa-
ri, moswavleebs SeiZleba daexmaros imaSi, rom 
skola maTTvis cixed ar iqces, magram SeiZleba 
ar hqondes saWiro resursi, rom daexmaros maT 
organizebul kvlevebze dafuZnebul swavle-
baSi. Cveni daskvnebi naTlad adasturebs, rom 
saskolo biblioTekebisTvis alternatiuli 
mniSvnelobis miniWebisas maswavleblebi da 
biblioTekarebi mTavari moqmedi pirebi arian 
da amisTvis maT moswavleebTan mravalmxrivad 
unda iTanamSromlon. 

rasac ar unda akeTebdnen moswavleebi bib-
lioTekaSi – kiTxulobdnen, iwerdnen wignebs an 
eZebdnen informacias _ isini oTaxSi ganicdian 
garkveuli atmosferos zemoqmedebas (siwynare, 
simSvide, megobruli garemo). cekvis, sixaru-
liT Rrialis an agresiuli gamoxtomebis mo-
lodini rogorc wesi aravis aqvs. virtualuri 
oTaxis saSualebiT, moswavleebi ecnobian sura-
Tebs, teqstebsa da simboloebs, xolo mosasmen 
darbazSi tkbebian biblioTekisTvis damaxasia-
Tebel simSvidiT. garda amisa, aq aucilebelia 
davamatoT, rom saskolo biblioTekis mizania 
socialuri Senobis an sivrcis funqciis Sesru-
leba im adamianebisTvis, romlebic imyofebian 
SenobaSi, im winapirobiT, rom ar daarRveven 
sazogadoebriv wesrigs SeuzRudavi umizezo 
gadaadgilebebiTa da xmauriT. magaliTad, bib-
lioTekaSi wignis gamowera ayalibebs gansazRv-
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library, teachers and librarians are the key actors and 
need to interact differently with students.

When the students are acting in the library — 
reading, borrowing books, or searching for informa-
tion — they are experiencing a certain atmosphere in 
the room (quietness, peace, friendliness). Dancing, 
howling for joy, or aggressive outbursts are not usually 
to be expected. Through the visual room, the student 
experiences pictures, texts, and symbols, and through 
the hearing room, the characteristic quietness of a li-
brary. Further, it should be added here that the intent 
of a school library is to act as a social room or space for 
the actors existing in the room, with the limitation that 
it is not a room for social life with unrestricted move-
ment and sound. For example, borrowing books in a 
library forms a certain relation between the staff in the 
room and between the borrower and what is offered 
(to borrow or to read books). The experienced atmo-
sphere is connected to how to deal with the actual task. 
Committed and competent students, together with a 
committed and competent librarian, bring a certain at-
mosphere to the room.
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rul urTierTobas oTaxSi myof TanamSromlebs, 
mkiTxvelebsa da SeTavazebas (wignis wakiTxva an 
gamowera) Soris. motivirebuli da kompeten-
turi moswavleebi, motivirebul da kompeten-
tur biblioTekarTan erTad, oTaxSi garkveul 
atmosferos qmnian.

biblioTekis sakomunikacio funqcia

sociokulturuli perspeqtiva saskolo 
biblioTekas komunikaciuri funqciis kultu-
rul instrumentad warmogvidgens. amgvarad 
warmodgenil sxvadasxva mniSvnelobas moswa-
vleebi biblioTekaSi arsebul, aseve saskolo 
biblioTekis TanamSromlebsa da sagnebTan ur-
TierTobiT igeben.

 Cveni kvlevis masalebidan aSkarad Cans, rom 
mozrdilebi _ maswavleblebi da biblioTekare-
bi _ Zlier gavlenas axdenen moswavleTa mier 
biblioTekis arsis Semecnebaze. Tumca sruli 
suraTi skolis biblioTekis, rogorc sivrcis 
SemecnebiT unda dasruldes. magaliTad, bib-
lioTekis arqiteqtura da interieris dizaini 
maswavleblebsa da biblioTekas SesaZleblo-
bas aZlevs Seqmnan da gamoiyenon sivrceebi, ro-
gorc resursi biblioTekaSi urTierTqmedebis 
konkretuli tipebisTvis.

aSkaraa, rom maswavleblebi, biblioTekare-
bi da sivrce xels uwyobs moswavleebs gaiazron 
biblioTeka, rogorc wignsacavi. saswavlo 
dawesebulebebSi biblioTekari gansakuTre-
bul mniSvnelobas aniWebda wignebs, rogorc in-
formaciis wyaros da ugulvebelyofda inter-



57

Communicative Interaction in the Library

The sociocultural perspective implies a view of the 
school library as a cultural tool with a communicative 
function. The various meanings presented above are 
thus communicated to the students through their inter-
action with the library and with the people and artifacts 
in the school library. It is evident in our material that 
the adults — teachers and librarians — have a strong 
influence on students’ construction of meaning of the 
library. But the picture has to be completed with the 
school library as a space. For example, the architecture 
and the interior design of the library provide teachers 
and librarians with the possibility of creating and ex-
ploiting spaces as a resource for particular kinds of li-
brary interaction.

It is obvious that the teachers, the librarians, and 
the space encourage the students’ understanding of the 
library as a warehouse for books. In several schools, the 
librarian would strongly emphasize books as informa-
tion sources and neglect online information seeking, 
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netsivrceSi informaciis moZiebis praqtikas, 
miuxedavad imisa, rom biblioTekas uamravi 
kompiuteri hqonda. Tu biblioTekari daJine-
biT iTxovs wignebiT sargeblobas an Tu maswa-
vleblebi biblioTekas saklaso oTaxSi wignebis 
Sesatanad ganixilaven, savaraudoa, rom moswa-
vleebi biblioTekas rogorc wignsacavs ise 
gaiazreben da ar ganixilaven biblioTekas, ro-
gorc internetsivrceSi informaciis moZiebis 
an inteleqtualuri urTierTqmedebis adgils. 

moswavleTa Sexedulebebi biblioTekis, 
rogorc mSvidi adgilis an mkacri wesebisa 
da wesrigis adgilis Sesaxeb SesaZlebelia im 
maswavleblebis, aseve biblioTekarebis gavle-
nis Sedegi iyos, romlebic daJinebiT iTxoven 
msgavsi wesebis dacvas. rogorc Cans, moswavlee-
bi TavianT Sexedulebebs saskolo biblioTekis 
mimarT swored amgvarad ayalibeben. Cveni kvle-
vis monacemebidan gamomdinare, SeiZleba davas-
kvnaT, rom maswavleblebma da biblioTekarebma 
Seqmnes biblioTekisTvis formula. rafstes 
(Rafste’s, 2001) ori SemTxvevis msgavsad, biblio-
TekiT ZiriTadad sargeblobdnen dasvenebisaT-
vis. moswavleebma SeZles daedginaT norma da 
skolaSi biblioTekiT sargeblobis SezRud-
vebi. es ki SesaZlebeli gaxda imis saSualebiT, 
rom maswavleblebi ar ereodnen da aqtiurad 
ar mouwodebdnen moswavleebs esargeblaT sas-
kolo biblioTekiT saswavlo davalebebis Ses-
rulebis procesSi. 

Cveni kvlevis monacemebidan Cans Zalze 
mcire kvali, romelic gvafiqrebinebda, rom 
mozrdilebi pirdapir an iribad exmarebodnen 
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even though there were plenty of computers in the 
library. If the librarian insists on books or if teachers 
mainly use the library to check out books to bring to 
the classroom, it is likely that students will think of the 
library as a place for books and will not form an under-
standing of the library as a place for online information 
seeking or for intellectual interaction.

Students’ view of the library as a quiet place or as 
a place of strict rules and order may be based on both 
teachers and librarians insisting on such rules. Students 
seemed to accept and shape their understandings ac-
cordingly. This means that, based on our data, teach-
ers and librarians established a formula for the library. 
When, as in Rafste’s (2001) two cases, the library was 
used mainly for leisure-related activities, students were 
able to establish the norm and set the limits for library 
use in the school. This was possible because teachers 
did not interfere and did not actively direct the students 
to use the school library for learning assignments.

Our data provide few traces of adults explicitly or 
implicitly encouraging an understanding of the library 
as a place for learning or for intellectual activity. How-
ever, we have examples of students actively engaged in 
their assignments and seriously using available tools in 
the library to explore a topic. These examples are char-
acterized by individual students’ genuine curiosity to 
investigate a problem generated from a personal inter-
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moswavleebs biblioTekis, rogorc swavlisa da 
inteleqtualuri saqmianobis adgilis gaazreba-
Si. amasTan, gvaqvs magaliTebi Tu rogor aqtiu-
rad sargeblobdnen moswavleebi biblioTekaSi 
arsebuli instrumentebiT davalebad micemuli 
ama Tu im konkretuli Temis Seswavlisas. 

es magaliTebi zustad axasiaTeben calkeu-
li moswavlis aSkara cnobismoyvareobas pira-
di interesis Sedegad warmoqmnili problemis 
Sesaswavlad, magaliTad, „ratom var am simaR-
lis?“ (biWi, 15 wlis). davalebaTa Sesrulebis 
procesSi moswavleTa gansxvavebul midgomaze 
did gavlenas axdens maTi piradi interesi an 
TemaSi an problemaSi (Sinaarsi) monawileoba, 
rac, Tavis mxriv, did gavlenas axdens imaze, Tu 
ra mniSvnelobas mianiWeben moswavleebi bib-
lioTekis oTaxs.

biblioTeka, rogorc kulturuli 
instrumenti skolis diskursul praqtikaSi

miuxedavad imisa, rom Cveni mosazrebebi 
fokusirebuli iyo oficialur saswavlo si-
tuaciebze, Cven davadgineT skolis biblioTe-
kis, rogorc TavSesafris da moswavleTaTvis 
dasvenebisa da garTobis adgilis mniSvnelo-
ba. rogorc Cans, biblioTekas aqvs orazro-
vani mniSvnelobebi, rac gulisxmobs diqoto-
mias samuSaosa da dasvenebas an kontrolsa da 
Tavisuflebas Soris. dresmeni (Dressman, 1997) 
saklaso oTaxebs axasiaTebs, rogorc „wignie-
rebis, rogorc samuSaosadmi miZRvnili sivr-
ceebs“, xolo biblioTekebs, rogorc „wigniere-
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est, for example, “Why am I so tall?” (boy, 15 years). 
Students’ various approaches to the task are influenced 
by their personal interest or involvement with the topic 
or problem (the content) of the assignment that will in 
turn influence what meaning students construct of the 
library room.

The Library as a Cultural Tool in the School’s Dis-
cursive Practice 

Although our observations focused on formal 
learning situations, we identified a meaning of the 
school library as a refuge and as a space for leisure and 
pleasure for students. The library seems to have ambig-
uous meanings implying a dichotomy between work 
and leisure or between control and freedom. Dressman 
(1997) characterizes classrooms as “spaces devoted to 
literacy as work,” and libraries as “spaces devoted to lit-
eracy as the pursuit of personal desire” (p. 161). How-
ever, he does not claim an antagonistic relationship 
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bis, rogorc piradi survilebisadmi miZRvnili 
sivrceebs“ (gv. 161). Tumca, is ar acxadebs, rom 
saklaso oTaxebsa da biblioTekas Soris an-
tagonisturi urTierTobaa, romelSic, Cveni 
azriT, igulisxmeba saskolo biblioTekis po-
tenciali gaasaCivros skolaSi damkvidrebuli 
swori pasuxis povnisa da gameorebis diskursu-
li praqtika. Cvensa da rafstes kvlevaSi (2001), 
rogorc Cans, es potenciali iSviaTad aris ga-
moyenebuli.

saskolo biblioTekaSi sivrcis gamoyeneba 
centralur sayrdens warmoadgens ganaTlebis 
Sesaxeb mniSvnelovani diskursis Sesaqmnelad. 
sivrciTi praqtika xels uwyobs obieqturi 
mniSvnelobebis Camoyalibebas da socialuri da 
Zalauflebrivi urTierTobebis gaerTianebas. 
magaliTad, Tu saskolo biblioTekaSi arsebu-
li parametrebi Seqmnilia garkveuli miznebi-
saTvis, saskolo biblioTekas am parametrebis 
Sesabamisi gamocdileba eqneba; 12 saskolo bib-
lioTekaSi mTel msoflioSi, moswavleebi gau-
mklavdebian Sinaarss imis mixedviT, Tu rogor 
ganicdian im adgils, sadac warmodgenilia es 
Sinaarsi. mTel msoflioSi moswavleebi gark-
veulwilad Seimecneben Sinaars, imis wyalobiT, 
rom zustad aRiqvamen sivrces, sadac es Sinaar-
si yalibdeba. am kvlevebSi saskolo biblioTeke-
bis organizacia moswavleebs aSkarad uCvenebs, 
rom saskolo biblioTeka koleqtiurze ufro 
individualuri samuSao sivrcea. amasTan, bib-
lioTekebSi arsebobda diskusiisa da TanamS-
romlobis gaerTianebis SesaZleblobebi, Tumca 
kvlevis monacemebis Segrovebisas faqtobrivad 
ar yofila msgavsi praqtika. moswavleebis am ti-
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between the two. We would argue that this implies a 
potential for the school library to challenge the school’s 
discursive practice of learning as finding and reproduc-
ing the right answer. In our study, and in Rafste’s study 
(2001), it seems that this potential is scarcely utilized.

The use of space in the school library is a central 
pillar in the creation of a meaningful discourse on ed-
ucation. Spatial practices help constitute subjectively 
objectified meanings and consolidate social and pow-
er relations. For example, if the settings in the school 
library are designed for certain purposes, the school 
library will be experienced in accordance with the set-
tings; the students will handle content in a certain way 
due to how they experience the space where the content 
is presented. The organization of the school libraries in 
this study evidently conveys to students that school 
library invites individual rather than collective work. 
There were possibilities for joined discussions and co-
operation in libraries, but they seldom occurred during 
our data collection. This type of individualism on the 
student’s part is connected to individualism from the 
perspective of the librarian. Consultation between li-
brarian and students would be based on individual in-
teraction between them. What seem to be at work here 
are attempts to exert what Bernstein (1990) defines as 
symbolic control over the nature of teaching and learn-
ing. That is, on the basis of intent and time-space par-
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pis individualizmi mWidro kavSirSia biblio-
Tekarebis mier gamovlenil individualizm-
Tan. biblioTekarebsa da moswavleebs Soris 
konsultaciebi daefuZneba maT Soris indivi-
dualur urTierTobas. aq savaraudod, muSaobs 
mcdelobebi, romelsac bernSteini (Bernstein, 
1990) gansazRvravs, rogorc simbolur kont-
rols bunebriv swavlebasa da swavlaze. es aris 
ganzraxvisa da dro-sivrcis specifikis safuZ-
velze viwro specializaciis mqone gansxvavebu-
li sadiskusio kodebiT SeiaraRebuli jgufe-
bisa da individebis dominireba sxva jgufebsa 
da individebze. ibadeba ramdenime damaintri-
gebeli kiTxva: Rirs Tu ara kvlevis gagrZele-
ba? aris Tu ara moswavleebis individualuri 
konsultacia biblioTekarebis, rogorc sain-
formacio eqspertebis mier simboluri kont-
rolis gamoyenebis manifestacia, TavianTi pro-
fesiuli teritoriis SesanarCuneblad?

praqtikuli aspeqtebi

saskolo biblioTeka, rogorc moswavlee-
bisaTvis samyaros Sesaxeb konceptualuri in-
formaciis mopovebis adgilis mniSvneloba, 
saWiroebs alternatiul midgomebs saskolo 
biblioTekaze muSaobisas. imisTvis, rom gamo-
yenebuli iqnas biblioTekis potenciali Sec-
valos skolis diskursuli praqtika, swavlis, 
rogorc reproduqciuli praktikis aRqma da 
informaciis moZieba, rogorc swori pasuxis 
povnis praqtika seriozuli kiTxvis niSnis 
qveS unda dadges da safuZvlianad unda iqnas 
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ticularities, certain groups and individuals will domi-
nate other groups or individuals through a significant 
discursive code, because of their specialization in it. 
An intriguing question, maybe worth further research, 
is whether individual consultation with students is a 
manifestation of librarians’ use of symbolic control in 
order to preserve their professional territory as infor-
mation experts.

Implications for Practice

The potential meaning of the school library as 
a space for students to explore topics in order to de-
velop conceptual knowledge about the world calls for 
alternative approaches to the school library than those 
found in our study. In order to utilize the library’s po-
tential for challenging the school’s discursive practice, 
the view of learning as reproduction and of information 
seeking as finding the right answer must be seriously 
questioned and profoundly reconsidered by teachers 
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gadaxedili maswavleblebisa da biblioTeka-
rebis mier. iseTi saswavlo procesebis imple-
mentacia, romlebic dafuZnebuli iqneba moswa-
vleebis mudmiv Seswavlaze, sarisko midgomas 
warmoadgens, romlis gamoyeneba saWiroa maswa-
vleblebisa da biblioTekarebis erToblivi 
TanamSromlobiT. es exeba skolaSi danergili 
saukunovani tradiciebis darRvevas da, Sesaba-
misad, rTuli amocanaa. 

ufro konkretulad es gulisxmobs, rom bib-
lioTekis diskursuli praqtika unda gadaixe-
dos: kiTxvis niSnis qveS dadges biblioTekis 
istoriuli tradicia arCevanis Tavisuflebis 
Sesaxeb da ufro meti yuradReba gamaxvildes 
moswavleTa organizebul swavlaze. moswa-
vleebs Sexeba unda hqondeT organizebul saswa-
vlo situaciebTan sxvadasxva artefaqtebTan, 
maswavleblebsa da biblioTekasTan urTierTo-
bis gziT. Sesabamisad, biblioTekarebma Tavian-
Ti interesi da saqmianoba unda mimarTon ufro 
metad moswavleTa swavlis da naklebad sabib-
lioTeko resursebis mimarTulebiT, agreTve 
koleqtiuri moqmedebis gazrdis mimarTule-
biT, biblioTekaSi individualuri komunikaci-
uri urTierTqmedebis gavrcelebuli modelis-
gan gansxvavebiT. cxadia, rom interesTa amgvar 
cvlilebebs unda mohyves Sedegebi biblioTe-
kis, rogorc sivrcisTvis da biblioTekarebma 
SeiZleba hkiTxon sakuTar Tavs, Tu rogor unda 
Seicvalos biblioTekis saqmianoba amgvari cv-
lilebebis mxardaWeris kvaldakval.
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and librarians. To implement learning processes based 
on students’ systematic research is a risky endeavor that 
teachers and librarians need to undertake together. This 
is a matter of breaking centuries of school tradition and 
thus a demanding task.

This further means that also the library’s discursive 
practice needs to be challenged, questioning the histor-
ic library tradition of freedom of choice and suggest-
ing a stronger focus on organized student learning. The 
students need to encounter organized learning contexts 
through their interaction with various artifacts, as well 
as with teachers and librarians in the library. Conse-
quently, librarians would have to direct their interest 
and activities more to student learning and less to li-
brary resources, as well as to increased collective action 
as opposed to the prevalent pattern of individual com-
municative interaction in the library. Clearly, such re-
direction of interests should have consequences for the 
library as a space, and librarians might ask themselves 
how the layout of the library needs to be changed to 
support such redirection.
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daskvna

Cveni kvlevidan SegviZlia davaskvnaT, rom 
iseTi saganmanaTleblo sivrce, rogoricaa sas-
kolo biblioTeka, gvTavazobs iseT sivrcul da 
materialur resursebs, romlebic moswavleebis 
faseulobaTa sistemisa da msoflmxedvelobis 
Camoyalibebas SeiZleba moxmardes. moswavle-
Ta gamocdilebebi, romlebic dakavSirebulia 
saskolo biblioTekis struqturasTan, mniSvne-
lovan gavlenas axdens imaze, Tu ra saxis aqti-
vobebi SeiZleba ganxorcieldes biblioTekaSi 
da ra Sedegs moitans es aqtivobebi. saskolo 
biblioTekebi imgvarad unda iyos mowyobili, 
rom gaaumjobesos saswavlo procesi gonebri-
vi, fizikuri da sulieri sazrdos miwodebiT. 
maT aqvT SesaZlebloba, saswavlo programas-
Tan erTad moicvan periferiuli (damatebiTi) 
swavlebac. es mianiSnebs saskolo biblioTekis, 
rogorc swavlebis adgilis mniSvnelobas. ro-
gorc monacemebi cxadyofs, arsebobs gansxvaveba 
biblioTekaSi moswavleebis erTmaneTTan damo-
kidebulebasa da maT biblioTekaSi dacul ar-
tefaqtebTan damokidebulebas Soris (teqstebi 
da suraTebi dokumentebis, statiebis, wignebis 
da a.S. formiT). msgavsi gansxvavebebi SeimCneva 
maswavleblebs Soris, romlebic regularulad 
muSaobdnen saskolo biblioTekaSi. moswavlee-
bi, maswavleblebi da biblioTekarebi qmnidnen 
da iyenebdnen sivrciT resursebs sabiblioTeko 
praqtikaSi TavianTi Sexedulebebis gasatareb-
lad. maTi Sexedulebebi dakavSirebuli iyo sas-
kolo biblioTekis, rogorc swavlisTvis Seqm-
nili fizikuri sivrcis gagebasTan. 
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Conclusions

From our study, we may conclude that an educa-
tion arena such as the school library offers spatial and 
material resources to be used in the constitution of 
messages when forcing values and views of reality on 
learners. Students’ experiences of how school libraries 
are structured have significant effects on what can rea-
sonably go on there: for example, what sort of learning 
activity will actually take place and what will be the re-
sult of this activity. School libraries could be designed to 
enhance the learning process by nurturing mind, body, 
and spirit. They could embody curricular themes, and 
they could be appointed so as to encourage peripheral 
learning. This indicates the importance of reflecting on 
the school library as a space for learning. From the data, 
we found that there were differences in how students 
interacted socially in the library while interacting with 
the artifacts in the library (texts and pictures through 
documents, articles, books, ICT, etc.). Similar differ-
ences occurred among the teachers when they used 
the library for teaching as well as among the librarians 
working regularly in the school library. The students, 
the teachers, and the librarians created and used spa-
tial resources in the enactment of their understandings 
of good school library practices. Their understandings 
were linked to legitimizing how the school library could 
be interpreted as a physical space for learning.
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rogorc zemoTaa aRwerili, saskolo bib-
lioTekis sxvadasxva mniSvnelobebi qmnis sxva-
dasxva ganzomilebebis mqone rTuli sivrcis 
cnebas. Cven vaskvniT, rom biblioTekis poten-
ciali wvlili Seitanos skolis alternatiul 
diskursul praqtikaSi, dakavSirebulia Sesa-
ZleblobasTan erTmaneTs Seusabamos siamovneba, 
Tavisufleba da swavla. saskolo biblioTekis, 
rogorc wignTsacavis pirveladi mniSvneloba 
unda gadaixedos, raTa ufro meti sivrce daeT-
mos Tavisufal diskurssa da inteleqtualur 
da kreatiul aqtivobebs. Tavisufali da orga-
nizebuli codnis ormagi mniSvnelobebi iseve, 
rogorc saswavlo biblioTekaSi individualu-
ri da koleqtiuri qmedebis roli unda gaZlier-
des swavlebis procesSi wvlilis Sesatanad. 

madlierebis gamoxatva

LearnLib-is kvleviTi proeqti finansdeba 
SvedeTis erovnuli saagentos mier skolebis 
gaumjobesebisaTvis (Zv. saxelwodeba _ Svede-
Tis erovnuli saagento ganaTlebisaTvis).



71

The varying meanings of the school library create 
a notion of a complex space with various dimensions, 
as described above. We conclude that the potential of 
the library to contribute to an alternative discursive 
practice in a school seems to be connected to the pos-
sibility of combining dimensions of pleasure and free-
dom with learning as work. The predominant meaning 
of the school library as a warehouse for books needs 
to be challenged to give more room to other meanings 
such as a space for free discourse and intellectual and 
creative activity. The dual meanings of freedom and or-
ganized knowledge, as well as individual and collective 
action in the school library, need to be strengthened for 
contributing to enhanced student learning.
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